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ABSTRACT 

One way to acknowledge when students meet expectations is to provide some type of an 

individual reward. The PBIS Rewards system is an automated schoolwide PBIS 

management system (Positive Behavioral Interventions and Supports Rewards, n.d) that 

tracks positive behavior points earned per student and number of points given out by 

individual teachers. The purpose of this study was to explore how middle school 

teachers’ perceptions of positive reinforcement and the PBIS Rewards system is related 

to their willingness to distribute positive behavior points to students in their classes. 

Results from qualitative interviews, PBIS Rewards point data, and survey results showed 

that there was a significant variation in the number of Rewards points that teachers in the 

schools distributed. Further, many teachers were unsure of what behaviors warrant points 

and how to implement the system with fidelity. Implementation training and clear PBIS 

Rewards guidelines are suggested to alleviate these inconsistencies. 
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CHAPTER I: LITERATURE REVIEW 

Overview 

Dr. George Sugai and Dr. Rob Horner worked with colleagues in the late 1980’s 

and early 1990’sto develop what is now known as Positive Behavioral Interventions and 

Supports (PBIS). PBIS is an evidence-based three-tiered framework designed to improve 

and integrate all the data, systems, and practices affecting student outcomes every day 

(Positive Behavioral Interventions and Supports, n.d). Via PBIS, entire school districts 

and individual schools generate positive school environments that encourage appropriate 

behavior of all students (Missouri Schoolwide Positive Behavior Support, 

2008).  Research has consistently shown that a shift toward universal systems of supports 

minimizes disruptive and other problem behaviors in school and increases academic 

achievement (Bradshaw et al., 2010). As of 2018, more than 25,000 schools are 

implementing PBIS nationwide (Positive Behavioral Interventions and Supports, n.d). 

 PBIS operates broadly as a school-wide multi-tiered framework, and similarly, 

teachers implement a full continuum of PBIS practices in the classroom. Examples of 

PBIS practices in the classroom include things such as clearly posted behavioral 

expectations, some type of rewards system, and immediate and consistent feedback when 

students exhibit expected behaviors (Caldarella et al., 2018). When teachers successfully 

implement PBIS at the classroom level, individual student outcomes improve (Positive 

Behavioral Interventions and Supports, n.d).  However, despite the increasing numbers of 

schools that are implementing school-wide PBIS practices, teachers are still struggling 

with managing problem behavior at the classroom level (Reinke et al., 2013). My view is 
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that these behavior management struggles may in part be related to teacher’s views about 

positive reinforcement and implementation of the classroom rewards system component 

of PBIS. 

A class-wide rewards system is a system in which students work either 

individually toward personal reinforcers or work with their peers toward group 

reinforcers (Chazin & Ledford, 2016). The connection between the school-wide rewards 

system and the classroom rewards system should be apparent to both teachers and 

students. An example of a classroom rewards system is when tickets given by the teacher 

to students exhibiting positive behaviors can later be traded in for activity or tangible 

rewards. Assemblies can be held periodically to recognize the students that have been 

exhibiting good behavior and receiving tickets in the classroom (Cressey et al., 

2014).  Having access to a school store where the student can spend the tickets they 

receive in the classroom is another way to link school-wide rewards with classroom 

systems. 

If a rewards system is used at the classroom level, it is crucial for teachers to 

embrace the system and use it consistently.  Fidelity of implementation is the mechanism 

by which valued outcomes are obtained (Mathews et al., 2013). This being the case, 

fidelity should be monitored and maintained when implementing any system aimed 

toward positively transforming student behaviors. 

On a personal note, I met with a school PBIS team as part of my practicum 

experience and was surprised to find out that the teachers in the school have a variety of 
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perspectives involving what constitutes a good behavior that should receive PBIS 

Rewards points. Some teachers give out points rapidly, while others only give students 

points when they exhibit exceptional behavior. I am interested in understanding what is 

behind these differences in teacher application of the same reward system.  How do these 

differences impact the classroom behavior management system and student behavior? 

How does this influence the classroom participation in the school wide PBIS program? I 

have always been intrigued by the aspects of positive psychology that can be used in 

everyday classrooms and feel that a study that examines this topic can benefit teachers 

and students. School-wide PBIS will not be as effective in supporting positive student 

outcomes if teachers are implementing ineffective behavioral management at the 

classroom level (Reinke et al., 2013). Also, if teachers are not consistently implementing 

their rewards system, this would seem to make their classroom behavior management 

strategies less effective. 

The purpose of this study was to explore teachers’ perceptions of a classroom 

rewards system that is implemented school-wide. I was interested to see what teachers 

think about the specific rewards system, how they feel about giving out points for good 

behavior in the classroom, and what behaviors are being rewarded according to 

individual teachers. I was also interested in seeing how similar or different the amount of 

reward points distributed are across different groups such as teachers, students, grade 

level, and time of year. 
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Three Tiers of PBIS 

 Positive Behavioral Interventions and Supports is a multitiered framework 

designed to meet the needs of all students irrespective of which level of support is 

needed. Tier I systems and practices affect every person in the school. Tier I is where 

school-wide positive behavioral expectations are defined and taught, and prosocial skills 

are emphasized and acknowledged (Positive Behavioral Interventions & Supports n.d.). 

Approximately 80% of students are responsive to the supports provided at Tier I.  

Tier II is designed to provide targeted support for students who are not successful 

with Tier I supports alone, and who are at risk for developing more serious problems. 

Around 15% of the student population require Tier II supports. The goal is to proactively 

support these students so new problem behaviors do not arise or continue to get worse. 

Tier II supports often involve group interventions that include additional instruction for 

key social, emotional, and/or behavioral skills (Positive Behavioral Interventions & 

Supports, n.d.). Other common key Tier II practices include increased adult supervision, 

increased opportunity for positive reinforcement, increased pre-corrections, and increased 

instruction and practice with self-regulation and social skills. 

 Between 1-5% of students still need additional support beyond Tiers I and II. 

Tier III is for students who need more intensive, individualized support to improve their 

behavioral and academic outcomes. Tier III practices may include function-based 

assessments and wraparound supports, in addition to all key practices provided under 

Tier I and Tier II.  
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Evidence of PBIS Effectiveness 

There are eight core features of PBIS at the Tier I level. These include the 

leadership team, three to five positively started school-wide behavioral expectations, a 

system to regularly acknowledge student appropriate behavior, instructional 

consequences for problem behavior, formal classroom management protocols, collection 

and use of data for decision-making about behavior, bully prevention procedures, and 

family engagement (Horner & Macaya, 2018). The core features of PBIS have been 

easily implemented in schools with high fidelity (Barrett et al., 2008; Horner et al., 2009; 

Mercer et al., 2017).  

PBIS core features are associated with a variety of improvements for schools and 

students. Data from a five-year longitudinal effectiveness trial showed that schools 

trained in School Wide Positive Behavioral Interventions and Supports (SWPBIS) 

implemented the model with high fidelity and exhibited significant reductions in student 

suspensions and office discipline referrals (Bradshaw et al., 2010). Another study showed 

statistically significant decreases in office discipline referrals in SWPBIS schools, with 

increases in comparison schools that had not implemented SWPBIS. Further, as fidelity 

of SWPBIS implementation increased, office discipline referrals significantly decreased 

(Flannery et al., 2014). Another study conducted in Canadian schools showed that as one 

school moved from partial to full implementation of PBIS, office discipline referrals were 

reduced by more than half from partial implementation (518 office discipline referrals) to 

full implementation (252 office discipline referrals). PBIS effectiveness data has shown 
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that the greater the fidelity of implementation, the more likely reduction in problem 

behavior will occur, as indicated by reduction of school suspensions and number of office 

discipline referrals (Kelm et al., 2014). 

 An increase in prosocial behavior is another aspect of improvement associated 

with implementation of PBIS. Schools should aim to reduce problem behaviors, but a 

school system should also aim to increase the prosocial behaviors that students exhibit. 

Educators should teach students positive social skills and create an environment that 

fosters those positive behaviors. One study evaluated the effectiveness of an SWPBIS 

program, the Effective Behavior Support Program. The results showed that the program 

increased positive reinforcement for prosocial behaviors and decreased the occurrence of 

aggressive behaviors among students (Metzler et al., 2001). Another study found that 

implementation of the core features of PBIS is associated with increased emotional 

regulation in students that are at-risk for exhibiting problem behaviors (Bradshaw et al., 

2012).  

 A third area of improvement associated with PBIS is improved academic 

achievement. As noted by Horner and Macaya (2018), positive behavioral support does 

not directly improve academic outcomes, but when students are more likely to attend 

school, more likely to be engaged in class, and more likely to view the school climate as 

welcoming and comfortable, they are more likely to learn. Horner et al. (2009) used a 

randomized, wait-list controlled effectiveness trial assessing the impact of SWPBIS in 

elementary schools. The researchers reported that improved implementation of SWPBIS 
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was functionally associated with increased third grade reading performance. A study 

conducted in Canada that followed one school as they moved from partial to full 

implementation of SWPBIS showed that student scores on the Foundational Skills 

Assessment (FSA), a high-stakes achievement test for the area, significantly increased 

from the partial to the full implementation years in all academic areas assessed. 

Specifically, for the fourth-grade class, results showed a 44% increase in reading scores 

from the previous year, a 56% increase in writing scores, and a 25% increase in math 

scores (Kelm et al., 2014). These studies suggest that PBIS can be an effective approach 

to boost student outcomes behaviorally, socially, and academically. 

Rewards Systems 

As mentioned previously, one of the eight core features of PBIS at the Tier I level 

is a system to regularly acknowledge student appropriate behavior (Horner & Macaya, 

2018). It is essential that schools have a rewards or recognition program in place to 

acknowledge students behaving appropriately. I am interested in the PBIS Rewards 

system and how teachers use it in their school. PBIS Rewards system is a computer-based 

system, but there are many different rewards systems that schools can implement to 

reinforce positive student behavior. Each of these systems allow students to work toward 

a reward while improving their behavior.  

 An example of a classroom rewards system used by Mr. Jorge, a third-grade 

teacher, was described in the PBIS Technical Guide on Classroom Data (2017). Mr. Jorge 

spent most of the first day of school with his 25 third graders explicitly teaching 
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classroom expectations and establishing his classroom as a positive learning 

environment. He also had each student sign Mr. Jorge’s Class Constitution. According to 

the constitution, members of the classroom are to be respectful, responsible, and safe 

(expectations). If the students are able to follow the class constitution most of the time 

(during 80% of sampled opportunities when the mystery timer goes off) each day, they 

will earn 10 minutes of quiet music time at the end of the day. During this time, the 

students can read a book, start their homework, or do a quiet activity with a friend while 

listening to music. If the students are not meeting these expectations 80% of the times 

that the mystery timer goes off, they will spend the 10 minutes reviewing their classroom 

expectations so they can try and meet those expectations again tomorrow (Swain-

Bradway et al., 2017). This is an example of a rewards system that is based on an 

interdependent group contingency.   

 There are also rewards systems that can be utilized in individual classrooms that 

carry over into school-wide rewards. A school implemented grade wide expectations for 

the fourth-grade class represented by the acronym CARE: Class, Academics, Respect, 

and Effort. For each area represented by the acronym CARE, there was a statement that 

described expected behavior. Positive behaviors were characterized as sunshine behaviors 

and problem behaviors were clouds. As a positive reinforcement system, fourth graders 

were given “sunshine tickets” when they exhibited expected CARE behaviors. Individual 

classroom teachers held a biweekly raffle where students could exchange their sunshine 

tickets for prosocial rewards (e.g., extra recess with peers, helping another teacher with 

an activity). Teachers informed the families about the system at the beginning of the year 
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and gave daily behavioral reports to parents in the form of a conduct mark on each 

student’s homework agenda so the families can see how their child was doing 

behaviorally at school each day. The school counselor scheduled six assemblies a year to 

celebrate success of students in exhibiting CARE values and to recognize model students. 

Each teacher nominated one student each time that showed exemplary CARE values and 

that student got a certificate of achievement. During the assemblies, the students 

performed different skits, songs, etc., on the themes of CARE.  

Teacher Perspectives 

In an article exploring the trends in the publications of the Journal of Positive 

Behavior Interventions over the past decade, the researchers noted that there has been an 

increasing interest in the adults in charge of implementation—noting that studies on 

social validity, fidelity, and staff behavior have doubled in the past decade (Clarke et al., 

2018). Tyre et al. (2020) suggested this trend is a shift away from identifying evidence-

based practices and toward how such practices are implemented and perceived. It is 

important to understand teachers’ perspectives about how to best manage behavior 

because their perspectives likely influence their choice of a behavioral management 

strategy (Tillery et al., 2010) and process of implementation. 

Teachers have expressed concerns about sending the message that every time a 

child behaves correctly, they should expect to be rewarded. One teacher noted that 

rewarding students for what they are supposed to do each day is like throwing herring 

bits to seals for doing tricks correctly at SeaWorld (Tyre et al., 2020). Looking at these 
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beliefs and concerns of teachers regarding reinforcement is critical to understanding their 

implementation of the rewards component of PBIS.  The rewards component is one part 

of the overall PBIS program and is represented on the Benchmarks of Quality as a critical 

element for implementation of PBIS in a school system. 

Though PBIS is an evidence-based practice that aims to proactively reduce 

inappropriate behavior by teaching and reinforcing appropriate behavior (Bradshaw & 

Leaf, 2010), some teachers remain reluctant to implement such practices (Chitoyo & 

Wheeler, 2009). For example, Roberts-Clawson (2017) interviewed teachers about their 

viewpoints of the PBIS framework. The researcher found that teachers expressed a 

variety of concerns such as the framework does not prepare students for the real world, it 

does not work for some students, and there is an absence of consequences for bad 

behavior. One of the teachers noted that an immediate consequence for a student 

exhibiting negative behavior tends to work better than using positive reinforcement to 

decrease negative behavior. This suggests that some teachers continue to use punitive 

reactive approaches to inappropriate behavior, even when PBIS practices are in place.  

Another study highlighted middle school teacher concerns about differing levels 

of PBIS implementation by teachers across the school. One teacher hypothesized that a 

lack of support and consistency from colleagues could be due to individual teacher 

preferences. “A teacher with 35 years of experience isn’t going to care about these things; 

they want to run their classrooms their own way. Actually, every teacher wants that. They 

want some level of autonomy in their classroom…” (Tyre et al., 2020, p. 97).  
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  Horner and Goodman (2009) noted that many teachers view reward systems as 

time consuming, expensive, and unnecessary. Some teachers believe rewards are good for 

elementary school students, but ineffective for middle and high school students. A 

common view that has been explored in research is that the use of extrinsic rewards 

actually diminishes intrinsic motivation, as expressed by the teachers in the Tyre et al. 

(2020) study. Researchers have hypothesized that the expectation of rewards can 

undermine intrinsic motivation and can thwart self-regulation (Deci et al., 1999; Tegano 

et al., 1991). However, many studies have concluded that effectively using rewards will 

have no detrimental effect on intrinsic motivation for students (Akin-Little et al., 2004; 

Cameron & Pierce, 1994; Cameron et al., 2001), and may increase self-regulation (e.g., 

Lohrmann & Talerico, 2004). Rewards are effective when they are age appropriate, tied 

to specific behaviors, delivered frequently, and delivered soon after the desired behavior 

is exhibited (Horner & Goodman, 2009).  

So, how do schools secure teacher buy-in for implementing PBIS rewards 

systems? First, a school system should highlight success stories involving using rewards 

systems as an effective way to reduce problem behaviors and increase expected behavior. 

Second, Chitoyo and Wheeler (2009) noted that giving teachers the lead role in the 

rewards process will likely result in increased staff buy-in, which would help promote 

successful adoption of the program. One study found that three teachers implementing a 

variety of group contingencies (Independent, Interdependent, Dependent, and 

Randomized) with the reward of a Mystery Motivator in the classroom resulted in the 

reduced occurrence of disruptive behavior (Class 1: 58.7% of intervals with disruptive 
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behavior to 24.8% with GCs implemented; Class 2: 77.9% to 28.3%; Class 3: 87.9% to 

44.4%). After the initial implementation of the four types of group contingencies, the 

teachers then picked their favorite type to further implement. When the teachers 

implemented their preferred type of group contingency, the students exhibited even more 

reduction of disruptive behavior (Class 1: 24.8% to 22.7%; Class 2: 28.3% to 26.9%; 

Class 3: 44.4% to 34.4%) (Ennis et al., 2016). Teacher 1 reported that she picked her 

preferred type of group contingency based on student motivation, accountability, and 

fairness. Teacher 2 reported that accountability was the most critical factor for picking 

her preferred group contingency, while Teacher 3 reported that efficacy was the most 

important factor for her choice of group contingency. It is crucial to investigate the 

perspectives of teachers for rewards implementation in the classroom, for they are the 

facilitators of student change. Thus, it is important that teachers view the rewards system 

as acceptable and socially valid because they will ultimately be responsible for 

implementing and maintaining the program (Chitoyo & Wheeler, 2009). 

Feuerborn et al. (2016) noted that teachers in elementary schools are more likely 

to view teaching and rewarding social and behavioral expectations as a part of their role, 

while secondary teachers in middle and high schools tend to put increasing responsibility 

on the students to manage their behavior with no supports. However, research has shown 

using rewards systems can be beneficial for shaping behavior and improving motivation 

regardless of age. Kok (2014) found that the majority of college students they 

interviewed said that extrinsic rewards helped motivate them when learning in high 

school. Additionally, Swain-Bradway et al. (2013) found that a rewards system for 
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teachers that worked in one school was allowing teachers to write their name on the back 

of positive tickets they give to students, that could then be drawn out of a hat at a later 

time to reward teachers with a gift card. Rewards seem to be universally appreciated 

when used effectively. Horner and Goodman (2009) noted that staff recognition lunches, 

staff celebrations, and certificates of training are all different ways to motivate and 

reward staff in school. When adults realize that extrinsic reinforcements work to motivate 

them, they may be more likely to view implementation of rewards systems in a positive 

light.  

PBIS Rewards System 

PBIS Rewards is a Software-as-a-Service solution that provides an automated 

schoolwide PBIS management system (Positive Behavioral Interventions and Supports 

Rewards, n.d). The system is designed to simplify steps for implementation and tracking 

of the PBIS data in schools. Data includes points per student, points given out by 

teachers, registration and tracking of who attends what events, and more. Teachers can 

give out “Positive Behavior” points, which are worth one point and are distributed by 

teachers to students for completing simple tasks and rewarding them for doing what is 

expected of them. “Exceptional” points are worth three points and are distributed by 

teachers to students who go above and beyond what they are expected to. School 

administrators can track how teachers are using PBIS and how the program is improving 

the school culture. The PBIS Rewards system can be accessed by school administrators, 

teachers, students, and even parents. Teachers can reward points to students based on 
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their exhibition of positive behavior disciplines, and students are able to then trade the 

points in for incentives, depending on what the school district provides.  

I searched the literature and found that there is a gap in knowledge about the 

usage of the PBIS Rewards System. There are no studies thus far concerning the use of 

this specific rewards system or teachers’ perceptions about distributing points under this 

system. The current study aimed to partially fill this gap in information by looking at 

teacher perceptions of the PBIS Rewards System at a rural middle school.   

Purpose of the Current Study 

The purpose of this study was to determine whether teacher perceptions of 

SWPBIS and their beliefs about the use of positive reinforcement are related to their 

willingness to award PBIS Rewards points to individual students in the classroom setting. 

Hypotheses 

Hypothesis 1. It was hypothesized that there would be a large variation in the 

PBIS Rewards points distributed among teachers. The PBIS Rewards System allows the 

administrators to set Rewards points distribution goals for teachers (Positive Behavioral 

Interventions and Supports Rewards, n.d). However, the school that participated in this 

study does not utilize this feature of the PBIS Rewards System, so it was hypothesized 

there would be a large variation in the distribution of Rewards points among teachers.  

Hypothesis 2. It was hypothesized that teachers who reflected more negative 

attitudes about rewards and positive reinforcement, based on Perspectives scale scores, 
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would distribute fewer points to students than teachers who reflected more positive 

attitudes about rewards and positive reinforcement. This hypothesis was formulated to 

explore the link between teacher attitudes and their utilization of PBIS (Chitoyo & 

Wheeler, 2009; Roberts-Clawson, 2017; Tyre et al., 2020).  

Hypothesis 3. It was hypothesized that teachers would distribute more PBIS 

Rewards points in the first half of the first nine weeks of school than in the second half of 

the first nine weeks of school. This was hypothesized because I believed when teachers 

are first meeting students and introducing them to the classroom, they will want to make 

the students feel comfortable—so they will award more points. When the teachers are 

acclimated to their classroom and the students they teach, I believed they would start 

fading out the distribution of Rewards points. 

Hypothesis 4. It was hypothesized that there would be fewer office discipline 

referrals (ODRs) in the classrooms of teachers who gave out more PBIS Rewards points 

to students than in classrooms of teachers who gave fewer PBIS Rewards points to 

students. This hypothesis is supported by research that suggests that implementation of 

SWPBIS can result in reductions of ODRs across the school (Bradshaw et al., 2010; 

Flannery et al., 2014; Kelm et al., 2014). 

Hypothesis 5. It was hypothesized that sixth-grade teachers will distribute more 

PBIS Rewards points to students than eighth-grade teachers. This hypothesis is consistent 

with research suggesting that some teachers believe rewards work better for younger 

students as opposed to older ones (Horner & Goodman, 2009). 
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CHAPTER II: METHOD 

Participants 

The participating middle school was located in a rural town in Middle Tennessee. 

The school consists of 546 (258 female, 288 male) students, and serves sixth through 

eighth grade. The student to teacher ratio is 15:1, and there are 36 full time teachers and 

11 student support service assistants employed at the school. 95.7% of teachers at the 

school have three or more years of experience. There is a 12% minority enrollment at the 

school, where 88% of students are Caucasian. Training for implementation of the PBIS 

Rewards system is offered to teachers in the beginning of the year, then as needed the rest 

of the year. The school has never conducted a Benchmarks of Quality (BoQ) assessment 

of their PBIS system. For the current study, 37 teachers/aides at the school completed the 

consent form and the Reinforcement/Rewards survey. No teachers or aides that were 

asked to participate refused to do so. These 37 individuals were included in the study and 

the analysis of Rewards points and survey results.  

Materials 

PBIS Rewards Data 

The middle school has been using PBIS Rewards for three years now, beginning 

in 2018. Teachers reward individual students with points in their classrooms. Students 

accumulate points and at the end of the quarter a PBIS assembly is held, and students can 

trade in their points for incentives. There is a wide variety of merchandise that can be 

bought with the Rewards points. There are small rewards such as cool pens, notebooks, 
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and other material items. There are also raffles where students can put their points in a 

drawing for a grand prize such as an iPod or a bike. Some raffles include opportunities 

such as being the principal for a day or having lunch in the teacher’s lounge. Lastly, and 

the school-wide favorite, students can trade in their points for an Escape Room 

experience. Students go in a room created by one of the related arts teachers and go 

through clues and puzzles to find a way to escape. The Escape Room experience is a 

chance to do something that some of these students might never have the chance to do if 

it wasn’t for the PBIS program.  

The middle school’s PBIS Rewards data from the first nine weeks of the 2021-

2022 school year was used to explore point distributions between different groups of 

teachers within the school. I received the PBIS Rewards data for the middle school via a 

flash drive. There are many different types of score reports that can be run using the data 

set. For example, point distribution can be sorted by groups such as grades or academic 

subjects. Reports can provide such information as point distribution by teacher ranked 

from highest to lowest and points received by individual students ranked highest to 

lowest. The reports also show the amount of “Positive Behavior” points, “Exceptional” 

points, and “Total” points that are either distributed by each teacher or rewarded to each 

student. For the current study, I was given three score reports via the flash drive: Total 

points per teacher for the first half of the first nine weeks, total points per teacher for the 

second half of the first nine weeks, and total number of office discipline referrals per 

teacher for the first nine weeks of school. 
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Reinforcement/Rewards Survey 

A survey aimed at understanding perceptions about reinforcement created by the 

primary researcher was also administered. The Benchmarks of Quality (BoQ), an 

assessment created by the Center on PBIS, helped guide the creation of my survey 

questions. The Tier I Benchmarks of Quality can be found at the Center on PBIS website. 

The BoQ surveys the quality of the rewards program by looking at the consistency of the 

rewards system elements across campus, the variety of rewards, rewards being linked to 

expectations, rewards maintaining student interest, and students being involved in 

identifying preferred incentives (Kincaid et al., 2010). The Reinforcement/Rewards 

survey consists of 38 questions (See Appendix A for a copy of the survey and see 

Appendix B for a breakdown of questions by subscale). The response option for each 

question is represented using a 5-point Likert scale (i.e., 1 = “strongly disagree”, 2 = 

“disagree”, 3 = “neither agree nor disagree”, 4 = “agree”, and 5 = “strongly agree”). 

The first part of the survey consists of 14 questions and is aimed at understanding the 

teacher’s use of the Rewards system. This scale is broken down into four subscales: 

Frequency of Usage, Why the Points Work, Personal Understanding of System, and 

Student Understanding of System. The questions from each of the subscales are randomly 

scattered throughout the “PBIS Rewards” scale.  

The second part of the survey consists of 24 items and is aimed at understanding 

the teacher’s perceptions or attitudes about reinforcement and rewards in general. The 

“Perspectives” scale is broken down into two subscales: Positive Attitudes and Negative 
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Attitudes. The Positive Attitudes subscale consisted of 13 positively worded questions 

that aimed to capture positive perspectives of reinforcement and rewards, while the 

Negative Attitudes subscale consisted of 11 negatively worded questions that aimed to 

capture negative perspectives of reinforcement and rewards. The overall score for the 

“Perspectives” scale was computed by adding the responses for the Positive Attitudes 

subscale and reverse scoring the responses for the Negative Attitudes subscale, then 

summing these numbers together to get an overall score.  The questions from both 

subscales are randomly scattered through the “Perspectives” scale. 

Qualitative Interviews 

Additionally, I conducted qualitative interviews using a list of five open-ended 

questions to further explore the perceptions of five teachers that volunteered. See 

Appendix C for a list of interview questions I asked each participant. 

Procedures 

Survey Coding and Teacher Completion 

I generated a random list of numbers and assigned each teacher employed at the 

middle school with a number from the generated list. I kept the list for later in order to be 

able to match survey results and Rewards points data. I labeled the surveys with the 

numbers and gave each survey out to the corresponding teacher to complete on the last 

day of school before winter break at the middle school. The principal agreed to email the 

teachers asking them to meet briefly before the holiday luncheon to complete the survey. 

I verbally explained to the teachers the purpose of the survey and how the results would 



20 
 

 

be used. The teachers completed the survey and, when completed, placed their consent 

form on one table and their survey on another, separating them so the surveys would 

remain blinded.  

PBIS Rewards Data Coding 

 At a later time, I matched up the survey number to the corresponding teacher’s 

points and ODR’s from the PBIS Rewards reports. Once each report was coded and the 

attendance secretary confirmed that the information was coded correctly and completely 

blinded, I shredded the original copy of the master list so no identifiable information 

remained. I then used both the survey results and the PBIS Rewards data to test each 

hypothesis.  

Teacher Interviews 

Lastly, five teachers who volunteered were interviewed to further understand 

individual teachers’ perceptions about the PBIS Rewards System. I asked each teacher 

five open-ended questions during their individual interviews via Zoom to allow for 

optimal understanding of the perspectives of each teacher. After each individual 

interview, the audio was transcribed into a word document format via Zoom. I then put 

each word document into the Max Qualitative Data Analysis (MAXQDA) program. This 

program is used to code and analyze different types of qualitative data. After each 

interview was transcribed and coded, I looked for recurring themes and patterns in the 

teacher interviews.  
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CHAPTER III: RESULTS 

Survey Results 

The Reinforcement/Rewards Survey consists of 38 questions that fall into six 

different subscales. The Frequency of Usage scale contained three items measuring how 

often teachers were using PBIS Rewards system in their classroom. The Why the Points 

Work subscale consisted of four questions that measured teacher perceptions about 

how/if the point system and Rewards celebration works. The Personal Understanding 

subscale consisted of three questions that measured how well teachers understand the 

Rewards system themselves. The Student Understanding subscale consisted of four 

questions that measured teachers’ perceptions about student understanding of the 

Rewards system. Lastly, the Positive Attitude subscale consisted of 13 positively worded 

items about PBIS and reinforcement in general, and the Negative Attitudes subscale 

consisted of 11 negatively worded items about PBIS and reinforcement in general. The 

internal consistency ratings for each subscale can be found in Table 1 on the following 

page. 
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Table 1 

Internal Consistency Ratings for Subscales 

 

A total of 37 teachers completed the Reinforcement/Rewards survey. The 

participating teachers were 7 sixth-grade teachers; 5 seventh-grade teachers; 6 eighth-

grade teachers; 10 student support service teachers; five student support service aides; 

and four related arts teachers. A summary of the PBIS Rewards scale/subscales results 

can be found in Table 2. A summary of the Perspectives scale/subscales can be found in 

Table 3. 

 

 

 

 

 

Subscale Items Cronbach’s Alpha 

Frequency of Usage 5,10,11 0.74 

Why the Points Work 4,7,12,13 0.69 

Personal Understanding 1,2,8 0.66 

Student Understanding 3,6,9,14 0.70 

Positive Attitudes 
15,17,19,20,22,24,26,28,29,30,32, 

34,38 
0.84 

Negative Attitudes 16,18,21,23,25,27,31,33,35,36,37 0.85 
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Table 2 

PBIS Rewards Scale Descriptive Statistics 

Note. N = 37 

 

Table 3 

Perspectives Scale Descriptive Statistics 

Note. N = 37 

The survey data show that the scale with the highest average percentage of points 

was Personal Understanding, with the lowest rated scale being Student Understanding. 

The average percentage of points was similar across four of the five scales. On the 

Scale 
Average # of 

Points 

Range of Total 

Possible Points 

Standard 

Deviation 

Average 

Percentage 

PBIS Rewards 

Scale  

 

Frequency of 

Usage 

51.76 

 

 

11.33 

14 - 70 

 

 

3 - 15 

7.25 

 

 

2.46 

73.94% 

 

 

75.53% 

Why the Points 

Work 

14.16 4 - 20 2.79 70.7% 

Personal 

Understanding 

12.27 3 - 15 1.79 81.8% 

Student 

Understanding 

14 4 - 20 2.88 70% 

Scale 
Average # of 

Points 

Range of Total 

Possible Points 

Standard 

Deviation 

Average  

Percentage 

Perspectives 

Scale 

 

86.73 24 - 120 11.90 72.28% 

Positive 

Attitudes 

 

49.81 13 - 65 5.98 76.63% 

Negative 

Attitudes 
36.92 11 - 55 6.69 67.12% 
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Frequency of Usage scale, 15 teachers had a score of 10 or below (66%). The 

Perspectives scale was broken into two subscales: Positive and Negative Attitudes. The 

Negative Attitudes scale was reversed scored. This means that if a teacher rated a 

negatively worded question as a high score, it would be transformed into a corresponding 

low score. For example, if a teacher rated the question “It is not my job to teach students 

how they should behave” as 5 = Strongly Agree, it would be reversed score to a 1. Given 

this, higher scores on the Perspectives scale and the Positive and Negative Attitudes 

subscales indicate that teachers rated the negatively worded questions lower, and the 

positively worded questions higher. Out of all the scales and subscales, the Negative 

Attitudes scale was the lowest rated scale. This means that teachers, on average, showed 

more agreement with negatively worded questions as opposed to positively worded 

questions. 

PBIS Rewards System Data Results 

 A graph depicting the number of points distributed by each teacher can be found 

in Figure 1. The average amount of points given across the 37 teacher participants is �̅� = 

1,417.51, with the standard error being σx = 397.25. The standard deviation is s = 

2,416.39.  The range statistic for the data set is r = 10,443, with the highest number of 

points distributed being 10,443 and the lowest number of points distributed being 0. The 

kurtosis statistic was 7.687 and the skewness statistic was 2.76, meaning that the data set 

is both heavily tailed and non-symmetrical. I ran the Shapiro-Wilk and the Kolmogorov-

Smirnov tests of normality and found that the data set had p > .001 on both tests, meaning 
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the data significantly differs from normal distribution. These data suggest there is no 

consistency regarding point distribution across teachers in the school. 

Figure 1: Total Points Distributed by Each Teacher in First Nine Weeks 

Interview Results 

 I interviewed five teachers who volunteered in order to further explore the 

perceptions of teachers at the school. I aimed to interview one sixth-grade teacher, one 

seventh-grade teacher, one eighth-grade teacher, one related arts teacher, and one student 

support service teacher. I asked the attendance secretary who she thought would be most 

likely to participate in an interview in each of these categories, and she gave me a list of 

people to email. No eighth-grade teachers answered my email, so I ended up interviewing 

two sixth-grade teachers, one seventh-grade teacher, one related arts teacher, and one 

math intervention teacher who agreed to participate.  
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Positive Qualities 

Each teacher was asked, “What do you like about the PBIS Rewards system?” 

Positive qualities about the Rewards system mentioned by teachers included: (a) it is a 

motivator for students, (b) it is easy for teachers to distribute points to students, and (c) 

students have something to look forward to that is positive. One teacher said that students 

accumulating Rewards points and having to decide whether or not they want to spend the 

points on something immediately or save them up for a bigger prize at the end of the 

quarter is teaching the students about the value of money and delayed gratification.  

Another teacher reported that when she sees someone in her class partner up with 

someone that is usually last to get picked, or when students volunteer to work one-on-one 

with a special needs student in the class, the teacher likes to give out points for those sorts 

of behaviors. Another teacher noted that at a certain time in the year there is an issue with 

attendance rates in the school. During this time of year, in her classroom, this teacher 

distributes Rewards points to students when they arrive on time to school.  

I coded six recurring themes in the teacher interviews regarding concerns about 

the PBIS Rewards System at their school: (a) lack of student buy-in; (b) lack of training; 

(c) special groups of students obtaining more points; (d) funding issues; (e) unsure of 

what behaviors warrant points; and (f) rewards work better for younger students.  

Lack of Student Buy-In 

 Lack of student buy-in was discussed in 80% of the teacher interviews (i.e., 4/5 

teachers mentioned the topic). Teachers noted that there isn’t as much hype around the 
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Rewards system as there used to be. Further, all four teachers that mentioned lack of 

student buy-in noted that they feel as though the Rewards system has no meaning to the 

students. One teacher reported, “I just feel like the importance of it is not there like it 

used to be. It’s not fully explained to the kids what the Rewards system is and the 

purpose of it.”  

Lack of Training 

 Lack of training was also discussed in 80% of the teacher interviews. Three 

teachers reported that they themselves do not know the ins and outs of the system and 

how it should be implemented. One teacher reported that administration hasn’t taken a 

good look at the system or required training in years. She noted that revamping the 

system might help in school-wide efforts of implementation. One of the teachers reported 

that she moved to the school a few years ago and had no idea what the system was. She 

did not get any training on how to implement the Rewards system or how to distribute 

points whatsoever. She said, “So the first couple years I was here when it was in effect, I 

didn't know what it meant, and I didn't really understand it. I didn't know how to give 

points...so as far as teachers being educated, there wasn't a lot of education there. Then I 

was informed about it, but we used to just have assemblies. That's all I knew…that there 

was a PBIS assembly, but I didn't know why we were doing it. To me it just seemed like 

a fun day. Then I kind of learned a little bit more and that's when I started giving points 

every day.” 
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Distinct Groups of Students Getting More Points than Others 

Three teachers mentioned that distinct groups of students seem to get more points 

than others. All three teachers reported that students in special education tend to get more 

points than those in the general education population—noting that special education 

students are getting more points in order to mitigate their behavioral issues. One of the 

teachers that reported this trend is a math interventionist who works with both the general 

education and special education populations. The teachers noted that many of the special 

education students have behavior intervention plans that have some form of a rewards 

system incorporated. Instead of using a supplemental rewards system in addition to the 

PBIS Rewards system, many of the special education teachers are using the PBIS 

Rewards system as the sole reward system for their students. One teacher noted, “We 

have some special education kids on a behavior tracking chart so like every week they are 

getting 20 points or every day they are getting 20 points and so all of a sudden we are 

seeing those kids with the most points.” Another teacher said, “There are teachers that are 

never taught how to have their own classroom management anymore, and they just use 

PBIS as their management system. So, it's just like, they just give points like crazy—and 

so students that don't behave very well, or like, let's say, especially I find students with 

IEPs that have behavior issues end up getting so many that I feel like it's almost like 

really good kids see that and think, ‘why bother?’” 
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Funding Issues 

 Eighty percent of the teachers interviewed also reported issues with funding. 

Some teachers have a classroom store in which students can trade in their points for small 

tangibles any time during the school day. A classroom store is not required—teachers 

choose whether or not they decide to have one in their classes. The two teachers I 

interviewed that did have a classroom store noted that the instant gratification for 

students to be able to spend their points in the classroom store is worthwhile. One teacher 

quoted, “Kids really thrive on an immediate reward, I guess. So, I think the things like 

our store when they can automatically use their points is a little more successful than like, 

waiting a whole nine weeks for the celebration at the end. I think when they get their 

points, and then they can use them right away-- just being a kid, I think the immediate 

gratification works well.” When teachers have a classroom store, however, they are 

funding it all on their own. They may ask for parents to donate things for the store, but 

the majority of the things that go into an individual teacher’s classroom store is bought by 

the teacher themselves.  

 Three teachers also mentioned overall school funding issues. One teacher reported 

that the Rewards system is good because, “we are poor and it’s a way to reward students 

without spending money.” Another teacher noted that administration sometimes asks 

teachers for gently used things so they can use those things as rewards for the PBIS day. 

She said, “We do get some new things, but I think funding would be a big thing. I think if 

you want it to be what it should be, then there should be some funding for this.” The third 
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teacher said that the school used to bring really fun activities to the school of the Rewards 

day, such as laser tag or a game bus. She noted that they would never get funding from 

the district, but instead had fundraisers to raise the money for whatever activity they had 

in mind. She said that one year the related arts teachers orchestrated a huge homecoming 

fundraiser to get the game bus and the kids had a blast. Since Covid-19 began, the school 

hasn’t been able to do any fundraisers, which makes funding the PBIS Rewards day extra 

challenging.  

Unsure of What Behaviors Warrant Points 

 Eighty percent of the teachers interviewed mentioned that they were unsure about 

what behaviors warrant distribution of points to students. All of the teachers noted an 

inconsistency in what behaviors teachers were giving out Rewards points for and how 

many points they should give out for each behavior. One teacher said, “It’s like they’re 

telling us to give PBIS points, but there are no guidelines.” Another teacher reiterated that 

there is not a uniform system for what teachers should be giving out points for. She 

reported that because of this, the students don’t really know what they need to do in order 

to earn Rewards points either. Another teacher reported that she likes to catch students 

going out of their way to do something good. She mentioned an example from a few 

weeks ago about a couple of students kicking a can down the hallway. They kept kicking 

it and then left the can in the middle of the hallway. A girl that was walking behind them 

noticed that they left it and went and picked it up herself. The teacher noted that she loves 
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seeing things like that, but when that happens, she is not sure how many points she 

should give out.  

Rewards Work Better for Younger Students 

Three teachers mentioned that the younger students tend to buy-in more than the 

older ones. One teacher reported, “Sixth graders are very highly motivated by Rewards 

points. When they get to seventh-grade, they still like the store and using their points, but 

they do complain more, saying that the teachers are not giving out enough points. Once 

they get to eighth-grade, they seem to be uninterested.” One teacher noted that sixth-

grade teachers just seem to be more generous with the Rewards points as opposed to 

seventh and eighth-grade teachers. When I asked why she thinks that is, she replied, “I 

think it’s because sixth graders are very scared of middle school and it’s just that you’re 

trying to make them feel like it’s not scary. They are still so elementary, and their parents 

are scared for their babies. So especially at first, you’re like ‘we aren’t so scary!’ So, if 

you give a couple of points the students think ‘oh, she’s so nice, she gave me points! 

Middle school isn’t as scary as everyone says.”   

Hypotheses Testing 

 Hypothesis 1 (H1) stated that there will be a large variation in the PBIS Rewards 

points distributed among teachers. H1 was originally meant to be tested by calculating the 

mean and standard deviation of the Rewards points and then comparing an individual 

teacher’s mean score to the sample mean score. A significant variation from the sample 

mean was defined as a mean score that was one standard deviation higher or lower than 
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the school mean score. H1 would be supported if the majority of teacher’s scores meet 

this criterion. However, the standard deviation assumes normality, that the Rewards point 

data does not have. Additionally, because there are many outliers, the mean score does 

not provide the most accurate measure of an average score (�̅�  = 1,417.03).  

As an alternative way to test H1, I then decided to calculate the variance dividing 

the sum of square deviations by the size of the sample (n -1) to retrieve the unbiased 

sample variance. The variance calculated was s2 = 5,830,863.749. The number is so large 

because the Rewards points totals are very spread out from each other and from the mean 

suggesting a high level of variability, and this provides support for H1. 

 Hypothesis 2 stated that teachers who reflect more negative attitudes about 

rewards and positive reinforcement, based on Perspectives scale scores, will distribute 

fewer points to students than teachers who reflect a more positive attitude about positive 

reinforcement. H2 was tested by calculating the correlation between the scores on the 

Perspectives scale with the total number of Rewards points distributed by each teacher. A 

Pearson correlation test was used to determine the relationship between Rewards points 

distributed by teachers and their reported Perspectives score on the 

Reinforcement/Rewards survey. Given the insignificant correlation (r = .312, n = 37, p = 

.06), H2 is not supported.  

Hypothesis 3 stated that teachers will distribute more PBIS Rewards points in the 

first half of the first nine weeks of the 2021-2022 school year than in the second half of 

the first nine weeks in the 2021-2022 school year. A paired-samples t-test was conducted 
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to compare the number of Rewards points given out by teachers in the first half of the 

nine weeks to the number of Rewards points given out by teachers in the second half of 

the nine weeks. There was a significant difference in the amount of Rewards points given 

in the first half of the nine weeks (�̅�  = 517.41, s = 1,117.49) than in the second half of 

the nine weeks (�̅�  = 900.11, s = 1342.30); t (36) = -4.55, p = <.001. However, because 

the amount of Rewards points distributed by teachers in the second half of the nine weeks 

far surpassed the amount of Rewards points distributed by teachers in the first half of the 

nine weeks with a statistical significance, H3 is not supported.  

Hypothesis 4 stated that there will be fewer office discipline referrals in the 

classrooms of teachers that give out more PBIS Rewards points to students than in 

teachers that give fewer PBIS Rewards points to students. H4 was tested by calculating 

the correlation between the total number of Rewards points distributed by each teacher 

and the amount of ODR’s given out by each teacher. A Pearson correlation test was used 

to determine the relationship between Rewards points distributed by teachers and the 

number of ODR’s given out in the first 9 weeks of school. There was a moderate, positive 

correlation between Rewards points distributed and number of ODR’s given out by each 

teacher (r = .499, n = 37, p = .002). However, because it was hypothesized that there 

would be a negative correlation between Rewards points distribution and ODR’s per 

classroom, meaning those who give out more Rewards points would in turn give out less 

ODR’s, H4 is not supported. 
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Hypothesis 5 stated that sixth-grade teachers will distribute more PBIS Rewards 

points to students than eighth-grade teachers. An independent samples t-test was used to 

compare the amount of Rewards points distributed by the participating sixth-grade 

teachers and the participating eighth-grade teachers. There was a significant difference in 

the distribution of Rewards points, t (11) = 2.332, p = .040, between sixth-grade teachers 

(M = 3738.57, SD = 3076.46) and eighth-grade teachers (M = 731.17, SD = 279.08), 

providing support for H5.  
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CHAPTER IV: DISCUSSION 

The purpose of this study was to determine whether teacher perceptions of 

SWPBIS and their beliefs about the use of positive reinforcement are associated with 

their willingness to award PBIS Rewards points to individual students in the classroom 

setting. It is important to understand the perspectives of teachers regarding behavioral 

issues in the classroom because their viewpoints likely influence their behavioral 

management strategies and the processes in which they implement these strategies 

(Tillery et al., 2010). When teachers successfully implement PBIS at the classroom level, 

individual student outcomes improve (Positive Behavioral Interventions and Supports, 

n.d). However, if teachers have less favorable views about the school-wide rewards 

system that is in place, they are less likely to buy-in and implement the system with 

fidelity (Chitoyo & Wheeler, 2009). Further, research shows the greater the fidelity of 

SWPBIS implementation, the more likely reduction in problem behavior will occur, as 

indicated by reduction of school suspensions and number of office discipline referrals 

(Kelm et al., 2014).  

Given previous research, it is assumed that high fidelity of implementation of the 

PBIS Rewards System and positive perspectives about reinforcement and the Rewards 

system would be beneficial for the school as a whole–resulting in fewer problem 

behaviors and a more positive school climate (Horner & Macaya, 2018). This study 

assessed teacher perspectives of the PBIS Rewards System, distribution of Rewards 
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points under this system, and how fidelity of implementation affected the school climate 

in regards to office discipline referrals.  

  Rewards points data for the fall semester of the 2021-2022 school year showed 

that there was a wide range of points distributed across teachers in the same middle 

school. Some teachers were giving out thousands of points to students, while others were 

giving out zero points to students during the entire nine weeks. The inconsistency in 

distribution of Rewards points across teachers can result in decreased student buy-in for 

the Rewards system, as well as frustrations regarding inconsistencies among teachers in 

the school. The qualitative interviews with five volunteer teachers gave insight about how 

a small sample of teachers across the school are unsure for what behaviors their 

colleagues are awarding points. The teachers also mentioned that they feel as though the 

value of the Rewards system is no longer viewed as meaningful to students. Lack of 

student buy-in may be a result of the inconsistency of Rewards points distribution.  

It is important to note that there is not a point goal for the teachers in the school 

set either individually or by administrators, and what warrants distribution of points is 

unclear among teachers. The Frequency of Usage scale was created to assess how often 

and how consistently teachers were awarding points to students. When looking at the 

Frequency of Usage scale on the survey, out of 15 total possible points, the mean of the 

Frequency of Usage scale across the participating teachers was 11.33, or 75.53% of total 

possible points. Further, 16 of the 37 participants obtained a Frequency of Usage score 

below the sample mean. Frequency of usage is linked to fidelity of implementation, 
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which is key to the success of the Rewards system and implementation of PBIS in 

general. It is important to have accurate implementation across the school building 

because the greater the fidelity of implementation, the more likely a reduction in problem 

behavior will occur (Kelm et al., 2014), which is one of the goals in the implementation 

of school-wide PBIS practices. One possibility of what happens in instances of poor 

fidelity is that belief in the PBIS system to deliver desired outcomes is diminished. This 

leads to less buy-in by school staff and reduced integrity of implementation—resulting in 

a cycle of poor outcomes. As noted previously, the Negative Attitudes subscale was the 

lowest rated scale of all, meaning that teachers most frequently endorsed the negatively 

worded questions. It is unclear whether the low level of frequency in implementation is a 

result of negative attitudes by teachers, or if negative attitudes by teachers are a result of 

the lack of implementation integrity.  

 Hypothesis 2 explored the correlation between distribution of Rewards points and 

ratings on the Perspectives scale on the survey. It was hypothesized that teachers who 

reflected more negative attitudes about rewards and positive reinforcement, based on 

overall Perspectives scale scores, would distribute fewer points to students than teachers 

who reflected more positive attitudes about rewards and positive reinforcement. The 

resulting correlation was not statistically significant (where p < .05), but it did approach 

significance (p = .06). This could be due to the smaller sample size (n = 37), in which a 

larger sample size may reach statistical significance. However, the current results go 

along with previous research that has shown that teacher support for the SWPBIS system 
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is an influential factor in the process of implementation (Chitoyo & Wheeler, 2009; 

Feuerborn et al., 2016;). 

 Hypothesis 3 was not supported, as more points were distributed during the 

second half of the nine weeks than the first half. I thought that teachers would be giving 

out more points at the start of the school year as a way to introduce the system to the 

students and get buy-in. I also thought that possibly teacher motivation to participate in 

the Rewards system would be higher at the start of the nine weeks and then fade out over 

time. One potential reason that the teachers gave out more points during the second half 

of the nine weeks could be that they were getting the Rewards system up and going and 

needed time for full implementation. However, given the school has been using the 

Rewards system for three years now, it is assumed that the teachers are well versed in the 

implementation of the system and would be able to implement it almost immediately 

upon the start of the school year. I think a better explanation for the late semester burst in 

point distribution near the end of the nine weeks was because the PBIS Rewards day was 

closer in time, and this heightened teacher awareness that they had not been distributing 

points. Another possible reason could be that students wanted to participate in the PBIS 

Rewards day, so they tried harder to earn points, which lead to more points being 

distributed. 

 Hypothesis 4 was not supported. Given the research in the field, it would be 

expected that those that implement the Rewards system consistently would have fewer 

Office Discipline Referrals warranted in their classroom (Bradshaw et al., 2010; Kelm et 
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al., 2014). One study even found that as the fidelity of SWPBIS increased, office 

discipline referrals significantly decreased (Flannery et al., 2014). It was most surprising 

to see that the person who distributed the most Rewards points also gave out the most 

ODRs. A possible cause could be that the teachers that are implementing the Rewards 

system with higher fidelity are also implementing the ODR system with higher fidelity, 

leading to a higher number of Rewards points distribution and ODRs in their classrooms.  

Further, the teacher that gave out the most points and the most ODRs was a special 

education teacher. It is possible that the teacher is giving out Rewards points to 

ameliorate the behavioral issues happening in the classroom. Multiple teachers in the 

interviews noted that some special education students have a personal behavioral plan 

that includes Rewards points, so the teacher giving out the most points might be doing 

this as part of each student’s behavioral intervention plan as well.  

 Hypothesis 5 was supported, as sixth-grade teachers gave out more Rewards 

points than eighth-grade teachers. This is supported by previous research (Horner & 

Goodman, 2009), as well as the qualitative interviews conducted, in which three teachers 

stated that the younger students are more likely to buy-in to the Rewards system than the 

older students. A way to remediate this could be giving different incentives to the eighth-

graders as opposed to the sixth-graders, such as one free homework pass or one day of 

personal seating choice rather than tangibles they can get at the end of the nine weeks. 

One of the teachers noted that different experiences, such as having lunch in a special 

room with a group of friends, was something that most students seemed to buy-in to. 



40 
 

 

Fine-tuning the tangibles or experiences that the students can trade in their Rewards 

points for may help motivate students across grade levels. 

 Overall, it seems that the majority of teachers at the school have not bought in to 

the Rewards system. Most of them are unsure of what behaviors they should distribute 

points for and how many points they should distribute for each behavior. The qualitative 

interviews made it clear that teachers want more guidance on the system and how best to 

implement it. It seems that teachers think the system could be beneficial, but they have 

not been taught how to implement the system with fidelity. This has led to inconsistent 

point distribution by teachers across the school. The inconsistencies then result in 

reduced teacher buy-in, as well as reduced student buy-in.  

 Another issue with the Rewards system is funding. Classroom teachers that have 

their own school store like that students can turn in their points for whatever they want 

immediately rather than waiting for the end of the quarter assembly. However, the lack of 

funding with the classroom stores makes it difficult for teachers to continue to run them. 

Overall school funding issues were noted in the qualitative interviews as well. The 

participating middle school is mainly giving tangibles as options for Rewards points 

spending. I think it would be good to come up with different experiences that the students 

can trade their points in for, such as the special lunch time a teacher mentioned 

previously. Other things that do not cost money that students may enjoy is trading in their 

points to wear a hat at school for a day, or go to lunch 5 minutes early, or have a free 

homework pass. These things cost no money for the school, and students may have 
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prolonged enjoyment when trading their points in for these experiences, as opposed to 

trading their points in for a piece of candy or a soda.  

 The PBIS Rewards system is already paid for and in place at the school. The 

teachers I interviewed noted that the system worked well in the past and has the potential 

to work again, it just needs some tweaking and teachers need a better understanding of 

how to make the system work. Given this, I believe the school could still make the 

Rewards system work. Training regarding implementation fidelity of the Rewards system 

would be a beneficial school-wide professional development opportunity. To increase 

teacher buy-in, the school could implement a staff incentive for participating in the 

Rewards system as well. 

Limitations and Future Directions 

 One major limitation of this study is that the PBIS Rewards Data is from a period 

in time impacted by the Covid-19 pandemic. Students and teachers were not as consistent 

in school attendance, and the usage of the PBIS Rewards System might look different 

than it did pre-pandemic times. The PBIS Rewards data is archived at the end of every 

school year and unavailable for data analysis, so I was unable to see how the Rewards 

data trend differs over time. Another limitation is that I was only able to use one quarter 

of a school years’ worth of data in the study. A full year’s worth of PBIS Rewards data 

would be better in seeing trends between and within teachers over time.  

 It would be interesting to see what students are using their points to buy. An 

analysis of what the students spend their Rewards points on may be beneficial in coming 
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up with different ideas for rewards in the future. If teachers feel that the rewards are 

working better for the younger students, maybe giving a preferred incentives assessment 

to the eighth-graders would help in motivating the older students. Asking the students 

what it is they would like to work for is consistently helpful in motivating the students to 

do what you ask of them. Another research idea could be looking at how trends in 

accumulation of Rewards points by students is associated with their individual ODR 

portfolio. I would be interested to see the comparisons of the number of Rewards points 

and the number of ODRs each individual student receives. There are so many different 

reports you can run with the PBIS Rewards system. Given that everything on the 

Rewards system is data-based and changes in real time, the possibilities for future 

research ideas are seemingly limitless.  

 For future steps, it is suggested that the administrators in the school implement a 

school-wide PBIS Rewards training in which they set expectations for teachers regarding 

point distribution and what behaviors warrant Reward point distribution. Asking students 

what rewards they would like to see at the Rewards day or in classroom stores may help 

incentivize students from all grades as well.    
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APPENDIX A: REINFORCEMENT/REWARDS SURVEY 
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APPENDIX B: SURVEY ITEMS BY SCALE/SUBSCALE 

PBIS Rewards Scale (Total = 70) 

Frequency of Usage (Total = 15) 

#10. I consistently use the PBIS Rewards System in my classroom. 

#5. I use PBIS Rewards in my classroom daily. 

#11. I aim to give points to all of my students in my class. 

Why the Points Work (Total = 20) 

#13. Students want to earn points for incentives because the school store is varied and 

well stocked. 

#7. The PBIS Rewards celebration day at school is necessary for the system to work. 

#4. The PBIS Rewards System deters students from behaving inappropriately. 

#12. PBIS Rewards points motivate my students to behave appropriately.  

Personal Understanding (Total = 15) 

#1. I understand how to implement the PBIS Rewards System. 

#8. I am clear about my role in the PBIS Rewards System. 

#2. I differentiate between “Positive Behavior” points and “Exceptional” points. 
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Student Understanding (Total = 20) 

#14. Students understand that they are earning points for future incentives when they 

behave appropriately. 

#9. Students understand the difference between “Positive Behavior” points and 

“Exceptional” points. 

#3. Students understand how to earn Rewards points and what behaviors will warrant 

earning points. 

#6. Students understand the connection between the school rules and earning points 

through the PBIS Rewards System.  

Perspectives Scale (Total = 120) 

Positive Attitude Scale 

#15. The PBIS Rewards system is managed well by administrators at my school. 

#17. PBIS Rewards helps students succeed academically. 

#19. PBIS Rewards helps students succeed behaviorally. 

#20. The use of PBIS Rewards has made the school environment more positive. 

#22. Every student can benefit from positive reinforcement. 

#24. The PBIS Rewards system has helped make classroom discipline easier for teachers. 

#26. Using reinforcement strategies works in the classroom. 
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#28. It is important to reward students for good behavior. 

#29. Reinforcing good behavior can help decrease negative behavior. 

#30. I am willing to provide a reward if this helps students perform a behavior I expect. 

#32. Students should receive positive reinforcement for following classroom expectations 

and rules. 

#34. Positive reinforcement can help increase the motivation to do the right thing 

eventually without having to be reinforced. 

#38. All students should be praised more than reprimanded. 

 

Negative Attitudes Scale 

#16. It is not my job to teach students how they should behave. 

#18. The use of rewards diminishes intrinsic motivation. 

#21. It is unlikely that students will behave better to earn rewards. 

#23. The use of rewards is time consuming and unnecessary. 

#25. An immediate consequence for exhibiting negative behavior works better than using 

positive reinforcement to decrease negative behavior. 

#27. Giving a student a reward for good behavior is a bribe. 

#31. There is a lack of support and consistency regarding PBIS in our school. 
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#33. It is difficult dealing with oppositional behavior under a PBIS approach. 

#35. Rewards work better for elementary aged children than they do for middle school 

children. 

#36. Positive reinforcement does not prepare students for the real world. 

#37. There is a lack of consequences for bad behavior under the PBIS framework at my 

school. 
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APPENDIX C: INTERVIEW QUESTIONS 

1. Tell me about your experience with the PBIS Rewards System 

2. What do you like about the Rewards system? 

3. What do you dislike about the Rewards system? 

4. What works well within the Rewards system? 

5. What would you change about the Rewards system? 
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APPENDIX D: IRB APPROVAL 
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