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ABSTRACT

SEX-BASED DIFFERENCES IN THE WRITTEN
COMPOSITION OF FRESHMAN STUDENTS AT
MIDDLE TENNESSEE STATE UNIVERSITY

by Betty-Lou Waters

The purpose of this dissertation is to ascertain whether
or not the sex of the writers of a set of sample themes could
be identified and to discover the criteria which are or can
be used to make such distinctions.

Sixty themes written by thirty male and thirty female,
college-age, native speakers of English from Middle Tennessee
State University were chosen as the sample. Typed, anonymous
versions were turned over to a panel of five female and five
male instructors of English at Middle Tennessee State Univer-
sity with a variety of experience with freshman themes. The
panel was asked to identify the sex of the writer of each
theme. Portions of the sample were used with smaller groups,
and those were referred to as mini-research projects.

The identifications of sex made by the vrespondents were
compared to the actual sex of the writers. A chi square was
computed which indicated that the number of correct identifi-
cations of sex made by the panel was significant to a high
degree (greater than .999)., A two by two (2 x 2) Analysis
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of Variance was applied to the data which indicated that
there was no interaction between the sex of the writers and
the sex of the panel members.

Comments made by the panel members, ideas from related
literature, and hunches from the researcher and her
colleagues were applied to the thirty male and thirty female
themes to discover which items could be used as reliable
criteria for the identification of sex. Eight criteria were
discussed in detail: (1) Sex-Based Interests, (2) Word
Choice, (3) Stereotyped Attitudes, (4) Organizational
Principles, (5) Types of Comparisons, (6) Syntax, (7) Nature
of Errors, and (8) Perspective and Tone. The discussions of
the first seven criteria are largely analytic, but the dis-
cussion of Criterion Eight is synthetic. All discussions are
accompanied by specific examples from the sample themes. In
this respect, special attention has been given to the themes
about which the panel was unanimously correct.

All sixty themes and tables including all responses from

all sources are presented in the appendices.
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Chapter I

INTRODUCTION

Often, women's writing is characterized by the statement
"She writes like a woman." But what does it mean? Most
people are not sure what they mean by "female" writing, but
many claim that they can identify the sex of most writers.
The most commonly understood differences are in oral English,
differences mostly phonetic and in the context of conversa-
tions--differences which do not necessarily operate in the
written language. Lexical differences in male and female
conversations often disappear in the more formal written
language (e.g., expletives--swear words for males, euphemisms
for females). The written language is often sex marked by
items which have nothing to do with how the writer uses the
language, but rather in what the writer says--things which
might not be linguistic in nature (e.g., references to one's
sex, as son or daughter). Before a person can decide if she
wants to "write like a woman" or if he wants to "write like
a man," each person must know what marks writing as male
or female. Sex-marking in written language is largely

unconscious in writers, but the language can be examined to



discover what identifies the sex of writer and on what basis
readers will make such identification--and whether or not
such identification is biased. The sex stereotypes against
which a writer's work will be measured should be of interest
to many writers, both female and male. Linguists, sociolo-
gists, psychologists, other scholars, sexists, and feminists
are trying to discover if stereotypes about written language
are accurate, and if not, where and how they differ from the
evidence provided by written samples of the language. Such

are the concerns of this research.
STATEMENT OF THE PROBLEM

It is the purpose of this study to establish whether or
not there are recognizable differences between the writings
of males and the writings of females and to discover what
these differences are if they do exist. Nine hypotheses are
proposed. The first five deal with the identification of the
sex of the writers:

Hypothesis 1. There are differences between the writings
of males and females which enable persons familiar
with language practices to determine, in a signifi-
cant number of cases, the sex of the writers.

Hypothesis 2. Since neither female writing nor male

writing is inferior to the other, and since neither



is a norm, there will not be a significant differ-
ence in correct identification of either.

Hypothesis 3. Since in our culture there is much
linguistic interaction between the sexes, neither
male nor female respondents will recognize a greater
number of male or female writers.

Hypothesis 4. Respondents will be correct more often
when they have the most confidence in their
responses and less correct when they will be
guessing.

Hypothesis 5. The more familiar a group is with the
forms used the more likely it is that it will be
correct.

The other four hypotheses deal with the differences which

serve to identify the sexes:

Hypothesis 6. Subject matter items will provide differ-
ences in use related to sex which will serve to
identify the writings as male or female.

Hypothesis 7. Certain methods of composition will serve
to identify the sex of the writers of some written
samples.

Hypothesis 8. Certain errors will mark the samples as
being written by either males or females.

Hypothesis 9. The overall perspective and tone of
written compositions will be most accurate in

determining sex of the writers.



DEFINITIONS OF TERMS USED

For the sake of clarity, the author of this research

will refer to herself as the researcher so that the more

traditional terms, the author and the writer, can be used

exclusively to refer to the students who wrote the papers
used in the research.

Papers, themes, and written compositions are the terms

to be used to designate the sixty freshman compositions
chosen as samples for the research (Appendix A). The term

written composition is used to stress the differences between

samples of language composed for the purpose of writing and
those samples of language compused for oral expression or
the composition of ideas in non-verbal expression.

Respondents refer to all persons asked, under controlled

circumstances, to identify the sex of the writers of themes.
The panel is the group of ten instructors in English (panel
members) who attempted to identify the sex of the writers of

sixty themes. Freshman respondentsl are the fifty-two fresh-

men who attempted to identify the sex of the writers of ten

of those themes. SAMLA/SECOL respondents2 and History 477

1 Freshmen -- The responses were given to a special
instrument without elaboration in two sections of English 102
under Dr. Reza Ordoubadian and one section of English 102
under Dr. William Wolfe, Middle Tennessee State University,
November, 1975,

2 SAMLA/SECOL -~ The responses were given during the
reading of a paper by the researcher at a joint meeting of
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respondents® are those groups who attempted to identify the

sex of the writers of two of the sixty themes. The last

three groups of respondents are part of mini-research

projects which involve groups which are identified.

Correct Identification of Sex (CIS) is the term used for

the statistical and numerical account of the relation of the
responses and the actual sex of the writers.

Confidence Factors (CF) is the term used to note and

compare the degree of confidence each respondent has in each
response.

The term criteria refers to the eight groupings of
similar items of analysis and description which can be used
to compare and contrast the male and female themes. Each
criterion is actually an area of investigation in which many

indicators of male and female language can be discussed.
ORGANIZATION OF THE REMAINDER OF THIS STUDY

This study is divided into ten chapters. While each
chapter contributes to the general concerns of the study as

a whole, each chapter is a complete and integral discussion

the Southeastern Conference on Linguistics XIII and the South
Atlantic Modern Language Association, Atlanta, Georgia,
November, 1975.

3 History 477 == The responses were given during the
reading of a paper by the researcher to Dr. Patricia
Sharber's section of History 477, "The American Woman,"
Middle Tennessee State University, December, 1975.



of some phase of the study. Chapter titles are used to limit

and define the concerns of each chapter.

Review of Related Literature

A sampling of related literature is presented in Chapter
II. Much of the literature reviewed in this chapter provides
background information on the state of studies in women's
language. Some of that information can be applied here. The
review of related literature is, of necessity, selective;
studies cited in other chapters in particular applications

are not discussed in Chapter II.

Design of the Research

Chapter 1II1 describes the materials, subjects,
respondents, and instruments used in the study. It explains
the analytical procedures and the methods used to derive and
apply the criteria. This chapter is an explanation of the

design of the research project and does not include analysis.

Presentation and Analysis of Statistical Data

Chapter IV addresses the first five hypotheses. Data
are presented and statistically analyzed to test the
hypotheses with reference to male and female identifications

by the different groups of respondents.



Discussions of the Criteria

Chapters V through IX concern the criteria. The eight
criteria are discussed in terms of the choices and comments
of the respondents, the findings and speculations of tﬁe
related literature, and the hunches of the researcher and her
colleagues. The criteria are also discussed as they are
reflected in the themes when the themes are examined with
certain knowledge of the sex of the writers.

Introduction to the Criteria. Chapter V reviews the

development of the criteria, introduces the four chapters
which involve the criteria, and suggests the main concerns
of the discussions,

Criteria One, Two, and Three: Subject Matter. Chapter

VI treats those criteria based on what is said in the themes
as opposed to how things are said. Criterion One is sex-based
interests, Two is word choice, and Three is stereotyped atti-
tudes.

Criteria Four, Five, and Six: Methods of Description.

Chapter VII includes organizational principles (Criterion
Four), types of comparisons (Criterion Five), and syntax.

Criterion Seven: Nature of Errors. Chapter VIII

explains the standards used in the examination of errors in
themes, the methods of grading the themes, and the types of

errors identified.



Criterion Eight: Perspective and Tone. Chapter IX

summarizes the details of operation of the first seven
criteria within ten especially selected themes. These
summaries introduce discussions of entire themes and provide
a basis for the comparison of the themes in male-female
pairs.

Summary and Conclusions. Chapter X, the final chapter,

summarizes the findings of the research, with emphasis on

their implications.



Chapter II
REVIEW OF RELATED LITERATURE
INTRODUCTION

The literature on women's language is not readily avail-
able material. Much of the work has been reported at state,
regional, and national conventions but has not been published;
some of these reports are available from their authors. Some
work has been done as part of linguistic course work; and
master's theses and doctoral dissertations are difficult to
evaluate in abstracts. Dozens of articles have appeared in
magazines to which most universities do not subscribe,
because they are too far out of the scholarly mainstream.
Some articles have appeared in collections not purchased by
most universities simply because the entire subject is in a
gsort of pedagogical and curricular limbo.

Women's language is not listed as a topic in most card
catalogues or indices; therefore, the method of locating
information on women's language is a very personal one,
involving direct contact with the pioneers in the field.
Recognizing the difficulty of obtaining sources for studies
of women's language, Barrie Thorne and Nancy Henley began

what they called ". . . a modest effort to pull together what
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we thought were very few published sources on language and

nl This effort took the form of an annotated bibliog-

sex.
raphy which includes materials from psychology, sociology,
education, and linguistics--as well as feminist studies. 1In
this research, this annotated bibliography has been used when
primary sources are unavailable, but every effort has been
made to obtain the primary sources cited in the bibliography
and those suggested by researchers in the field. In most
cases the primary sources were used in the review of litera-
ture, but some general comments about specific aspects of a
few criteria are based on the annotated version presented by
Thorne and Henley.

The review of literature will be made under five head-
ings: (1) sexist grammar and vocabulary, (2) sex stereo-

types, (3) differences in oral language, (4) language

acquisition, and (5) differences in written language.
SEXIST GRAMMAR AND VOCABULARY

Introduction

Language is the logical and intellectual frame for most

communication. Since every idea does not fit into the frame

1 In the introduction to "Sex Differences in Language,
Speech, and Nonverbal Communication: An Annotated Bibliog-
raphy," Language and Sex: Difference and Dominance, ed.
Barrie Thorne and Nancy Henley (Rowley, Massachusetts:
Newbury House Publishers, Inc., 1875), p. 207.
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of every language, each language limits expression in its own
way. Some of the limitations are evident to all speakers.
In English, third person is marked for number and, in singu-
lar, for gender. Since these distinctions are not made in
first and second person and in third person plural, ambigu-
ities sometimes arise. "You stop that!" spoken by a teacher
to a particular student is often responded to by "Who, me?"
because English is not specific in how you is to be applied.
Speakers of English recognize the lack of number and gender
in some pronouns because these distinctions are present in
other English pronouns. Other languages make distinctions
which the speakers of English do not usually consider.
Chinook distinguishes its pronouns according to present and
past; Kwakiutl distinguishes between seen and unseen; some
Indo-European and ancient Semitic languages have more than
three persons in their pronouns. Many languages mark all
nouns for gender. The lack of most of these distinctions is
harmless. The lack of male and female markers and the uses
of words with male markers for both sexes often result in
the elimination of women from their general interpretation.
Sexist grammar and vocabulary will be discussed under four
headings: (1) generic terms, (2) alternatives to generic
terms, (3) words with male and female markers, and (4)

socializing effects of definitions.
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Generic Terms

It has long been proposed that the masculine pronouns

(he, him, his, himself) and certain masculine nouns (man,

mankind, manpower, chairman) can refer to persons of

either sex. 1In actual use, however, these "generic" uses
tend to blot out females. Julia P. Stanley goes so far as

to say, "On the basis of the linguistic evidence, there are,
in fact, no generics in English."? Since most "generic"
nouns and pronouns have a male semantic feature in use which
is opposite to the concept of generic, women are not included.
Stanley says "when women move out of the semantic space
reserved for them within our culture, we move into what I

will call negative semantic space, that is, semantic space
n3

that does not exist. She explains, "When a woman occupies
a professional position usually reserved for men, she does

not move into the semantic space covered by the appropriate

term. Instead, her anomalous position is marked by the addig

tion of a special 'female marker.' For example, in referring
to her, we feel comfortable only if we attached to the head

noun a qualifying adjective that specifies that a woman

2 Julia P. Stanley, "Prescribed Passivity: The Language
of Sexism," a paper delivered at Southeastern Conference on
Linguistics XIII, Nashville, Tennessee, March 20-21, 1975,
See also Views on Language, ed. Reza Ordoubadian and Walburga
Von-Raffler Engel (Murfreesboro, Tennessee: Inter-University
Publishing, 1975), p. 96.

3 Ibid.

——
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occupies a social position not ordinarily defined for her by

the culture."u Some of the examples she gives are lady

doctors, women lawyers, poetesses, and lady aviators.

Maija S. Blaubergs cites thé following "non-generic
usagels] of the masculine form as a generic." She takes
these from a variety of public writings, all published in
1972 and 1973. These examples show that in context the
supposedly generic use of the forms is actually male and
not generic.

", . . man's vital interests are life, food, access
to females, etc."

", . . his back aches, he ruptures easily, his
women have difficulties in childbirth. . . ."

"How does man see himself? As a salesman? A
doctor? a dentist? As far as sexuality goes,

the Kinsey reports on the activities of the Ameri-
can male surely affect his self-image in this
regard. . . .,"

"The look that the native turns on the settler's
town is a look of lust, a look of envy; it
expresses his dreams of possession--all manner of
possession: to sit at the settler's table, to
sleep in the settler's bed, with his wife, if
possible."

"The peasant is a dependent. . . . Before he
discovers his dependence he suffers. He lets off
steam at home, where he shouts at his children,
beats them, and despairs. He complains about his
wife and thinks everything is dreadful."

"It was man's job to tame that wilderness, make
it habitable, and exploit its riches. 1In the

% 1pid.
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process of creating a place for himself and his
family. . . ."S

Alternatives to Generic Terms

Three alternatives to the use of words which are sup-
posed to be "generic" are (1) using other "generic" terms
which do not carry obvious male markers, such as person and

individual, (2) making new parallel female terms, and (3)

inventing true generics.

Other generic terms. Blaubergs calls this alternative

", . . change via circumvention."® She says, "The imple-
mentation of this form of change involves the circumvention
of sexism in language by eliminating gender-specific terms
from usage and/or substituting neutral terms.”’ Some of her
suggestions include (1) using the plural so that the pronoun
which follows and refers back to it will be plural and,
therefore, not marked for gender (for example, "children must
bring their books" instead of "each child must bring his

book"); (2) using circumlocutions such as mail carriers for

5 Maija S. Blaubergs, "On 'The Nurse Was a Doctor,'" a
paper delivered at Southeastern Conference on Linguistics
XIII, Nashville, Tennessee, March 21, 1975, p. 10. See also
Views on Language, p. 92. Original sources were not available.

6 Maija S. Blaubergs, "Categorizations of the Proposed
Changes in Sexism in Language," a revised version of the
speech presented at Southeastern Conference on Linguistics
X1V, Atlanta, Georgia, November 7, 1975, p. U.

7 1big.
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postmen and ordinary pecople for the common man; (3) using

indefinites such as one; and (4) eliminating unnecessary
markings.8 Elizabeth Burr, Susan Dunn, and Norma Farquhar
agree that ". . . modern sex-affiliated terms should be
eliminated."? They are quite hopeful that other neutral

terms will be widely accepted. They say, "The ending '-man'
is, however, increasingly being replaced by '-person' to

form terms like 'chairperson.' The word 'salesperson' is
already accepted, and other neutral terms will gain acceptance
as the decisive influence of language on the attitudes and
lives of people becomes more widely understood."10
Stanley, however, cites thirteen examples which ".

eliminate the possibility of [effectively usingl even the

more innocuous 'generics,' such as person, children, and

individual."!l The five examples which follow demonstrate

that these words which are supposed to refer to mixed groups
refer to males only.

"Our people are the best gamblers in the galaxy.
We compete for power, fame, women." [Star Trek]

8 Ibid.

S Elizabeth Burr, Susan Dunn, and Norma Farquhar, "Women
and the Language of Inequality," Social Education, 36 (1972),
8Ly,

1

¢ Ibia.

11 Stanley, p. 12; original version. See also Views on
Language, p. 106.
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"When I was going to school I spent most of my time
talking to teachers and to their wives." ([Edward
Albeze:,| in an interview, New Yorker, June 8, 1974,
P. 29

"We find that holders of the MA and MS who enter
this Department do well in graduate work here.
Their application, like those of women, and of
members of minority groups, are welcome." [Depart-
ment of Psychology flyer, UT Knoxville]

"Even in the most serious of roles, such as that of
surgeon, we yet find that there will be times when
the full-fledged performer must unbend and behave
simply as a male.Ii [Colfman, Encounters, p. 1u40]

"This kind of equipment is to the home-craftsman
what washing machines, dish washers, clothes dryers,
etc., are to the housewife." [Woodworking]l?

Stanley concludes, "It is blatantly explicit that men, and
only men, are the referents intended by the writers and
speakers [quoted above]. 13

New parallel female terms. Stanley suggests that

", . . we mark gender in terms like chairwoman and chairman,

spokeswoman and spokesman, saleswoman and galesman."1" She

reasons, "What we have regarded as 'neutral' terms, chair-

person, spokesperson, salesperson only perpetuate the

invisibility of women in occupations outside the home."15

Alleen Pace Nilson, on the other hand, states that ". . .
12 Ibid., p. 13. Sources are supplied by Stanley in the

version published in Views on Language, p. 106. Original
sources were unavailable.

13 1bid., p. 1u. 1% Ibid.
15 1pid.
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the invention of specifically feminine terms such as chair-

woman, freshwoman, spokeswoman, etc., has the opposite effect

[that of not increasing awareness in the general public of
the nature of generic terms] giving the impression that women
cannot be included in any term incorporating a masculine
marker, 16

True generics. There have been several suggestions for

true generics or neutral terms which would include men and
women equally. J. S. MaclLeod and S. T. Silverman suggest
"gs/he and wo/men" for use in written 1anguage.17 Nancy
Faires Conklin cites the new forms te or co for he and she.l®
Casey Miller and Kate Swift present another alternative for
which they present a convincing argument. They say:

Someone might come up with gen, as genesis and
generic. With such a word, man couga be used
exclusively for males as woman is used for females
for gen would include both sexes. Like the words
deer and bison, gen would be both plural and

16 Alleen Pace Nilson, "The Correlation Between Gender
and Other Semantic Features in American English," a paper
read at Linguistic Society of America, December 28, 1973,
p. 10.

17 J. 8. Macleod and S. T. Silverman, from "You Won't
Do": What Textbooks on U. S. Government Teach High School
Girls (Pittsburgh, Pennsylvania: Know, Inc., ), cited
in Blaubergs, "Categorizations of the Proposed Changes in
Sexism in Language," p. 8.

18 Nancy Faires Conklin, from "Toward a Feminist
Analysis of Linguistic Behavior," The University of Michigan
Papers in Women's Studies, 1, No. T (1 , b1-73, clited fn
Thorne and Henley, p. 225.
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singular. Like progenitor, progeny, and generation,
it would convey continuity. en would express the

warmth and generalized sexuality of generous,
entle, and genuine; the specific sexuality of
enital and genetic. In the new family of gen,
girls and boys would grow to genhood, and to speak
of genkind would be to include all the people of the
earth.

Words with Male and Female Markers

Alma Graham reports the findings of a computer study of
children's textbooks. Through the computer the researcher
discovered, "Overall, the ratio in schoolbooks of he to she,

him to her, and his to hers was almost four to one. Even in

home economics, the traditional preserve of the female, the
he predominated by nearly two to one."20

To combat the assertion that these references were
generic, Graham examined 940 citations for he. She dis-
covered ". . . 744 were applied to male human beings, 128 to
male animals, and 36 to persons such as farmers and sailors
who were assumed to be male., Only 32 referred to the
unspecified singular subject. The conclusion was inescapable:
the reason most of the pronouns in schoolbooks were male in
gender was because most of the subjects being written about
were men and boys."21

9 Casey Miller and Kate Swift, "One Small Step for
Genkind," New York Times Magazine, April 16, 1972, p. 106.

20 Alma Graham, "The Making of a Nonsexist Dictionary,"
Ms, 2 (December 1973), p. 12.

21 1pia.
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Graham also discovered that "Despite the preponderance
of the words man and boy in textbooks, the word mother occurs
more frequently than the word father, and the word wife is
used three times as often as the word husband. Women, it
would seem, are typecast in the supporting roles that refer
to their relationships to men and children."?22

The dominance of male terms is not limited to school-

books. Nilsen "skimmed through" the 1964 College Edition of

Webster's New World Dictionary and found five hundred words

with *male or *female markers. She found, "In overall numbers
there were 385 masculine terms and 132 feminine ones."23
Under occupational terms ". . . the ratio of masculine to

feminine words is almost five to one."2% Words with *prestige
have ". . . many more masculine markers than feminine markers.
The actual numbers were 18 feminine words and 108 masculine
words."25 However, under words with negative connotations

", . . feminine words outnumber masculine words.“26

*male markers,

Not only are there more words given with
but words with *male markers have definitions which occupy
more space than their female equivalents. Muriel R. Schulz

defends the dictionaries on this issue. She contends that

22 1piaq. 23 Nilsen, p. 2.
24 1pid., p. 3. 25 1pid.
26 1pid.
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this difference is ". . . inevitable, given the nature of
English. Terms associated with women tend to be narrow in
reference, being exclusively reserved for designating women
or womanly characteristics, while those for men are more
diverse, wide-ranging in reference, and are usually more
inclusive of both sexes, referring either to men or to the

n27 Schultz also recognizes that

human race generally.
", . . the connotations of male and female terms differ
drastically. . . . It is characteristic of English that
masculine terms are often more neutral or positive than

corresponding female terms." 28

Socializing Effects of Definitions

Beyond their number of certain words and beyond their
basic definitions, dictionaries, schoolbooks, and other
written sources teach ". . . separate sets of values,
different expectations and divergent ideals . . ." to girls

and boys.29 Schultz says, "The Third [Webster's Third New

International Dictionary] does socialize in its ascriptions

of certain qualities to men and others to women in our

society. In doing so, it presents a false picture of what

27 Muriel R. Schultz, "How Sexist Is Webster's Third?"
original version of paper which later appeared in Vis a Vis,
December 1974, p. 2.

28 29

Ibid., p. 3. Graham, p. 13..
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a man or woman actually is like, giving instead a stereo-
typed or idealized version of masculinity and femininity."30
Eliminating, or at least limiting, sexism in dictionaries
is not an impossible task. Graham sets up the primary needs
she sees in developing a wordbook for the American Heritage
Publishing Company. She says, "If this [or any] new diction-
ary were to serve elementary students without showing favor-
itism to one sex or the other, an effort would have to be
made to restore the gender balance. We would need more
examples featuring females, and the examples wouid have to
ascribe to girls and women the active, inventive, and
adventurous human traits traditionally reserved for men and
boys."31
In Graham's attempt to make a non-sexist dictionary,
a". . . new woman made her way from example to example
establishing her priorities, aspirations and tastes. . . .
Her appearances in the dictionary were widely separated, of
course. Her brothers and traditional sisters surround and
outnumber her, example for example. But she had arrived and
from A, where at abridge she quoted the 19th Amendment, to
Z when 'she zipped down the hill on her sled,' her spirit,

character, and credentials were never in doubt." 3?2

30 Schultz, p. 11. 31 Graham, p. 13.
32 1hia.
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Such avant-garde action as the development of the word-

book for the American Heritage Publishing Company is ". . .
only the barest beginning. Most schoolbooks still reflect
the assumptions of our sexist society. As writers and
teachers and parents, we have an obligation now to weigh our
words, to examine them, and to use them with greater care.
Children of both sexes deserve equal treatment, in life and
in language, and we should not offer them anything less."33

The presence of women on dictionary development editorial
boards is important because, as Haig A. Bosmajian demonstrates,
women have been forced into submission because they have
allowed men to define them., Bosmajian says that ". . . the
*liberation' of women, the eradication of the sexual
subject-master relationship, will have to be accompanied with
a conscious effort on the part of women to allow themselves
to be defined by men no longer."au The author of this article
is hopeful that women can accomplish this because ". . .
recent experience has demonstrated that a 'minority group'
intent on defining itself and eradicating the language that
has, in part, been used to maintain inequalities, injustices,
and subjugation can effect changes in language behavior. The

blacks who have no longer allowed themselves to be defined

33 1bid., p. 16.

34 Haig A. Bosmajian, "The Language of Sexism," Etc:
A Review of General Semantics, 24 (1972), 30S5.
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by the whites are a freer people. Women need to do the
same."3°

Whether or not women will be able to redefine themselves
and whether or not the sexist bias of grammar and vocabulary
can be eliminated remains to be seen. Some attempts have

been made by some women's magazines. Cosmopolitan is sup-

posed to be for the "liberated" woman, but Cheris Kramer

says that Cosmopolitan's image of a woman ". . . is of the

woman as catering to male ideas of what a female should be

like."36
SEX STEREOTYPES

Schultz has already been quoted as saying that dictionary
definitions give ". . . a stereotyped or idealized version of
masculinity and feminity . . . ,"37 but dictionaries are not
the only sources and reflections of sex stereotypes. The
influence of schoolbooks has already been mentioned and will
be discussed again under language acquisition later in this
chapter.

In summarizing the literature concerning the operation

of stereotypes in social interaction, Kramer cites J. C.

35 1pid.

36 Cheris Kramer, "Stereotypes of Women's Speech: The
Word from Cartoons,” Journal of Popular Culture, 8 (1874),
625,

37 Schultz, p. 1l.
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Brigham's review of literature dealing with ethnic stereo-
types. One conclusion she cites is "the problem of
methodology."38 She explains that requiring subjects to
", . . pick out adjectives that are 'typical' or 'untypical'
of each group may, [as] Brigham reasons, force participants
into thinking in generalizations."39

Kramer tries to solve this problem by providing her
subjects with a ". . . series of scales, each ranging from
0 to 100, representing 0 to 100 percent."“o The items Kramer
used in her study were taken from ". . . the responses of 10
females and 10 males from each of the seven population groups
who were asked to list, in free response, differing speech
characteristics of female and male {(everyday) speech."ul
The subjects then rated each item taken from the lists pro-
vided by the first respondents. Kramer concludes that "These
results, taken as a whole, strongly demonstrate that male and
female speech characteristics are differentially stereotyped

by both men and women in our cultur-e."u2

38 g, c. Brigham, from "Ethnic Stereotypes," Psycho-
;gﬁical Bulletin, 76 (1971), 15-38, cited in Kramer, "Ffemale
and Male Perception of Female and Male Speech," a paper
presented at the Annual Meeting of the American Sociological
Association, San Francisco, August 25-29, 1975, p. 2.

39 Kramer,'hFemale and Male Perception of Female and
Male Speech," p. 3.

Y0 1pig, 41 1pig., p. 8.
42 1pid., p. 11.
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She cites the following traits as being seen by the
subjects as more representative of male speech: ". . .
demanding voice, deep voice, boastful, use swear words,
dominating speech, loud speech, show anger rather than con-
cealing it, straight to the point, militant speech, use slang,
authoritarian speech, forceful speech, lounge and lean back
while talking, aggressive speech, blunt speech, sense of
humor in speech."ua

The following traits are seen as more representative of
female speech: ". . . enunciate clearly, high pitch, use
hands and face to express ideas, gossip, concern for listener,
gentle speech, fast speech, talk about trivial topics, wide
range in rate and pitch, friendly speech, talk a lot,
emotional speech, use many details, smooth speech, open and
self-revealing speech, enthusiastic speech, smile a lot when
talking, good grammar, polite speech, jibberish."“”

However, Kramer cautions the reader that_“These stereo-
typed characteristics mentioned above do not, of course,
necessarily correspond to actual differences in the speech
of females and males, that is, differences which might be
found through the study of the actual speech behavior of men
and women. But as indicated above, the stereotypes, the

beliefs held by the participants about the speech of women

and men, have an importance of their own. 48

43 1bid., p. 13. Y% rpid. 45 1bid.
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In an earlier study Kramer asked college students to
determine the sex of speakers in over three hundred cartoon
captions. She found that ". . . the sex of the speaker of
more than three-fourths of the cartoon captions was clearly
stereotyped [by the respondents]."us

The attributes of the speakers stereotyped as females
are: ". . . ineffective and restricted [speech]. It cannot
deal forthrightly with a number of topics, such as finance
and politics, which have great importance in our culture.

It cannot be spoken in as many different places as men's
speech. Women's speech is weaker than men's speech in
emphasis; there are fewer uses of exclamations and curse
words "7 When the respondents explained how they deter-
mined the sex of the speakers of the captions they ".
characterized the stereotyped women's speech as being stupid,
naive, gossipy, emotional, passive, confused, concerned,
wordy, and insipid."ua

Men's language, on the other hand, is characterized as
", . . concerned with 'important' aspects of our society
¢« « o« logical, literal, businesslike, sparse (although
sprinkled with curse words), concise, harsh, unfeeling, [andl

46 YXramer, "Stereotypes of Women's Speech: The Word
from Cartoons," p. 626.

47 Ibid. 48 1pid.
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in contr‘ol."u9 In another article Kramer calls sex stereo-
types ". . . a folk-linguistics of women's speech, a body of
folklore about female language that permeates popular jokes

and stories."®0

Helen White Streicher found that stereotypes permeated

television cartoons. She says:

In general, cartoon females were less numerous
than males, made fewer appearances, had fewer
lines, played fewer "lead roles," were less active,
occupied many fewer positions of responsibility,
were less noisy, and were more preponderantly
juvenile than males. Mothers worked only in the
house; males did not participate in housework. In
many activities in which girls showed some form of
skill (e.g., cheerleading), their performance was
duplicated by a dog or other pet. Other stereo-
types appeared. The female who really had a lot
of lines was Maid Marian, Robin Hoodnick's giril,
who was constantly nagging, complaining, wantingi
talking, until someone put a bag over her head.

Streicher also has observed and analyzed the television
commercials which accompanied the cartoons. She limits her
discussion to the actors in the commercials:

In ads for consumables (candy, cereal, drinks),
boys outnumbered girls more than three to one as
onstage actors; announcers were male. When the
consumables themselves had a gender, they were
male--even bubble bath is Mr. Bubbles. Girls
did not appear in ads for action toys (planes,
cars, etc.? or even in cereal ads which offered

49 1pid., p. 629.

50 Cheris Kramer, "Folk~Linguistics," Psychology Today,
8 (June, 1974), 83.

51 Helen White Streicher, "The Girls in the Cartoons,"
Journal of Communication, 24 (Spring 1974), 127.
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such toys as premiums. Announcers were male. The
formula for riding toys was cne girl, two boys,
male announcer. For board games, it was two boys,
two girls, male announcer. Only in the doll and
appliance world were girls overrepresented. (This
category did not include boy dolls, where the doll
itself is secondary to the action or the game.)
Only one boy appeared in these "female-type" ads:
she as the cooky baker, he as the cooky taker.

The announcers were usually, but not always,
female; in some ads, a dol]l inspired a male chorus
to celebrate her in song.

These advertisements obviously function to perpetuate sex
stereotypes.

Paul Rozenkrantz, Helen Bee, Susan Vogel, Inge Broverman
and Donald M. Broverman examined the extent to which ". . .
sex-role stereotypes . . . influence the self concepts of

n53 Their method of obtaining their stereo-

men and women.
types was similar to Kramer's method described earlier, as
was the method for accepting items from the lists as stereo-
typed (75 percent or better agreement). While they do not
list the items stereotyped as male and female, they report
that "Despite the professed and legal equality of sexes, both
men and women agree that a greater number of the character-

istics and behaviors stereotypically associated with

masculinity are more socially desirable than those associated

52 1p44.

53 Paul Rozenkrantz, Helen Bee, Susan Vogel, Inge
Broverman and Donald M. Broverman, "Sex-Role Stereotypes and
Self-Concepts in College Students,”" Journal of Consulting and
Clinical Psychology, 32 (1968), 287.
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Sb They also reported that ". . . the

with femininity."
gself-concepts of men and women are very similar to the
respective stereotypes. In the case of the self-concepts
of women this means, presumably, that women also hold
negative values of their worth relative to men."55

Sex stereotypes affect any study of male and female
language because they function in all identifications of
language as male or female; and, since they affect

self-concepts, they also function in the speech and writing

of the subjects studied.
DIFFERENCES IN ORAL LANGUAGE

The differences in Oral Language falls into three
categories: (1) phonetic, (2) conversational, and (3)

lexical.

Phonetic Differences

Thorne and Henley devote an entire section of their
annotated bibliography to phonology.56 Eleven articles are
cited under "Phonetic Variants." The rest of the section is
entitled "Suprasegmentals." Four articles are listed under

the subheading "General"; seven are listed under "Pitch";

5% Tpig., 293. 55 1pid.

56 Thorne and Henley, Section III, "Phonology,"
pp. 238-247,
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five under "Intonation"; and two under "Speech Intensity."
Since phonetic differences have no effect or influence on

written language, they will not be discussed here.

Conversational Differences

Sheryle B. Eubanks studied fifteen conversations of
pairs of males and females. Each pair was given a list of
topics to discuss and told ". . . that they were being taped
for a study of conversational pa‘tterns."57 She found that
", . . the male clearly dominated the talking time in ten of
the conversations. The talking time proved to be about equal

n58 Most of the conversations were

in [the other] five.
clearly initiated (eleven out of fifteen) and terminated
(nine out of fifteen) by males. Females used (rhetorical)
tag questions (both spoken and implied by intonation) which
". . . beg for confirmation by the male."59 TFemales also
made more ". . . rewarding remarks . . . [which] took on the
form of practically cooing in the background, with remarks

1160 Tne experiments reported

61

like 'yes,' 'uh-huh,' 'um..m.

by Lynette Hirschman had similar results. Don H. Zimmerman

57 Sheryle B. Eubanks, "Sex-Based Language Differences:
A Cultural Reflection," in Views on Language, p. 113,

58 1pid., p. 11u. 59 1pid., p. 115. 60 1piag.

61 Lynette Hirschman, "Female-Male Differences in Con-
versational Interaction," a paper presented at the Annual
Linguistic Society of America Meeting, San Diego, December
1973; and "Analysis of Supportive and Assertive Behavior in



31

and Candance West examined the number of interruptions and
overlaps in conversations recorded in public places in a
university community. In male-female conversations they
found that ". . . virtually all the interruptions and over-
laps are made by male speakers."82 These conversational
differences cannot transfer to written English, but some of

the attitudes reflected by them might apply.

Lexical Differences

It has long been known that the speech of men and women
differs in many languages. Many very old studies are still
cited in contemporary discussions. Peter Trudgill refers to
what he calls the ". . . classic example of linguistic sex
differentiation."53 He describes this example, "It was often
reported that when Europeans first arrived in the Lesser
Antilles in the seventeenth century and made contact with the
Carid Indians who lived there, they discovered that the men

n6l

and women 'spoke different languages.' The accounts of

Conversations," a paper presented at Linguistic Society of
America Meeting, Amherst, Massachusetts, July 28, 1974,

62 Don H. Zimmerman and Candance West, "Sex Roles,
Interruptions and Silences in Conversation," Language and
Sex, p. 115.

63 peter Trudgill, Sociolisguistica° An Introduction
(Baltimore, Maryland: Penguln Books, inc., 19 s P

6% 1bid.
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the differences were probably exaggerated, but there were
real and distinct differences in the vocabulary available to
men and to women. Trudgill explains, "The men and women,
that is, did not speak different languages. Rather they
spoke different varieties of the same language--the differ-
ences were lexical only."65 Over fifty years ago, Henry T.
Moore noted fragments of conversations on Broadway and
examined word choices which reflected the interests of the
speakers.66 M. H. Landis and H. E. Burtt made a similar

67  Both studies concluded that men

study two years later.
spoke most about business while women spoke more about men
and clothes. More recently, Robin Lakoff notes another
lexical difference: "Women are allowed to make far more
precise discrimination in naming colors than men do. Words

like mauve, beige, ecru, aquamarine, lavender, and so on

are unremarkable in a woman's active vocabulary, but largely
absent from that of most men . . . fine discriminations of
this sort are relevant to women's vocabularies, but not to

men's, to men who control most of the interesting affairs

65 Ibia., p. 8@6.

66 Henry T. Moore, "Further Data Concerning Sex Differ-
ences," Journal of Abnormal Psychology, 17 (1922), 210-21h.

67 M. H. Landis and H. E. Burtt, "A Study of Conversa-
tions," Journal of Comparative Psychology, 4 (1924), 81-89.
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of the world, such distinctions are trivial--irrelevant,"58

Other articles annotated in the Thorne-Henley bibliography
contain additional sex-linked lexical items.69 Since lexical
choices are made in written English as well as in conversa-
tions, these findings also apply to written compositions.
Specific sex-linked lexical items used in compositions will

be discussed in Chapter VI.
LANGUAGE ACQUISITION

This topic will be discussed under four headings: (1)
language development, (2) pre-school sex-role development,
(3) elementary school sex-role development, and (4) continu-

ing sex-role development.

Language Development

Dorothea McCarthy says, "There has appeared in the
literature considerable evidence indicating that American
white boys are slightly later than girls in practically all
aspects of language which show developmental trends with
age."70 While she admits that ". . . these differences

68 Robin Lakoff, "You Are What You Say," Ms, 3 (July
1974), 65.

69 Thorne and Henley, Section IIB, "Sex Differences in
Word Choice, Syntactic Usage and Language Style," pp. 228-238.

70 Dorothea McCarthy, "Some Possible Explanations of Sex
Differences in Language Development and Disorders," Journal
of Psychology, 35 (1935), 155.
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n7l she claims that

seldom are statistically significant,
", . . the careful observer cannot ignore the amazing con-
sistency with which these small differences appear in one
investigation after another.“72

One explanation she offers is that ". . . the usual
environmental situation in our culture is somewhat different
for the boy infant than for the girl infant. Children of
both sexes are usually cared for by, and have the constant
companionship and speech model of, the mother. This
experience in early language development is likely to be
more satisfying for the girl than for the boy infant as she
identifies more readily with the mother." >

She continues to explain that even if the boy infant
has a constant male model, he, in his efforts to imitate his
model, has problems. "When he does hear the father's speech
and tries to imitate it . . . the tremendous difference in
voice quality of the adult male whose voice has changed with
the attainment of maturity and the small high-pitched voice
of the boy infant certainly must make the echo-reaction stage
much less satisfying for the male infant."7u

McCarthy says cultural biases about the sex-related

nature of play also work against the boy child. She continues,

1 1pid. 72 1pi4., 156,

73 Ibid. T4 1pid.



35

"In our culture, the boy is encouraged in active games, and
even at the nursery age, when he is acquiring language skill,
he is sent outdoors to play more than the girl. This
separates him from further adult linguistic stimulation.
Boys are also more likely to engage in play with blocks and
wheel toys and objects low in conversational value."75
She points out that, conversely, cultural biases con-
cerning the nature of play work to the linguistic advantage
of the female child. She says, "Girls on the other hand are
encouraged in indoor play with dolls, household toys, and
table-play which have been shown to be of high conversation
value. . . . Girls too are more likely to be permitted
around the kitchen and other centers of household activity,
and thus to have more constant adult attention. Girls are
then more likely to be found within question-asking range of
the mother and thus are more likely than their brothers to
enjoy maternal contact and linguistic stimulation."76
Arthur T. Jersild and Ruth Ritzman studied the speech of
seventy-three preschocol children and discovered that ".
the present findings with regard to sex differences in
verbosity and vocabulary indicate that girls tend quite con-

sistently to surpass the boys, but not to a degree that is

statistically significant. In the matter of size of active

76

75 1bid., 157. Ibid.



36

vocabulary in relation to loquacity, there are no conspicuous

or reliable differences."77

Louise Cherry changes verbose to talkative and asserts,

"How talkative you are depends on how you are 'allowed' to
be in particular conversations."’8 However, the results of
the study did not indicate that teachers "allowed" girls to
take more turns talking than boys, or vice-versa.

The existence of sex differences in the language of
children and the nature of those that might exist is a source

of much controversy.

Pre-Schocl Sex-Role Development

Selma Greenberg says, "It's not that children [pre-
schoolers] are assimilating these messages [of sex-role
stereotypes] from the world around them--the concepts of
masculinity and femininity are being driven into their heads!
The nursery school years are crucial."7g After reviewing
common sexist nursery school practices and sexist bulletin
boards and picture books, Merle Froschl asks, "Is it any

77 Arthur T. Jersild and Ruth Ritzman, "Aspects of

Language Development: The Growth of Loquacity and Vocabu-
lary,” Child Development, 9 (September 1938), 254,

78 Louise Cherry, "Teacher-Child Verbal Interaction:
An Approach to the Study of Sex Differences," Language and
Sex, p. 174,

79 Selma Greenberg, quoted by Merle Froschl, in "It's
Never Too Early: Sex-Role Stereotyping in the Preschool
Years," Colloquy, 6 (November 1973), 16.
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wonder, then, that children are already locked into conven-
tional roles when they arrive in kindergarten? And the older
they are, the harder it is to get them thinking differ-

ently. Vicki Breitbart claims that ". . . children as

young as two years of age already know what roles are
'appropriate' for men and women. "81
Michael Lewis reports that ". . . from what we know of
common experience it is apparent that even before the child
is born, and certainly after, parents, friends, and community
respond to that child in a sex-differential fashion. The
characteristic most attended and responded to is the sex of
the infant. Perhaps this is best demonstrated by the
exclamation of the newborn's parent when he/she says,

'T have a girl (boy),' not 'It's a healthy baby.'"82
Parents' differences in reaction based on sex are
apparent in the way they treat their infants. Lewis says,
"Observation of parents' behavior toward their infants from

the earliest ages--within the first three weeks of life or

within the first twelve weeks--reveals that the types of

80 Froschl, 17.

81 yicki Breitbart, "Discussion Guide for Sugar and
Spice, a Film about Non-Sexist Education,"” (New York: Odeon
FEIma, Inc., 1974), p. 2.

82 Michael Lewis, "Parents and Children: Sex-Role
Development,"” School Review, 80 (1972), 232.
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parental attachment behavior directed toward the infants
varies as a function of the infants' sex."83

During most of the first two years of an infant's life,
females in our culture are touched, held, rocked, kissed,
and so on, more than males. This aids in a sex-role develop-
ment which responds to society's need to categorize humans by
sex. Lewis's findings indicate that ". . . in social inter-
personal relationships, women in our society have more

n8%  mhis

freedom of action and more available choices.
freedom might not be socially advantageous. In fact, Lewis
states, "In a society where competition is extremely
important, proximal and feeling behaviors may be dis-

advantageous."85

Elementary School Sex-Role Development

Carol Jacobs and Cynthia Eaton best define the problem
in elementary schoeol and in fact in all schooling. They say,
"The subject of sexism in schools is becoming a major concern
of people interested in child development. There is growing
awareness of the damage done to individual growth by
channeling people into narrow roles according to sex. School
is only one facet of a child's world which contributes to

stereotyping. However, because a large portion of a young

83 84

Ibid., 234. Ibid., 238.

85 1pid., 239.
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person's life is spent in the classroom (10,000 hours by the
time he or she graduates from high school), the messages
transmitted to the child in school carry much weight."86
Lynne B. Iglitzin questioned fifth graders to discover
their sex stereotyping of career and employment patterns,
home and family, and views of the future. Iglitzin con-
cludes, "This study indicated that the degree of traditional
sex stereotyping of the major social roles is very strong by
the fifth grade."8’
Ruth E. Hartley and Armin Klein found similar results
in a study of eight- and eleven-year-old girls and boys.
They say, "Behaviors related to child care, care of the
house, and of clothes and food, were assigned to women.
Behaviors related to the manipulation of the physical
environment, machine, transportation, the structure of a
house, many kinds of recreation, and most kinds of occupation
were assigned to men."88
To determine the relationship between perceived sex
stereotyping and self-concept, the girls were asked in a
86 Carol Jacobs and Cynthia Eaton, "Sexism in the

Elementary School," reprinted from Today's Education, NEA
Journal, n.d., n.p.

87 Lynne B. Iglitzin, "A Child's-Eye View of Sex Roles,"
reprinted from Today's Education, NEA Journal, n.d., n.p.

88 Ruth E. Hartley and Armin Klein, "Sex Role Concepts
Among Elementary-School-Age Girls," Marriage and Family
Living, 21 (February 1959), 60.
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separate inventory to show what they wanted to do when they
"grew up.” Hartley and Klein found that ". . . these female
subjects did not want to do the things which they had per-
ceived as appropriate for men, and they liked, for the most
part, the prospect of doing the things which they thought
were for women."89

The Task Force on Elementary School Textbooks from
Kalamazoo shows that ". . . textbooks of all content areas
consistently separate people into two rigidly defined molds
which provide unfair and distorted stereotyped role models

n90

for both boys and girls. The sex roles offered to girls

in the texts studied is ". . . one of passivity, dependence,

imcompetence, emotionalism and above all domesticity."gl

The textbook male is no more realistic, ". . . though he is
more multi-dimensional than his female counterpart, he is

provided with an almost impossible to achieve

superboy/superman role model."92

Many studies have been made of elementary school text-

books. Feminists on Children's Media have published an

annotated bibliography of such studies and reviews.93 In

89 1piq.

90 committee to Study Sex Discrimination in the
Kalamazoo Public Schools, "Report of the Elementary School
Textbooks Task Force," Summary, February 12, 1973.

9

91 1piaq. 2 Ipia.

93 reminists on Children's Media, "Sexism in Children's
Books: A Bibliography," revised September 1974.
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addition to the studies of textbooks, the bibliography
includes studies on fairy tales, picture books, fiction, and

general materials.

Continuing Sex-Role Development

Betty Levy found that, as in elementary schools, "The
same male-dominated authority structure, sex-segregated
courses and programs, and sex typing in textbooks is also

found at the secondary school level. She also found that

", . . teacher's attitudes supplement and reinforce the
institutional sexism of high schools."95

Esther Matthews and David V. Tiedeman explore ". . . the
effects of attitude toward career and marriage upon the
developing life stylé of a young woman."96 They suggest,
"Attitudes can influence decisions; decisions can be followed
by actions; actions define life style."97 They conclude,
"Our results indicate that the life style of the young woman
is definitely related to her attitudes toward career and

n98

marriage. Although the sex-role of individuals begins

s Betty Levy, "Do Teachers Sell Girls Short?" reprinted
from Today's Education, NEA Journal, n.d., n.p.

9

5 1bid.

96 Egther Matthews and David V. Tiedeman, "Attitudes
Toward Career and Marriage and the Development of Life Style
in Young Women," Journal of Counseling Psychology, 11 (1984),
375.

97 Ipid. 98 r1pid., 383.



42

to develop early, these studies indicate that it continues

to develop into young adult life.
DIFFERENCES IN WRITTEN LANGUAGE

Robin Lakoff asserts that "another problem with many
tests that have been made for recognition of 'women's
language' is that they have depended on written language
[emphasis added]."gg Lakoff does not cite specifically even
one of the many tests. She does attack an unspecified study
of freshman compositions by saying: "In particular, freshman
composition style is notorious for its awkward fdérmality,
owing to uneasiness in writing, and is the last place one
would look for personal characterization, indicative of the
writer's feeling of comfortable rapport with the potential

100 Albeit that this may be the "last place to

reader,"
look," an examination of the sixty composition themes
included here in Appendix A will show little ". . . awkward
formality" and many evidences of a "comfortable rapport with
the potential reader." Lakoff might have been referripg
only to analytical themes in which freshmen, unfamiliar with

the genre, might evidence more awkwardness and formality than

in descriptive themes.

99 Robin Lakoff, Language and Woman's Place (New York:
Harper and Row, 1975), p. EE

100 rpid., p. 59.
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Kramer studied written descriptions and ". . . found none
of the differences that are supposed to exist."10l Kramer's
samples were descriptions of two black and white photographs.
Such specificity eliminated all subject matter olues. The
use of black and white photographs eliminated all references
to color. Photographs frame reality and therefore can elimi-
nate the need for an invented personal perspective. Kramer
used a panel of English majors to ". . . assign paragraphs to

n102 Students, even English majors,

male or female authors.
are not as familiar with written compositions as instructors
of English. They have not been exposed to as many samples

and would not be as likely to make distinctions based on
actual differences rather than on their stereotyped expecta-
tions. Kramer admits ". . . differences in written work might

nwl03

show up under other circumstances, and the themes in

Appendix A are examples written under "other circumstances."
CONCLUSIONS

While only some of the related literature is closely
tied to the concerns of this research, all of the literature
contributes something to the foundation necessary for the
understanding and evaluation of sex-based differences in the

English language.

101 Kramer, "Folk-Linguistics," p. 85.
102 1pia, 103 1piaq,



Chapter III

DESIGN OF THE RESEARCH

THE WRITTEN COMPOSITIONS

Introduction

There are three freshman composition courses at Middle
Tennessee State University, English 101, 102, and 103.
English 101 is a basic composition course designed to help
students with an American College Testing (ACT) standard
English score of 18 or below to improve their communication
skills. The first concern of this course is how to write a
good sentence. Then careful consideration is given to the
construction of a well formed paragraph. Finally, considera-
tion is given to the development of themes of 150 to 300
words. Since descriptive themes are assigned by instructors
at various times in the semester, themes from different
sections vary in length.

English 102 is a second semester composition course for
students who pass English 101 and the first semester composi-
tion course for students with an ACT score of 19 or above.
Less time is spent in English 102 on fundamental elements of
sentence and paragraph construction. Most of the themes

written in English 102 are expository, argumentative, and

by
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analytical. However, many instructors do assign a descrip-
tive theme as one of the first themes of the semester.
English 103 is only for students whose first semester
of composition was 102. English 103 features more intensive
experience in the writing of argumentative, analytic, and
research-based papers. Descriptive themes are seldom written

in 103.

Procedure in Collecting Sample Themes

In April, 1975, some instructors of spring semester
sections of English 101 and 102 were asked if they had
assigned a theme describing a place or thing. Instructors
who would be used as panel members later in the research were
not included in the collection of themes. Descriptive themes
submitted by the instructors were examined. Themes were
eliminated only if they contained specific references to sex.
For example, one theme was entitled, "My Favorite Place Is in
My Boyfriend's Arms." Another said, "When I was a boy. . . ."
Another writer remarked, "I was his sister."

Themes chosen at this point were taken to the instructors
under whom they were written. Those teachers were asked to
eliminate "non-college-age students" and students who were
not "native speakers of English."” Since names were not con-
clusive evidence of sex, the teachers were then asked to

identify the sex of the writers of the selected themes.
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Release forms were given to the students whose themes
could be used in this study. A few students refused to sign
release forms and their themes were eliminated. The release

forms stated: "I, » give my full per-

mission to Ms. Betty-Lou Waters to use my theme folder in
English ___ , Section ____, Spring 1975, to do research for
her doctoral dissertation and utilize it in any way that she
chooses."

The themes of the first thirty males and females to
return signed release forms were chosen as the sixty themes
to be used in the study. The terms written compositions and
themes will hereafter refer only to the sixty themes so

chosen.

Description of the Writers

The written compositions used in this research were
written by sixty different students who were enrolled in
either English 101 or English 102 at Middle Tennessee State
University during the spring semester of 1975. There were
thirty male writers and thirty female writers. Forty were
enrolled in English 101 and twenty in English 102.

Most of the instructors used their own judgment to inter-
pret "college-age." Those teachers who asked for something
more precise were told 18 to 22 years old. It should be

noted that the age limit is approximate, since it was not
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precisely defined and since in most cases the instructors did
not know the exact ages of their students.

Middle Tennessee State University has many foreign
students who have considerable difficulty with the English
language. This did not affect the study, however, since
instructors were asked to eliminate the papers of writers

who were not "native speakers of English."

Preparation of the Written Compositions for the Panel

The sixty themes were placed in alphabetical order
according to the last names of the writers and numbered
accordingly. Since the themes were arranged alphabetically,
there was only a random pattern in relation to the male and
female papers. It was decided that the themes should be
typewritten to avoid handwriting clues.

The theme number was typed in the upper left-hand corner
of the typed copy of each theme. The title was typed at the
top of the theme. If there were two titles, both appeared
where they had in the original. If there was no title,

"[NO TITLE]" was typed at the top. All themes were typed
exactly as they had appeared originally. No corrections were
made. The themes were single spaced and only one theme was
typed on each page. Since the themes were written at various
times in the semester for different teachers, in two courses,

in responses to various assignments, and with different
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purposes, they did vary considerably in length. The panel
was advised of these circumstances so that the length of the
themes would not be a factor in their judgment. The sixty

themes in their typed forms appear in Appendix A.
SELECTION AND DESCRIPTION OF THE PANEL

Ten instructors who taught freshman composition courses
at Middle Tennessee State University were chosen for the
experiment. Five are female, five male; three have PhD's,
one has a DA. The others are full-time faculty members with
at least a master's degree.

All the instructors on the panel are familiar with
freshman compositions, since all have taught freshman English
for a number of years. However, the number of years'
experience for the members of the panel varied. As the panel
members had not participated in the selection of themes, none
of the themes had been written by students who were then in

the classes of the panel members.
THE INSTRUMENT USED BY THE PANEL

Each panel member was given a packet containing the
sixty typed themes and the instrument to be used in the

experiment. The instrument consisted of four pages.
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The Cover Letter

Page one of the instrument is a cover letter addressed
to the panel members and dated May 2, 1975.

The first paragraph describes the themes, the conditions
under which they were written, and the students who wrote
them. Information is presented which accounts for the
variety in lengths and purposes.

Paragraph two gives the directions for the first part
of the research. The panel members are instructed to circle
either "M" or "F" to indicate their choice of either male or
female writer for each theme. They are advised that there
is no provision for "don't know."

Paragraph three explains the second part of the panel's
instructions, which involves assigning a level of confidence
to each decision. The three available choices are "C" for a
conscious decision based on something specific noted in the
theme, "I" for an intuitive decision, and "WG" for a wild
guess.

Paragraph four requests comments about the reasons for
the panel's decisions. While the panel is encouraged to
account for their decisions, the nature and length of the
comments is left up to the individual panel member's discre-
tion. The panel is especially requested to account for
decisions as reactions to (1) word choice, (2) syntax, (3)

use of idiom and metaphor, (4) nature of errors, or (§) a
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combination of these. Reactions to those points not listed
are also encouraged.

The entire cover letter appears in Appendix B.

The Body of the Instrument

The body of the instrument consists of three pages. At
the top of each page there is a provision for the name of the
panel member. At the top of the right-hand side of each page
is the word "COMMENTS" and the rest of the right-hand side is
blank.

On the left-hand side of each page are numbered
responses. Page two has numbers 1 through 24; page three,

25 through 48; and page four, 49 through 60. On each of the
s8ixty lines after the number there appear five responses.

The first response is "M" for male and the second response is
"F" for female. The panel was asked to circle either "M" or
"F." The third response is "C" for a conscious decision,

the fourth response is "I" for an intuitive decision, and the
final response is "WG" for a wild guess. Each panel member
was asked to circle either "C," "I," or "WG." Therefore,
each panel member circled two of the five responses on each
of the sixty lines. The body of the instrument appears in

Appendix B.
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PROCEDURES OF ANALYSIS

Statistical Analysis of the Panel Responses

A key was made giving the correct identification of the
sex of each writer. The responses of each panel member were
checked against the key and each panel member was given a
Correct Identification of Sex score. Individual scores for
Correct Identification of Sex for panel members were compared,
and then the scores for the female panel members were compared
to the scores for the male panel members.

A master list of the six hundred responses (sixty by
each of the ten panel members) was completed, and the Correct
Identification of Sex for the six hundred responses was com-
pared to chance through a chi square. Then, from the master
list a Correct Identification of Sex score for each theme was
created.

The master list was then modified to include the Confi-
dence Factor responses. The three possible responses were
assigned numerical values. Conscious decision (C) has been
assigned three points, intuitive decision (I) has been
assigned two points, and wild guess (WG) has been assigned
one point. The modified master list appears in Appendix C.

After each of the three possible responses was counted
and compared to the Correct Identification of Sex, the per-

centage of Correct Identification of Sex of each Confidence
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Factor was recorded. A Correct Identification of Sex score
was given to the "C" decisions, one to the "I," and one to
the "WG."

The numerical values of the Confidence Factor for each
panel member were added and divided by sixty. Thereby, each
member was given a Confidence Factor average. The Confidence
Factor averages of all female panel members were averaged and
compared to the Confidence Factor average for all male panel
members, which had also been averaged. Thus, a Confidence
Factor average for the panel as a whole was created.

The numerical values of the Confidence Factor for the
responses of "F" for each panel member were then added. The
Confidence Factor average of responses for "F" was created’
by dividing the total Confidence Factor for "F" by the number
of "F" responses for each panel member. The same procedure
was used with the "M" responses. The procedure described
above for total Confidence Factor responses was followed with
the "F" responses and the "M" responses. Confidence Factor
scores for "M" and "F" were then compared.

The numerical values of the Confidence Factor of the
Correct Identification of Sex of each theme were then added
and divided by the number of Correct Identification of Sex
for each theme. This average provided a Confidence Factor

score for the Correct Identification of Sex of each theme.
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Analysis of the Panel's Comments
One set of the sixty typed themes was put aside to

record the panel's comments, The panel's comments for each
theme about which they were correct were recorded on each
theme. The reasons given on incorrect identifications were
recorded on the back of each theme. Some themes had as many
as ten comments on the front, some none, and most were in
between. The number of comments on the back also varied.
The themes were then reordered from the highest Correct
Identification of Sex to the lowest. Themes with the same
Correct Identification of Sex were then ordered by the Con-
fidence Factor score of each theme and then by theme number,

if necessary.
THE CRITERIA

Development of the Criteria

Criteria for the identification of the sex of the writer
of the themes were then developed. Panel comments which
repeatedly and correctly identified the sex of the writers
were taken as the first criteria. Other criteria were listed
which were mentioned only once. Additional criteria were
developed from the literature about sex-based differences in
the language. Finally, the researcher added her own hunches
as well as those suggested by colleagues who were not on the

panel.
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Application to the Sixty Themes

Each of the criteria was then applied to the sixty
themes. In some cases an entire set of the themes was placed
aside and "graded" according to a particular criterion. In
other cases the criteria could be evaluated, using the set of

themes which recorded the panel's comments.
DESCRIPTION OF ADDITIONAL MINI-RESEARCH

The researcher conducted three additional mini-research
projects. The mini-research instruments appear in Appendix D,

and the mini-research responses appear in Appendix E.

SAMLA/SECOL

At the November, 1975, joint meeting of the Southeastern
Conference on Linguistics and the South Atlantic Modern
Language Association, this researcher asked the audience
assembled for the reading of her paper on the preliminary
results of her research to identify the sex of the writers of
two of the aforementioned sixty themes, which she had provided
for the occasion. The responses of the group were evaluated

in the light of the larger research.

History 477, "The American Woman"

Students of the fall 1975 section of Middle Tennessee
State University's History 477, "The American Woman," were
asked to conduct the same experiment as SAMLA/SECOL. Their
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responses were also evaluated in the light of the larger

research and in comparison to the responses from SAMLA/SECOL.

Freshman Students

Three classes of English 102 in the fall of 1975 were
asked to identify the sex of the writers of ten themes which
had been correctly identified unanimously by the panel. The
five themes which were written by female writers and had the
highest Confidence Factor scores for unanimous decisions were
chosen. Corresponding themes by males were chosen. Copies
of these ten typed themes used by the panel were reproduced
for the freshman students.

A new answer sheet with ten lines numbered according
to the original theme numbers was prepared. The responses
of the freshman students were analyzed in the same way as

the panel responses described them,
SUMMARY

Sixty themes written by freshman students at Middle
Tennessee State University were chosen. They were written
as part of the regular course work of English 101 and 102.
They were written at different times in the spring semester
in response to various assignments by several different
teachers. Each of the thirty female writers and thirty male

writers is a college-age, native speaker of English.
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The sixty themes were typed exactly as they had appeared
originally, but without the names of the students. The sixty
typed copies were turned over to a panel of ten Middle
Tennessee State University English instructors. This panel
attempted to identify correctly the sex of the writer of each
theme. Each panel member also indicated his or her confidence
in each decision and made some comments as to the reasons for
the decision.

The Correct Identification of Sex was statistically
analyzed in terms of the six hundred decisions, of the three
hundred decisions made by female panel members, of the three
hundred decisions made by male panel members, of decisions
made on themes thought to be written by females, then by
males, and then of the ten decisions made on each theme.

The Confidence Factor was statistically analyzed in the
same manner and then compared to the Correct Identification
of Sex scores.

The panel's comments were recorded and used to develop
criteria for the identification of sex-based differences.
Other criteria were added, and all the criteria were compared
to the sixty themes.

Three additional, smaller experiments using only a por-
tion of the themes were conducted and analyzed in the same

manner.



Chapter IV
PRESENTATION AND ANALYSIS
OF STATISTICAL DATA
INTRODUCTION

Three sources of data have been used in this research.
The first source was the sixty written compositions. The
second source was the responses of the panel to an identifi-
cation of the sex of the writers of those compositions on an
instrument provided by the researcher. The third source was
the responses of persons involved in mini-research on instru-
ments dealing with some portion of the sixty themes.

At this point the only significant numbers in relation
to the themes themselves are that thirty of the themes were
written by females and thirty by males. Some statistical
information will be presented later to support the analysis
of the criteria, but that data will not be presented here
since it is not of a general nature but only applicable to
specific issues to be presented later,

The instrument for the identification of the sex of the
writers of the sixty themes called for three groups of data.
The first group of data dealt with the responses to a choice
of "M"/"F" by which the panel recorded their decision

57
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concerning the identification of the sex of the writer of
each of the sixty themes. While some statistical information
can be obtained from the data as they were presented, the
significance of the data lies in the Correct Identification
of Sex scores which were obtained by comparing each item with
a key on which was recorded the actual sex of the writer of
each theme. It is the analysis of the incidence of the
Correct Identification of Sex which proves or disproves the
hypothesis that it is possible to correctly identify the sex
of the writers of sixty themes written by college freshmen.

The second group of data was provided by the choice of
"Cc," "I," or "WG" on each item, which identified the confi-
dence each panel member held in each decision. Since "C"
indicated the greatest confidence, a Confidence Factor of
three points was assigned to it. Since "I" represented
intuitive decisions, a Confidence Factor of two points was
assigned to it. Since "WG" stood for a wild guess, it was
given a Confidence Factor of only one point. The Confidence
Factors were analyzed alone and in comparison to the Correct
Identification of Sex.

The third group of data dealt with the comments made by
the panel members which were recorded after many of the deci-

sions. Statistical analysis of this data was not profitable.
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The responses of persons involved with the mini-research
project were analyzed, as the panel responses were, wherever

possible.

CORRECT IDENTIFICATION OF SEX

Identification of Sex

Each panel member circled either "M" for male or "F"
for female to identify his or her choice. There were ten
panel members, and each made sixty identifications for a
total of six hundred responses. Since the panel had not
been informed that the themes had been written by equal
numbers of males and females, most did not attribute the
themes to equal numbers of the two sexes. The total number
of responses of "M" was 323 and the total number of responses
of "F" was 277. The total responses of the panel are broken
down in Table I, which follows, according to the responses
of each panel member. The total score and mean score are
presented for the group as a whole, for the female panel
members (numbers 1 through 5), and for the male panel

members (numbers 6 through 10).
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Female Number of Male Number of Total of
Panel Responses Panel Responses Responses
Members HMN "P" Membeps "MH NF" "M" " F"

1. 26 3y 6. 35 25

2. 30 30 7. 28 32

3. 29 31 8. 35 25

U, 35 25 9. 35 25

5. 38 22 10. 32 28
Totals 158 142 165 135 323 277
Means 31.6 28.4 33.0 27.0 32.3 27.7

The panel as a whole gave more responses of "M" than of

"F." The male panel members gave more responses of "M" (165)

than did the female panel members (158), but both groups

recorded more for "M" than for "F."

Since the writers were

equally from both sexes, the differences in responses were

not based on Correct Identification of Sex.

Nor is the

difference in the number of identifications of "M" or "F" by

female panel members and male panel members significant,

since the two means (31.6 and 33.0) differ less than

individual scores within the groups of female panel members

and male panel members.

"M" varied from 26 to 38 and of "F" from 22 to 34.

Female panel members' response of

Male

panel members' response of "M" varied from 28 to 35 and of

"F" from 25 to 32.

The variation within each group is
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greater than the variation between the groups, which indi-
cates that the differences were individual rather than based
on the sex of the panel member. The individual responses of
each panel member also show that every member of the panel
did not respond more times with "M" than with "F." The
majority (six of ten) did, but one had an equal number of
"M" and "F" responses, and three panel members responded "F"

more than "M."

Method of Obtaining Correct Identification of Sex Scores

A key was made based on the identification of sex given
by the instructors of the writers used in the study. There
is a master liet of the writers of the sixty themes given in
Appendix A which identifies the sex of each writer as given
by his or her teacher. The Correct Identification of Sex
was provided by comparing each response to the key.

Correct Identification of Sex scores were obtained by
counting the number of correct responses for different groups
of responses. Correct Identification of Sex scores were
given to the panel as a whole, using all six hundred responses;
to each theme, using its ten responses; to all themes written
by females, using those three hundred responses; to all themes
written by males, using those three hundred responses; to each
panel member, using his or her sixty responses; to all female

panel members, using those three hundred responses; to all
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male panel members, using those three hundred responses; and

to the various groups in the mini-research projects.

Correct Identification of Sex Score for the Panel as a Whole

Of the six hundred panel responses, Lll were correct
while only 189 were incorrect. Mere chance would have pro-
vided approximately 50 percent or 300 correct responses.

The result of a chi square is 41.07. Since there were two
choices ("M" or "F"), this figure is analyzed at one degree
of freedom and results in a chi square statistical signifi-
cance at greater than .999. This would occur in only one
chance in a thousand. Therefore, the number of correct
responses is statistically significant. The figures indicate
that it was possible for the panel to identify the sex of
the writers of these sixty themes in a very significant
number of cases.

Correct Identification of Sex Scores for Individual Panel
embers

Each panel member made sixty responses. Each response
was compared to the key and the number of correct responses
was counted. The number of correct responses was the Correct
Identification of Sex score for each panel member. These

scores appear in column one of Table II, which follows.
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Table II
CORRECT IDENTIFICATION OF SEX SCORES FOR PANEL

Panel Total Num- Num-~
Member CIS Num- 'S~ (€IS ber Fer- CIS ber Fer-
Number ber cent npn cent nyn cent
ol 1. 38 60 65 21 30 170 17 30 57
~ 2. w4 60 73 22 30 73 22 30 73
g s. 41 60 68 21 30 70 20 30 67
Sl . 43 60 72 19 30 63 24 30 80
5, 40 60 67 16 30 53 24 30 80
Mean 41 60 68 20 30 67 21 30 70
6. 39 60 65 17 30 57 22 30 73
ol 7. 42 60 70 22 30 73 20 30 67
=l 8. 35 60 58 15 30 SO 20 30 67
x| 9. 41 60 68 18 30 60 23 30 77
10. 48 60 80 23 30 77 25 30 83
Mean 41 60 68 19 30 63 22 30 73
Total
Mean 41 60 68 19 30 63 22 30 73

The lowest Correct Identification of Sex score for any
panel member was 35 and was made by panel member 8, a male,
The highest score of 48 was also made by a male, panel member
10, There is considerable difference between the individual
panel member's Correct Identification of Sex scores, but the
difference between the means of the female and of the male
panel members' scores is slight. There is a difference of
only one point (three or four percent} in each compariscn,
while the difference between members is as great as thirteen

points (22 percent).
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There were 194 correct identifications of papers written
by females. The second group of figures in Table II shows
the breakdown of these responses by panel members as well as
the means for the female and male panel members. Again, the
sex of the panel member is less a factor than individual
differences. The Correct Identification of Sex scores for
the response of "F" varied from 15 to 23, or 60 percent to
73 percent, for individual members, while it varied only one
point between the means of the panel as grouped by sex.

There were 217 correct identifications of papers written
by males. The third group of figures in Table II shows the
breakdown of these responses by panel members as well as the
means for the female and male panel members. Here, too, the
sex of the panel member is less a factor than purely indi-
vidual differences. The Correct Identification of Sex scores
for the response of "M" varied from 17 to 25, or 57 percent
to 83 percent, for individual members, while it varied only
one point between the means of the panel as grouped by sex.

Six panel members (slightly over half) were able to
identify more themes written by males than by females. Panel
member 5 had the greatest difference, identifying only 16
females but 24 males, a difference of 27 percent. The mean
Correct Identification of Sex score for "F" was 19 and for
"M" 22, a mean difference of three themes or 10 percent.

The actual Correct Identification of Sex score for "F" themes
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was 194 and for "M" themes 217, a difference of 23 responses,
or 7 percent. Although it is obvious from a layman's point
of view that the differences are not significant, a more
sophisticated statistical analysis verifies the lack of
significance in the above findings. This more sophisticated
method requires a reordering of the data which is now pre-

sented in Table III.

Table III

CORRECT IDENTIFICATION OF SEX SCORES
FOR THE PANEL BY SEX OF THE AUTHOR

PANEL MEMBERS

Sex
of temale Male Means
Author Member CIS Member CIS
Number Number
Female 1. 21 6. 17
2. 22 7. 22
3. 21 8. 15
y, 19 9, 18 Raw
5. 16 10. 23 Mean
Mean 19.8 19.0 19.4
Male 1. 17 6. 22
2. 22 7. 20
3. 20 8. 20
y, 24 9. 23 Raw
5. 24 10. 25 Mean
Mean 21.4 22.0 21.7
Column Mean 20.6 20.5 Overall

Mean
20.55
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Basically, this analysis concerns three questions to be

answered about the correct identification of sex; namely:

1. Were male or female panel members better able to

identify the sex of the writers?

2. Were male or female authors more easily identified?

3. Was there any interaction between the sex of the

panel and the sex of the authors; that is:

a.

Were male panel members better able to identify
male authors than female panel members?

Were male panel members better able to identify
female authors than female panel members?

Were female panel members better able to identify
male authors than male panel members?

Were female panel members better able to identify

female authors than male panel members?

To answer these questions a two by two (2 x 2) analysis

of variance (ANOVA) was calculated and the F statistics

derived were analyzed. The ANOVA table is shown as Table IV,



Table IV

ANALYSIS OF VARIANCE TABLE FOR
CORRECT IDENTIFICATION OF SEX

67

Source of variation df sum of mean F value
squares square

Num. Sex of PM l 0.0500 0.0500 0.00709 (a)

Den. PM within sex 8 56.4000 7.0500

Num. Sex of Author 1 26.4500 26.4500 3.2256 (b)

Den. Residual 8 65.6000 8.2000

Num. Sex of Author X 1 2.u4500 2.4500 0.2988 (c)

Sex of PM
Den. Residual B 65.6000 8.2000

The F-value (a), when analyzing the variation due to sex
of panel member, was 0.00709. The probability that this
would occur by chance is greater than nine out of ten
(0.9327). Hypothesis 3 presented in Chapter I states, "Since
in our culture there is much linguistic interaction between
the sexes, neither male nor female respondents will recognize
a greater number of all writers. . . ." Since there is no
significant difference between the mean identification scores
of the authors' sex due to the sex of the judges, the null
hypothesis cannot be rejected.

When the variation due to sex of authors is analyzed,
an F-value (b) of 3.2256 is obtained. The probability that
this would occur by chance is greater than one out of ten.

Hypothesis 2 presented in Chapter I states, "Since neither
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female writing nor male writing is inferior to the other, and
since neither is a norm, there will not be a significant
difference in the correct identification of either." Since
there is no significant difference between mean identifica-
tion score of author's sex due to authors' sex, the null
hypothesis cannot be rejected.

Finally, the question of interaction is also rejected
since the analysis of variance from this factor yields an
F-gtatistic (c) of 0.2988, occurring at least three times
out of five (0.6041). Hypothesis 3 concludes that neither
male nor female respondents will recognize a greater number
of "male and female writers." This null hypothesis also
cannot be rejected.

In no case is the sex of the panel member or the sex of
the author or the interaction among them a significant factor

to be considered in interpreting the data.

Correct Identification of Sex Scores for Mini-Research

Three mini-research projects were conducted. The first
mini-research project was conducted at the Women and Language
Section of the Southeastern Conference on Linguistics which
was meeting in connection with the South Atlantic Modern
Language Association (hereafter noted as SAMLA/SECOL). An
audience of fifty-five persons was asked to identify the sex

of the writers of two of the themes used with the panel.
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These two themes were provided for the audience along with

a short answer sheet, both of which may be found in Appendix
D. The two themes used in this mini-research were themes
number 1 and 17.

Theme number 1 was written by a male and was so
identified by 90 percent of the panel. Of the fifty-five
SAMLA/SECOL respondents, forty-five answered "M" for 82
percent. The second theme, number 17, was written by a
female and was so identified unanimously by the panel. Of
the fifty-five SAMLA/SECOL respondents, fifty-two responded
"F" for 94 percent.

The same experiment with the same themes was conducted
using students of the fall 1975 section of Middle Tennessee
State University's History 477, "The American Woman." Of
the twenty-one students present, eighteen or 85.7 percent
correctly identified the sex of the author of the first theme.
All twenty-one for 100 percent identified the sex of the
author of theme 17. It is interesting that the students of
History 477 had a higher Correct Identification of Sex score
than the professionals in SAMLA/SECOL. While this could be
attributed to chance, it is more likely the result of an
in-depth study of the roles and stereotyped attitudes of and
toward women of today, a major emphasis of the course which

was nearing the end of the semester.
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During the fall 1975 term, 52 freshman students were
asked to repeat a larger part of the panel's experiment.
They were given ten themes which had been chosen from the
sixty themes used by the panel. These themes had all been
correctly identified by the panel. Admittedly the task of
the students was considerably easier than that of the panel,
but it was hoped that this mini-research project would
indicate that the sex of the writers of certain freshman
themes could be identified by other freshman writers.

The 52 freshman students each made ten responses for
a total of 520 responses. Of these, 442 were correct (for
85 percent). There were 202 correct identifications of "M"
(for 78 percent) and 240 correct identifications for "F" (for
92 percent). Unlike the panel members, the freshmen had a
higher Correct Identification of Sex score for themes
written by females than males. Table V which follows shows
how the identifications on three themes (4, 17, and 5u4) were
most influential on a high Correct Identification of Sex
score for "F." A table of individual responses appears in

Appendix E.
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Table V
CORRECT IDENTIFICATION OF SEX SCORES FOR FRESHMEN

Theme Male Female ~Total
Responses Responses Responses
Number "M nyn M ngn nM" nen
L 1l 15 0 36 1 51
8 15 1 32 4 b7 5
9 14 2 27 9 41 11
17 0 16 0 36 0 52
18 16 0 3y 2 50 2
26 2 1y 3 33 5 y7
29 12 by 15 21 27 25
L7 6 10 8 28 14 38
52 10 6 27 9 37 15
54 0 16 0 36 0 52
Totals 76 84 lu6 214 222 298

The higher score is the correct one on each theme except
29, where most females were incorrect. It should be noted
that the majority of the freshmen were not incorrect on any
theme, even though there were some themes which gave them
considerably more difficulty than the panel. Reasons for

this will be given in the discussion of criteria.
CONFIDENCE FACTORS

Panel members were asked to indicate the confidence they
had in each response. The responses which were provided for
the panel were "C" for a conscious decision, "I" for an
intuitive decision, and "WG" for a wild guess., Confidence

Factor points were assigned as follows: "C" three points,
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"I" two points and "WG" one point. Confidence factors were
determined by adding the Confidence Factor points for the

responses to be considered.

Confidence Factors for the Panel as a Whole

Of the six hundred decisions, 311 were identified as
conscious decisions by circling "C." One hundred eighty-five
were identified as intuitive decisions by circling "I." The
remaining 104 decisions were wild guesses ("WG"). The "C"
choices netted a Confidence Factor of 933, the "I" 370, and
the "WG" 104, for a total Confidence Factor of 1407, making

the mean Confidence Factor 2.3u45.

Confidence Factors for Individual Panel Members

The raw data on which Confidence Factors were based are
given in Table VI. The total number of each response by
female panel members is given on the left. The total number

of each response by male panel members is given on the right.
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Table VI
RAW CONFIDENCE DATA FOR PANEL

Female Male
Panel C I WG Panel Cc I WG
Member Member
1. 28 15 17 6. 46 7 7
Z. ay 17 9 7. 23 29 8
3. 28 19 13 8. 24 28 8
4, 3y 8 18 9, 48 10 2
5. 27 21 12 10. 19 31 10
Total 151 80 69 Total 160 105 35

The highest number of "C" choices (48) was given by panel
member 9. The lowest number of "C" choices (19) was given by
panel member 10. Both were males. Panel member 10 also
recorded the highest number of "I" choices. The highest
number of "WG" responses was given by a female, panel member
4, Again the individual scores of the panel members is more
noteworthy than a consideration of their sexes.

Table VII provides the Confidence Factor for each panel
member, which is the result of multiplying the number of "C"
responses by three, "I" by two, and "WG" by one. An average
Confidence Factor for each member was obtained by dividing
the Confidence Factor by sixty, the total number of responses

by each member,
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Table VII
CONFIDENCE FACTOR FOR PANEL

Female Male
Panel CF Mean Panel CF Mean
Member Member
1. 131 2.18 6. 159 2.65
2. 1ub 2.42 7. 135 2.25
3. 135 2.25 8. 136 2.27
4. 136 2.27 9, 166 2.77
5. 135 2.25 10. 129 2.15
Total 682 2.27 Total 725 2.42

Panel member 9, who had the highest number of "C"
responses, has the highest Confidence Factor (166) which
yields the highest mean (2.77). Panel member 10, who had
the lowest number of "C" responses, has the lowest Confidence
Factor (129) which yields the lowest mean (2.15). Both were
males. The Confidence Factor for the entire panel was 1,407,
with a mean of 2.345. The male members' Confidence Factor
(725) is higher than that for the female members (682) as are
the means (2.42 to 2.27). It should be noted that only
individual means (for panel members 9, 6, and 2) rank above
the mean for the group as a whole (2.345), while the other
seven rank below it. This is another indication that
individual scores are more important than the scores by sex
of the panel members. The Confidence Factor mean provides

a number which indicates that all panel members had confidence



75

in their responses greater than guess or intuition. The
Confidence Factor mean of each panel member is a figure which
can be used to compare the confidence of one member with that

of another.

Confidence Factors for Responses of "F" and "M"

Table VIII below shows the Confidence Factor for the
responses of "F" and "M" for each panel member. The total
number of "F" and "M" responses is also given, as well as
the Confidence Factor mean, obtained by dividing the Con-
fidence Factor by the number of responses. The last column

contains the mean difference of the response of "F" and "M."

Table VIII
CONFIDENCE FACTORS FOR RESPONSES OF "F" AND "M"

}P[::;]e;ip FOR "F" FOR "M" Mean
Number CF No. Mean CF No. Mean Diff.
1. 76 34 2.23 55 26 211 0.12

2. 73 30 2.u43 72 30 2.40 0.03

3. 76 31 2.45 59 29 2.03 0.42

4. 67 25 2.68 69 35 1.91 0.77

5. 52 22 2.35 83 38 2.18 0.18

6. 67 25 2.68 92 35 2.63 0.05

7. 78 32 2.44 57 28 2.04 0.40

8. 52 25 2.08 84 35 2.40 0.32

9, 64 25 2.56 102 35 2.91 0.35
10. 61 28 2.18 658 32 2.12 0.06

Mean 66.6 27.7 Z2.40 74.1 32.3 2.29 0.11
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The panel members averaged a higher number of responses
of "M" (32.3 to 27.7). Of the 600 responses, 323 were marked
"M" while only 277 were marked "F." However, the panel had
less confidence in their responses of "M" (2.29 mean) than
they had in their responses of "F" (2.40 mean). All female
panel members (1 through 5) had greater confidence in their
"F" choices, while most of the males (6, 7, and 10) had
greater confidence in their choices of "M." The mean differ-
ence between the means of the Confidence Factor of "F" and
the one for the Confidence Factor of "M" for the group as a
whole (given in the table) was 0.l1ll. However, the individual
panel members had a difference in their means of 0.27 (not
given in the table). The discrepancy in these two figures is
caused by the different sets of numbers used in arriving at

the two means.

Confidence Factors in Mini-Research Proijects

The exact Confidence Factor data is unavailable for the
SAMLA/SECOL mini-research project, but it was reported to be
very high in response to both themes.

Eleven of the students in History 477 recorded their
responses to theme 1 as "C." The remaining ten considered
their responses intuitive for theme 1. The mean Confidence
Factor for theme 1 was 2.52. Nineteen of the respondents in

History 477 considered their decisions on theme 17 as
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conscious. The remaining two considered them intuitive. The
mean Confidence Factor for theme 17 was 2.81.

The freshman students recorded their degree of confi-
dence for each of the 520 responses. While the body of
statistical data is almost as large as that for the panel,
and while it is open to an equal amount of analysis, the
information presented here will be brief. Appendix E
contains additional statistical information which will not
be presented here. (Since the task of the freshmen was
considerably easier tl:an that of the panel and since the
freshmen were dealing with a different sized sample, the
same emphasis should not be placed on the Confidence Factors
of both groups of responses.) Of the 520 responses, 255
were labeled "C," 196 "I," and 69 "WG." The mean Confi-
dence Factor was 2.36. The confidence of the individual
student respondents varied from 18 to 28 (10 to 30 possible).
The highest number of "C" choices (8) was given by several
students. A few students made only one "C" decision. The
mean Confidence Factors for male and female respondents were
very similar (2.38 and 2.35 respectively). The mean
Confidence Factor for a response of "M" was 2.20 and for

"F" was 2.47.
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CONFIDENCE FACTORS COMPARED TO
CORRECT IDENTIFICATION OF SEX

Responses of the Panel

Of the 600 decisions made by the panel, 311 were con-
scious decisions (52 percent of the decision). Of these
311 decisions, 231 were correct (77 percent of the "C"
decisions were correct). Of the 600 decisions made by the
panel, 185 were intuitive decisions (31 percent of the
decisions). Of these 185 decisions, 117 were correct (63
percent of the "I" decisions were correct). Of the 600
decisions made by the panel, 104 were wild guesses (17 per-
cent of the decisions). Of these 104 decisions, 63 were
correct (61 percent of the "WG" decisions were correct).
It is obvious, therefore, that the more confidence the panel
had in their decisions the more often they were correct.
The Correct Identification of Sex score for conscious deci-
sions (77 percent) was considerably higher than that for
the responses as a whole (68 percent). While the Correct
Identification of Sex score for the intuitive decisions (63
percent) was slightly lower than that for the responses as a
whole, it was still above chance. By the use of chi square,
we find that the Correct Identification of Sex in the intui-
tive responses is significant at a .98 level, or two chances

in 100. 'The Correct Identification of Sex score for the wild
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guesses (60 percent) was only slightly above chance, and the
difference was not significant. This was to be expected,

since these responses were only guesses.

Responses in the Mini-Research Proijects

Since Confidence Factors are not available for the
SAMLA/SECOL research, they cannot be compared to the Correct
Identification of Sex. Among the History 477 correct
responses for the first theme, ten were "C" and eight were
"I," giving a 2.56 Confidence Factor for the Correct Identi-
fication of Sex. Since all responses were correct for theme
17, the Confidence Factor of 2.81 for the themes as a whole
is the same for the Correct Identification of Sex.

0f the 520 responses in the mini-research project
involving freshmen, 255 were conscious choices. O0f these,
232 were correct, for 91 percent. There were 196 intuitive
choices, of which 159 were correct, for 81 percent. There
were 69 wild guesses, of which 51 were correct, for 74
percent. Since the task of the freshmen (that is, identi-
fying themes which had been unanimously identified by the
panel) was an easier task than that assigned to the panel,
statistical significance would be misleading. Therefore,
it will not be presented.
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CONCLUSIONS

The statistical information presented above provides

conclusions.

1. The sex of the writers of freshman themes can be
identified by a panel of English instructors in a
significant number of cases.

2. Neither male nor female panel members are better
able to recognize a greater number of all writers
or of male or female writers.

3. Neither male nor female writing was easier to
identify.

4. The sex of the writers of a portion of the themes
can also be identified by students and others.

5. The more confidence the respondents have in their

responses, the more likely they are to be correct.



Chapter V
INTRODUCTION TO THE CRITERIA
DEVELOPMENT OF THE CRITERIA

Data in the preceding chapter show that the panel cor-
rectly identified the sex of the writers of sixty themes in
a statistically significant number of cases. They also
show that persons not as familiar with freshman themes can
identify the writers of selected themes with remarkable
accuracy. This information is of extreme importance to
refute persons like Robin Lakoff who say that "freshman
composition style . . . is the last place to look for
personal characterization,"! which is where she feels sex
differences can be found. She claims that "tests [which
have depended on written samples] tend to ?how that little
or no correlation is found by the subjects‘between.;he sex
of the actual writer and the sex ascribed to him or her."?2
The statistical data presented in the preceding chapter are
vitally necessary to establish here that sex differences in

1 Robin Lakoff, Language and Woman's Place (New York:
Harper and Row, 1975), p.

2 1bid., p. 58.

81
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even in freshman composition style, do
recognized,

show that differences do exist and can be
solve only part of the problem to which

addressed. The other part of the problem

is to discover what these recognizable differences are.

Part of the solution to this research problem involves

testing out the conclusions of work on oral samples pre-

sented in the literature to see if they also apply to

written samples.

Another part is to attempt to re-apply

hypotheses which have not been successfully applied to other

written samples.

Stereotypes, assumptions, even speculations

in related literature and from the researcher and her

colleagues, are applied to the sample themes in an effort to

find what the actual differences are between the thirty male

and the thirty female themes.

As dozens of factors are checked against the themes, a

list of differences emerges. The specific differences are

grouped into categories called criteria; and each criterion

in the next four

chapters is actually an area of investiga-

tion under which many specific criteria can be included.

The terms criteria and criterion will refer to the eight

groupings of similar items which are used to compare and

contrast the female and male themes.
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Chapter VI contains the discussions of the first three
criteria, Chapter VII the next three, Chapter VIII Criterion
Seven, and Chapter IX Criterion Eight.

CRITERIA ONE, TWO, AND THREE:
SUBJECT MATTER

The first three criteria are discussed together because

they are considerations of what is said rather than how it

is said. Criterion one is sex-based interests, two is word

choice, and three is so-called stereotyped attitudes.

Criterion One: Sex-Based Interests

Studies of conversational English such as those made

by Cheris Kramer',3 M. H. Landis and H. E. Burtt,u Elinor

5 6

Langer,” and Henry T. Moore® have indicated that there is

a recognizable difference in subject interests, and in the

3 Cheris Kramer, "Female and Male Perception of Female
and Male Speech," a paper presented at the Annual Meeting
of the American Sociological Association, San Francisco,
August 25-29, 1975,

4 M. H. Landis and H. E. Burtt, "A Study of Conversa-
tions," Journal of Comparative Psychology, 4 (1924), 81-89,

5 Elinor Langer, "The Women of the Telephone Company,"
New York Review of Books, 14 (March 12, 1970, and March 26,
1970), annotated in Language and Sex: Difference and
Dominance, ed. Barrie Thorne and Nancy Henley (Rowley,
Massachusetts: Newbury House Publishers, Inc., 1975%.
p. 267.

6 Henry T. Moore, "Further Data Concerning Sex Differ-
ences," Journal of Abnormal Psychology, 17 (1922), 210-214.
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time spent on discussions of certain interests, between male
and female persons involved in informal conversations. Many
such interests cited in these studies appear in the sample
themes and many are mentioned as conscious reasons for
choices by the panel and by the freshman respondents. The
interests discussed under Criterion One: Sex-Based Interests

are grouped under occupations, activities, and environment.

Criterion Two: Word Choice

Other studies of conversational English made by Nancy

Faires Conklin,7 Peter Farb,a Marie A. Garcia-Zamor,g

Goldine C. Gleser, Louis A. Gottschalk, and Watkins John,10

7 Nancy Faires Conklin, "Toward a Feminist Analys1s of

Linguistic Behavior," The University of Michigan Papers in
Women's Studies, 1,,No. 1 T1I97%), 5¥ 73, annotated E

Language and Sex: Difference and Dominance, p. 229.

8
Peter Farb, Word Pla What ens When People
Talk (New York: Al¥red mopF T L

9 Marie A. Garcia~Zamor, "Child Awareness of Sex Role
Distinctions in Language Use," paper presented at Linguistic
Society of America meeting, December, 1973, annotated in
Language and Sex: Difference and Dominance, p. 230.

10 Goldine C. Gleser, Louis A. Gottschalk, and Watkins
John, "The Relationship of Sex and Intelligence to Choice
of Words: A Normative Study of Verbal Behavior," Journal

of Clinical Psychology, 15 (1959), 182-191.
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1 13

Cheris Kramer, 1 Robin Lakoff,l2 and Marjorie Swacker
provide a list of words they found to be used typically by
males or females. These words, plus words cited by the
respondents, are divided into denotative and connotative

word uses and grouped in each category by sex.

Criterion Three: Stereotyped Attitudes

Some of the attitudes discussed in this section are
treated in the related literature, but they are generally
attitudes about males and females which are taken for
granted, rightly or wrongly, by many people.

CRITERIA FOUR, FIVE, AND SIX:
METHODS OF DESCRIPTION

Criteria Four, Five, and Six are grouped because they
concern methods of description used by the writers in the
samples. Criterion Four deals with organizational principles,
Five with types of comparison, and Six with syntax.

11 Cheris Kramer, "Folk-Linguistics," Psychology Today,
8 (June, 1974), 82-85,

12 paxoff, Language and Woman's Place.

13 Marjorie Swacker, "The Sex of the Speaker as a
Sociolinguistic Variable," Language and Sex: Difference and
Dominance, pp. 76-83.
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Criterion Four: Organizational Principles

This concern seems to be a new one in an investigation
of sex-based differences in language. One drawback to the
discussion of organization in the sixty themes is their
great variety in length. Four organizational principles are
discussed which are not seriously affected by length: (1)
statements of controlling ideas, (2) order of ideas, (3)

enumeration of details and (4) transitions.

Criterion Five: Types of Comparisons

Similes and other comparisons are sex-linked in two
ways: (1) by comparison of sex-linked items and (2) by
sex-linked methods of comparison. Comparison of sex-linked
items involves comparing a sex-linked subject matter item
with another item. Sex-linked methods of comparison are the
male linking of items with practical, observable, explicate
relationship to each other, as opposed to the female linking
of items by the establishment of impressionistic and personal

and emotional relationships.

Criterion Six: Syntax

In 1922, Otto Jespersen asserted that women used more

14

adverbs of intensity. Lakoff later discussed sex-linked

14
Otto Jespersen, Language: Its Nature, Development
and Origin (New York: 'w. W. Norton and Compaﬁy, ITne., 1§§t),
P. 249.
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adjectives,15 Kramer discusses adverbs,16 Swacker finds that
females use more conjunctions than do men,l7 and Diana
Warshay finds that males tend to describe events in verb
phrases rather than in noun phrases.l® For this section,
ten categories or parts of speech are developed, which
include the items mentioned above. The percent of words in
each category from each theme was calculated and then the

averages for males and females in each category were compared.
CRITERION SEVEN: NATURE OF ERRORS

The methods of identifying and comparing errors used in
the discussion of Criterion Seven are based on the Harbrace
Handbook and the Middle Tennessee State University English
Department's "Composition Standards." For the purpose of
discussion, the errors are grouped under six headings:

(1) errors of sentence structure, (2) errors in the use of
verbs, (3) pronoun errors, (4) comma errors, (5) spelling

and apostrophe errors, and (6) other errors.

15 Lakoff, Language and Woman's Place, p. 53.

16 Kramer, "Folk-Linguistics," p. 85.
17 Swacker, p. 82.

18 piana W. Warshay, "Sex Differences in Language and
Style," in Constantina Safilios-Rothschild, ed., Toward a
Sociolo of Women (Lexington, Massachusetts: Xerox ColTlege
FuBIIcat¥ons, 1972), pp. 3-9, annotated in Language and Sex:
Differences and Dominance, p. 237,
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CRITERION EIGHT: PERSPECTIVE AND TONE

The first seven criteria are available to quantitative
analysis. The method used to test the reliability of each
element of each criterion is to cite specific portions of
several themes which demonstrate how that element operates
in male and female themes. Criterion Eight, however, deals
with each theme as a whole. Perspective and tone are func-
tions of the overall effect of each theme. The methods used
in discussing perspective and tone are synthetic evaluations
of individual themes and detailed comparisons of male and
female pairs of themes. The first six themes received a
high percentage of correct identification. The last four

received a very low percentage of correct identification.
EMPHASIS OF DISCUSSIONS

The discussions of the criteria are not claimed to be
exhaustive but are aimed at suggesting the applicability
of each criterion. All differences between the two groups
of themes could not be accounted for under eight criteria.
An attempt has been made, however, to account for the major
differences and to present these differences in a logical and

coherent fashion.



Chapter VI

CRITERIA ONE, TWO, AND THREE:
SUBJECT MATTER
Criteria one, two, and three have been grouped because
they concern what is said rather than how it is said.
Criterion one is sex-based interests. Criterion two is word

choice. Criterion three is so-called stereotyped attitudes.
CRITERION ONE: SEX-BASED INTERESTS

These criteria are discussed under three headings:
occupations, activities, and environment. The distinction
of occupations and activities is based on the seriousness
with which the subject matter is discussed. Occupations
include pursuits which either do or can provide financial
support for an individual--and which are discussed under that
assumption. Activities include pursuits which are peripheral
and indulged in simply for pleasure or self-improvement.
Environment is the physical setting described or physical

settings referred to in the descriptions.

Occupations

"Pilots are more likely to be males," panel member 3

says in commenting on why she feels that Theme 36 is written

89
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by a male. All the panel members say Theme 36 is written by
a male, and they are right. Several members comment "subject
matter” or "content," but panel member 3 is the most specific.
Theme 36 opens, "One of my favorite times to fly is at
night." As an activity, flying, especially in commercial
flights, is not a sex-linked activity. Later in the first
paragraph, the writer of Theme 36 says, "At night, it is very
interesting flying over Murfreesboro." Murfreesboro is a
town with a population of about 22,000 which is about thirty
miles south of Nashville, Tennessee. While commercial planes
do fly high over Murfreesboro, especially when circling for
a delayed landing, the town would probably go unnoticed by
passengers in a commercial plane. That the writer is in a
non-commercial craft is made clearer in the next two
sentences: "I always look for one big cluster of lights near
the Eastern [sic] portion of town. These lights are the
M.T.S.U. campus." Lest the reader should still consider him
merely a passenger, the writer of Theme 36 provides technical
observations which raise the theme from one of activity to
one of an occupation. He says, "If you climb to an altitude
of ten thousand feet and fly Northwest [sic] for ten or
fifteen miles, you then can make a turn of 90 degrees and
see both Murfreesboro and Nashville!!! [sic]." Since being

a pilot is considered a male activity, the reader of a theme
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describing flying a non-commercial craft and using technical
terms associated with the occupation will consider it to be
written by a male.

Farmers are also considered male. Theme 9 describes
a barn. It is another theme about which the panel is
unanimously correct. Panel member 1 explains that she sees
the theme as a "detailed description typical of what is of
interest to a boy." Panel member 8 comments on the
"'Professional' detail about [thel barn." Other comments
are similar. What is important is not that the barn is a
particular place but rather that it is a place viewed as the
setting of a male occupation (that is, farming). A sample
of the technical material included in Theme 9 follows: "On
the soutside [sic] you would find three stables for holding
livestock. Each [of the] stables contain[s] [a) hay trough,
feed trough, and aln] automatic watering trough. In the
hallway you would find a watering trough, water outlet, and
a refrigerator for keeping medicine cold. The next section
contains two stables and a crib for holding corn and other
feeds. The north side contains hay troughs to feed as many
as twenty-five head at one time. Next to [the] inner wall
is [sic] a loading range and a cut gate."

While it is no doubt true that many women are involved
in farming, it is generally accepted that the farmer is a

man, and the woman involved in farming is the farmer's wife



92

or the farmer's daughter. Farming as a serious occupation
is usually masculine. Therefore, a description of the tech-
nical aspects of farming is considered to be written by a
male.

Women, on the other hand, are relegated to the role of
housewife or housekeeper. Theme 21 says, "The large windows
were always a chore to clean," and the mention of a house-
keeping chore which the writer admits to performing marks
this theme as feminine. The writer of Theme 33 says, "I eat
most of my meals in my room, so that's why I consider it a
kitchen. I have a refrigerator, an oven, and a hot plate
so [siec] it is almost like any ordinary kitchen." Few men
on campus cook most of their meals, and those who do seldom
talk about it. While anyone could compare this room to
"any ordinary kitchen," probably only a housewife or house-
keeper would. The writer of Theme 33 also mentions arranging
furniture, another housekeeping chore. Helen H. Franzwa
says, "Many studies indicate that there is a prevailing
attitude among both men and women that women's place is in
the home." She states that this attitude comes from a "sex
role socialization" which is "in large part specifying that
adult women are primarily housewives and mothers."! This
attitude is reflected in the way women are presented on

1 Helen H. Franzwa, "Working Women in Fact and Fiction,"
Journal of Communication, 24 (Spring 1974), 10u.
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television. Mildred Downing who studied women in soap
operas found that "The three top-ranking occupations for
female serial characters are: 'full-time housewives,' 29.5
percent; 'professionals,' 19.4 percent; and 'clerical

"2  ghe compared this to the United

employees,' 9.3 percent.
States Bureau of Census figures for April 1972: "officially,
the three highest-ranking occupations for American women are:
clerical workers, 34.5 percent of total women employed;

gervice workers, 22.3 percent; and professional and technical

"3  of course, the most important fact

workers, 15 percent.
about the census figures is that they completely omit "What

is undoubtedly the largest occupational category for women--
the full-time housewife."® It is obvious, then, that the
main occupational role assigned to women is not even recog-
nized by many as an occupation.

Sex-based occupational interests are no doubt a greater
indicator of sex than these few themes illustrate. One must
remember in considering this criterion that the themes are
descriptions of places and not of occupations. All references
to occupations are incidental. A study of themes written
about occupations or of "career booklets" made in many high
schools would no doubt show occupations to be a greater
indicator of the sex of the writers than they are here.

2 Mildred Downin s "Heroine of the Daytime Serial,"
Journal of Communication, 24 (Spring 1974), 133.

3 Ibid. ¥ 1pid.
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Activities

The activity most often mentioned by the panel and by
the freshman respondents is "slumber party" from Theme 17.
This theme is unanimously identified as female by the panel,
the freshman respondents, and History 477 respondents. The
expression "When I have a slumber party" is given as the
reason for the decisions in most cases, when a reason is
given. Slumber parties are a female activity. Males have
some of the boys over for the night, but they do not identify
the activity as a slumber party. Webster's New World

Dictionary of the American Language defines slumber party as

"a house-party at which young teen-age girls, dressed in
night clothes, spend much of the night in talk, eating,
games, etc."

Another activity identified as female in Theme 17 is
dancing. It should be noted that this theme refers to
dancing with friends in one's bedroom. This type of dancing
is considered female. This is not to say that men do not
dance in night clubs and at proms and other places, but
rather that they do not dance in their bedrooms. Theme 5
makes it clear that dancing in other places is not exclu-
sively feminine. "Night joints seem to be the only place
to go in the city. . . . They supply intertainment [sicl,
beverages, and a nice place to dance." To 80 percent of the

panel this type of dancing does not identify this male as
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female. The female comment in Theme 3, "There is usually
only one movie to attend and only a dance once a month" is
also not considered to be a sex-linked comment.
"Tuesday['ls bridge club” (Theme u4) is repeatedly men-
tioned as the reason for assigning the theme to a female
writer. All ten panel members and 51 out of 52 freshmen
mark "F" for Theme 4. While men play bridge, women are
connected with bridge clubs. Second, this bridge-playing
takes place in a small town. Men in small towns are less
likely to play "citified"--even "sissy"--card games like
bridge. They are more likely to play poker. (The male who
wrote Theme 24 just referred to playing cards, without naming
the game, thereby making what could be considered an indi-
cator of sex.) Third, the context in which the term appears
is "you will have to stand up for yourself at Tuesdayl']ls
bridge club." The implication here is that the bridge club
is a place of gossip. Females are stereotyped as gossips
even though men are equally likely to "repeat idle talk and
rumors, esp. [8ic] about the private affairs of others."
Males can mention gossips, as the male writer did in Theme
27, without losing their maleness, but the gossips must be
others (presumably women) overheard as they are in the
library in Theme 27. Although the male writer knows he is
being talked about, he does not have, as the female writer

in Theme 4 has, the responsibility to defend himself. Cheris
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Kramer says, "One of the most repeated concerns about

women's speech is their supposed propensity to gossip."s

She quotes Esquire's Guide to Modern Etiquette as saying

"gossiping is forgivable in women since it is part of their
nature, but a man cannot gossip and remain a "man.'"8

Theme 8, entitled "Murphy Center," is identified by
100 percent of the panel and by about 90 percent of the
freshmen as being male, as it is. The emphasis on athletics
is most often noted as the reason for the decisions. The
male who wrote Theme 8 displays technical knowledge about
Middle Tennessee State University's athletic center: "Even
the floor on which the game is being played is something
special. Murphy Center has a rubberized floor. This is
something which is pretty rare. This floor, being rubber,
is supposed to give with the player['ls feet. This helps
cut down on the number of leg and ankle injuries.”" He
refers to the athletic coaches, Jimmy Earle and Ben Hurt,
by name, without identifying their functions. His interest
in athletics is such that he assumes that everyone knows who
these men are. The mention of one specific athletic
activity, weight lifting, is most often given as the reason

6 Cheris Kramer, "Excessive Loquacity: Women's Speech
as Represented in American Etiquette Books," paper presented

at the Speech Communication Conference, Austin, Texas, July
10-12, 1975, p. 2.

5 Ipid.
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for a choice of "M." Few women lift weights. (The presence
of weight-lifting devices and their use in programs of
weight loss at many spas may change this. At present, how-
ever, the activity is cdnsidered exclusively for the
muscle-bound male.)

Theme 10 is correctly identified as male by 90 percent
of the panel. The reasons most often given refer to the
following paragraph: "THS has an outstanding atheletic [sicl
program. The school has some of the best facilities in the
state for baseball and football on the high school level.
About one-sixty [sic] of the THS faculty are coaches."

Theme 53 also talks about a high school athletic
program. "Going on around the campus we find the gym, where
the basketball games are often held. Inside the gym we find
two offices and [a] bathroom. As you walk through the door
to the gym [there] are some steps. These steps are often
blocked off unless they have a big game, then these steps
are used to reach the balcony. The gym is old and look[s] as
though it is about to fall." This theme is written by a
female but is incorrectly identified as male by 90 percent of
the panel. The reason most often given for the incorrect
identification is the emphasis on athletics. The incorrect
decisions of the panel are very important. In this case,
they reflect a stereotype which can be incorrect and there-

fore might need to be reexamined. Also, the consistent use
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of this criterion, regardless of its relation to fact,
demonstrates that it operates in the panel's imagination.

Shopping is more often identified as a female activity
than as male. The three themes written by females which
mention shopping (Themes 3, 7, and 13) are each correctly
identified by 60 percent of the panel. The one theme men-
tioning shopping written by a male (Theme 5) is correctly
identified by 80 percent of the panel. One reason might
be that, unlike the females', the male's reference is not
personal. "Everyone goes shoping [sic] in the big mall that
is close to their [sic] house instead of going in to the city
where there are big stores that used to get all the business."
Another reason is that other items indicate male.

The paragraph on driving in Theme 5 serves to identify
the writer as male for one member of the panel. "The inter-
state is impossible to drive on at night. Heading for the
city there is [sic] over a thousand exits and all [arel
leading where you don't want to go. The roads fork at many
Places almost making everyone wreck trying to figure out
which way to go. Each one of these interstates have [sic] a
name, road number, and a place to go. People have to know
at least two of these to stay on the right one." For whatever
reason, 80 percent of the panel correctly identifies Theme &
as being male. Two other themes by males discuss driving.

Theme 51, identified unanimously by the panel, is mainly
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a description of the drive to his "Getaway Place" rather
than a description of the getaway place itself. Theme 18,
written by a male and so identified by 100 percent of the
panel begins: "I turned off the main highway onto a narrow
dirt road that stretchled] for miles. But I finaly [sic)
reached the airport after a long drive." It is possible
that drivers, or more specifically persons seriously inter-
ested in driving, are still stereotyped as male. Profes-
sional drivers are usually males, but since most women today
drive, an interest in driving, as such, cannot be considered
a reliable indicator of sex.

Dreaming is mentioned in Theme 54 where it is unani-
mously identified as female by both the panel and the
freshmen and in Theme 44 where it is identified by 70 percent
of the panel. Since the conclusion to Theme 51, "I . . .
just dream," caused no panel member to choose "F" for that
theme, it would appear that for the panel dreaming is not a
sex-related activity.

Sunbathing is mentioned in only two papers, both written
by females. One is correctly identified by 100 percent, the
other by 50 percent of the panel.

Drinking beer is mentioned once in a male paper (Theme
14), but is not commented on. Talking "with the flowers" is
mentioned once in a female paper (Theme 31), but is also not

commented on. There is no evidence that the panel found
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either of the last two activities sex-linked, although others

might believe that they are.

Environment

The sixty themes used in this research are descriptions
of places. 8Since the students were free to choose the places
they described, the choices themselves could serve to identify
the sex of the writers.

One-sixth of the themes describe bedrooms. Five of
these are written by females (Themes 17, 33, 34, 38, and 5u4).
Five are written by males (Themes 22, 29, 40, 43, and 52).
Four out of five of each set are correctly identified by a
majority of the panel. (Themes 38 and 22 are not.) Since
there is an equal number of themes about bedrooms from each
group, and since the panel is equally correct about both
groups, the bedroom as a place to be described does not
appear to be a sex indicator. Probably, there are many
themes written about bedrooms because few college-age
students have more than a bedroom. Few freshmen at Middle
Tennessee State University own homes or rent apartments.

Most either live in a bedroom in one of the dormitories or
live in a bedroom in their parents' homes. The few who rent
apartments usually share the expenses and facilities with

other students and still have only a bedroom.
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One-sixth of the themes are written about houses. Four
of these use the neutral term house exclusively. Two are
written by females (Themes 21 and 30). Two are written by
males (Themes 59 and 15). One female paper (Theme 21) and
one male paper (Theme 59) are correctly identified by the
majority. The other two (Themes 31 and 15) are not. Four
of the themes use home to name or describe their house.
Three of these {(Themes 11, 16, and 46) are written by
females. Themes 11 and 16 are identified by 90 percent of
the panel, and "home" is mentioned several times as the
reason. The majority of the panel is wrong on Theme Uu6.

The other theme using home (Theme 25) uses the expression
"0ld home place"--a modification which along with other
criteria allows the theme to be correctly identified by 90
percent of the panel as male. Two themes are written about
dream houses. Both are identified as female. One (Theme 28)
is by a female with 90 percent correct. The other (Theme 6)
is written by a male and on that theme the panel is 100 per-
cent incorrect.

The panel regards the neutral term house as not being
sex-linked. The term home indicates a female writer, but
not exclusively so, especially in the modified form of "old

home place." The concept dream house is considered exclu-

sively feminine. It is interesting to note here that,
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although the panel accepts dreaming by males (Theme 51), they
do not accept a male's having a dream house (Theme 6).
Fourteen of the themes are about a variety of other
types of rooms and buildings. Two are written about high
schools. Theme 53 (written by a female) has already been
mentioned for the large number of incorrect decisions about
it based on its mention of the details of the athletic
facilities. Theme 10, written by a male, is correctly
identified on the same basis. As was discussed, Theme 8
(about Middle Tennessee State University's Athletic Center)
is also correctly identified on the basis of comments on
athletics. Since the decisions about these three themes
geem based primarily on activities, it is impossible to
conclude that the nature of the places themselves is
sex-linked. As mentioned, the panel is so influenced by
the occupational references in the description of the barn
in Theme 8 that it is impossible to conclude anything from
the nature of the place itself., There is a similar theme
(Theme 12) written about the farm as a whole. It is also
written by a male, but only 30 percent of the panel correctly
identifies it. In these two cases the place itself is less
important than the other subject matter clues. Five other
buildings are described: a bar and grill (Theme 19-"M"-80
percent CIS), a church (Theme 13-"F"-70 percent CIS), a

general store (Theme 27-"M"-60 percent CIS), and a courthouse
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(Theme 50-"F"-60 percent CIS). Four other areas described
are an attic (Theme 60-"F"-70 percent CIS), a den (Theme 24-
"M"-90 percent CIS), a swimming pool (Theme 20-"M"-30 percent
CIS), and an air field (Theme 18-"M"-100 percent CIS). It

is impossible to say that any of these places are sex-linked
since they differ so widely and since other subject matter
clues overshadow that of environment.

Eleven themes describe communities. Two papers, written
by females (Themes 3 and 4), describe small towns. They are
identified by a majority of the panel (60 percent and 100
percent). (The courthouse of Theme 50 mentioned earlier is
also in a small town.) Several panel members mention subject,
content, or a "positive attitude toward a small town." Two
other smaller communities are Pawley's Island (Theme u49-"F"-
80 percent CIS) and the campus (Theme 31-"F"-60 percent CIS).
Seven themes describe large cities (Themes 1, 5, 7, 36, 39,
42, and 55). The four written by males (Themes 1, 5, 16, and
42) are correctly identified by a majority of the panel (80,
80, 100, and 60 percents). The ones written by females
(Themes 7, 39, and 55) are not correctly identified by the
majority of the panel (40, 10, and 50 percents CIS). Two
themes are written about big-city type concerts (Themes 14
and 56). Both are written by males and are so identified by
a majority of the panel (90 and 70 percents CIS). We may

conclude, therefore, that at Middle Tennessee State University
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females are expected to and more often do write about small
towns, while men are more likely to write about large cities,
and that is the expectation of the panel.

The remaining thirteen themes describe places close to
nature. Eight are written by females (Themes 2, 26, 32, 35,
44, 47, 49, and 57). Three-quarters of these are correctly
identified by a majority of the panel (all but Themes 35 and
57). Five are written by males (Themes 23, u4l, 45, 51, and
58). Most of those are correctly identified by a majority
(Theme 58 is not). Not only is there more concern with
nature among females, but also a different type of place is
described. Three of the five male papers (Themes 45, 23, and
41) describe places well known to most Tennesseans, places
which are tourist attractions. None of the female papers
are about well-known places. Most of the places described
by females (Themes 2, 26, 49, 52, 35, 44, and 57) are private,
undisturbed places where one (not many) could commune with
nature. One male paper (Theme 51) describes a getaway place
which might seem similar. However, as mentioned, Theme 51
has so much detail about driving that the activity overshadows
the choice of the place, leaving the panel 100 percent
correct. One paper describes the rain (Theme 47). It is
written by a female and is so identified by 100 percent of
the panel. A similar paper written on snow (Theme 58) is

written by a male. No one on the panel correctly identifies
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Theme 58. We may conclude, therefore, that concern with
nature is considered a female trait and that when men
describe nature they are more likely to take well-known
natural beauties. {(This might be because the reputation

of such places eases the burden of description.)
CRITERION TWO: WORD CHOICE

Most words in the English language are neutral. They
do not take sides in an argument. They are neither feminine
nor masculine, happy nor sad, good nor bad. They are not
influential. They do not cause the reader to think deeply,
to act, or to react. The most-often-used words in the
English language are function words. They have little or no
communicative value alone, but rather take on meaning among
the other words used (i.e., prepositione, conjunctions, etc.).
Some nouns, verbs, and modifiers are similar, because they
simply name an object, state of being, action, or mode of
description in a neutral way. They are denotative. Radio,
for example, is denotative. Radio is a noun which names a
particular object with no sexual identification and no
emotion. Write is a verb which is similar to radio. It
describes a neutral action. Three is a neutral modifier.

It denotes the concept of a certain number. Darling, on the
other hand, is connotative. It does more than name a person.

It stirs up many images. It sounds feminine. It creates an



106

emotional reaction or at least an evolution of its emotional
value. Some words, like dog, can be denotative in a
sentence, as in, "My dog has fleas," and connotative in
sentences like, "That dog told me to shut up!"”

Since function words must be chosen by all writers of
English and since to be understood they must be used accord-
ing to certain rules, the choice of function words cannot be
a criterion of the identification of the sex of the writer.
However, the use of denotative or connotative words is a
choice. We will see that in many cases male writers will
choose denotative words while female writers choose connota-
tive ones. We will also see that females are more precise
in their choice of denotative words in certain areas and
males more precise in other areas. Females choose connota-
tive words to elicit a variety of emotions, but when males
use connotative words they are usually slang. If they are
emotional, the emotions are usually rougher, more masculine
emotions. The following discussion will be in four parts:
denotative words chosen by female writers, denotative words
chosen by male writers, connotative words chosen by female

writers, connotative words chosen by male writers.

Denotative Words Chosen by Female Writers

As has already been mentioned, female writers discuss

activities not discussed by male writers. The expression
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"slumber vparty" in Theme 17 is used in its strictest denota-
tive sense. "When I have a slumber partyl,] I never have to
worry about the noise that we make because my bedroom is
located at the end of the hall in the house." The denotative
definition--simply that supplied by the dictionary--is suffi-
cient. Slumber party is a female word choice because it
describes a female activity which does not interest males.
The female writer of Theme 16 names a television program--
strictly denotative-~but the word choice is sex~linked because
the program is a soap opera and only females admit to being
interested in scap operas. "She is either looking out the
big picture window which has artifical [sic] violets in [sic]
the windowsill, or watching on television 'As The [sic] World
Turns' if it is about noon." The writer does not describe
herself as watching the program, she chooses the words which
name a program usually watched by females and indicates that
she knows what time that program goes on; so she marks her-
self as a female. (Theme 16 has a CIS of 90 percent.)

Should the sentence have ended with the word television, the

reader would lack an important clue to the identification of
the sex of the writer; but another clue would remain in the
sentence, the mention of "artifical [sic] violets." Rather
than choose flowers, the more general word, the writer chose

violets and, even more precisely, artificial violets. This

precise choice of a denotative word in an area not usually



108

of interest to men could identify the theme as female.
Several panel members and some freshmen comment on the
"corsages of flowers" mentioned in Theme 54, and this theme
is identified unanimously by both groups. Of course, the
identification is more obvious here than it is in Theme 16,
because the writer of Theme 54 owns the flowers. "The
streamers from birthday parties long ago, paper cups, notes
from friends now yellowing with age, and corsages of flowers
now brown and wrinkled, all bring back the happy memories
from the past." Later in the theme she says, "The smell of
flowers['] fresh blooms makels] me feel lightheaded." Theme
28 (identified correctly as "F" by 90 percent of the panel)
says, "The yard was green and filled with trees and flowers."
Theme 2 ("F"-70 percent CIS) mentions "tall yellow cattails."
Theme 48 ("F"-70 percent CIS) says, "A floral arrangement of
red and white chrysanthemums beautified the pulpit." Theme
31 ("F"-60 percent CIS) says, "Often I stop and talk with the
flowers."

Male writers use the neutral term plants (Th;me 41) and
foliage (Theme 23). The majority of the panel marks these
two "M." However, where the male who wrote Theme 12 says,
"the flowers in the yard," 70 percent of the panel is
incorrect. When the male writer of Theme 22 says, "on top
were an assortment of dried flowers in a vase," 70 percent

of the panel is incorrectj; and when the male writer of
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Theme 6 says, "The walk . . . was lined in spring and summer
with bright cheerful flowers in and the back yard [and it]
was also cluttered with flowers arranged in an old fashionled]
style," 100 percent of the panel is incorrect. These
incorrect decisions show that a certain kind of reference to
flowers is a criterion of the panel, the word flower itself
is not. Most females are more specific (mentioning a specific
type of flower); and the more precise word or description of
flowers seems to remain a valid criterion. However, five
writers (three female and two male) name particular kinds of
trees (Theme 26, elm and cedar; Theme 35, oak; Theme 50, oak;
Theme 51, oak; and Theme 15, oak and cherry), so it would
appear that the choice of the precise name of a tree is not
sex-linked.

Over two thirds of the themes (43) name color at least
once. The themes using color in their descriptions are
almost equally divided between the female (18) and male (15)
writers. Both panel members and freshman respondents mention
that the choice of color words is a criterion for the identi-
fication of sex. However, the broadening of the criterion
to include any color words leads both groups astray. Many

male writers mention the basic colors red, blue, green,

ellow, brown, black and white. Three males mention silver
and one gray. A few are more precise (Theme 52, light blue;
Theme 23, ivy [icy?] blue; Theme 59, dirty gray; Theme 40,
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dark green; and Theme 20, sky blue). While all these phrases

are more precise, they remain part of a general, neutral
vocabulary. Compare the male use of light blue (Theme 52)

with the female uses of baby blue (Theme 49) and powder blue

(Theme 13). The male terms light blue (Theme 52) and dark
green (Theme 40) refer to tint (i.e., the modification of
primary colors--red, yellow and blue--and secondary colors--
green, orange and purple--by another primary or secondary
color, which creates colors whose names are less well known,
for example violet). Four females name precise colors which
are hues of the basic colors. They are violet (Theme 46),
crimson (Theme 48), beige (Theme 21), and olive (Theme 49).
Other references to hue are greenish-blue (Theme 49) and

reddish-orange (Theme 4u4). Females also mention shade, a

shade of beige (Theme 21) and yellows, oranges, and greens

(Theme 5u4). TFemales are more likely to choose other forms
of color words such as golden (Theme 48), silvery (Themes
49 and 26), white-washed (Theme 50), browned (Theme u6),

two toned (Theme 17), and pastel (Theme 47). One female

even invents her own color, hot, melted-butter colored (Theme

35). While males tend to use colors alone, females combine
adjectives of color with other adjectives. Theme 50 provides
several good examples, "squirrels, all brown and furry,"
"worn blue overalls," "brown, strong, chewing tobacco," "big,

red juicy apples," and "yellow, sweet, corn."
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Six themes by females (Themes 26, 28, 46, 48, 49, and
50) mention colors at least five times. Four males mention
colors at least five times (Themes 12, 20, 40, and 43). In
most cases at least one panel member comments that he or she
chooses "F" because of the color word choice. The remaining
theme (Theme 43) says, "The color, [sic] the walls are all
blue and the sealing [sic] and floor are white. The furni-
ture in the room is all brown. The door is blue on the out
side [sic] and brown in side [sicl." While it is true that
color is mentioned six times in this paragraph, one must
consider that this is the stated purpose of the paragraph.
Paragraph one of this theme says, "I am going to tell about
the color [paragraph two quoted abovel), size [paragraph
three] and the order [paragraph four] of the room." Since
color description is one of the purposes of his theme, he
must make several references to it. However, the word
choices are neutral and since there are other male indi-
cators 80 percent of the panel choose "M." The mere mention
of color is not sex-linked, and even many uses of color words
do not identify the sex of the writer. (The failure of the
panel to recognize this fact leads them astray twice.)
Robin Lakoff recognizes that the difference between males and

females in the use of color words is qualitative, "Women,
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then, make far more precise discriminations in naming colors
than do men."7

Since most of the places described are rooms or build-
ings (see discussion of Environment, pages 101-103), many of the
themes written mention furniture. Therefore, the mere men-
tion of furniture is not sex-linked. Several panel members
comment on word choice when precise words are used to

describe furniture. For example, wicker furniture (Theme

28) is a choice of words which is considered female in this

theme with a CIS of 90 percent. The term Early American

(Themes 15 and 40) misleads certain panel members to
incorrectly identify the themes as "F." It should be noted,
however, that Early American is in general use, frequently
without precision. The use of antiques (Themes 28 and 13)
is considered female. Theme 21 describes a fireplace with
"cupids ingraved [sic] in it." Even misspelling engraved
in describing a fireplace seems female. Theme 48, which
describes the Belmont Heights Baptist Church, has already
been mentioned for its choice of precise words for colors
and flowers., It also uses precise terms for the furniture
and décor of the church, which she says is "far more
elaborate in design and ornamentation than any church I have
ever worshiped in." Some of the words she chooses are

7 Robin Lakoff, Language and Woman's Place (New York:
Harper and Row, 1975), p. &.
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sanctuary, domed baptistery, choir loft, tiers,

handsomely-engraved chairs, pews, and woodwork. It should

be noted that many of these words are the common vocabulary
of those involved with churches. Since, in America, more
women than men are involved in church, these words are likely
to appear more frequently in female vocabularies.

Three other word choices may be noted as female.

Attractive, in describing the campus (Theme 31) and the

courthouse (Theme 50) is considered feminine. Men seem to

use attractive only in describing certain women. (The word

is not used in reference to people in any of the themes
studied. It might have been, should the themes have included
descriptions of persons instead of just places.) The words
"fraile" and "ragedy" (both misspelled in Theme 30) are also

indicators of a female theme.

Denotative Words Chosen by Male Writers

As has already been implied, the technical words
describing things of male interest suggest a male theme.
Theme 8 (about Middle Tennessee State University's Athletic

Center) mentions equipment, rubberized floor, auxillary gyms,

weight-lifting devices, and other devices. Theme S (about a

barn) uses the terms system of operations, ducts, trough,

forage, and cut gate. Theme 12 uses silo and Theme 27
tractor. Theme 51 (about driving) uses slab bridge and steep
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grade. Theme Ul uses terrain. Theme 36 (about flying) uses
altitude and 90 degrees. Most of these terms indicate a male
writer, alone or in context.

The nature of Theme 36 requires the use of numbers and
compasg directions. We find, however, that numbers and
compass directions are frequently found in other male themes
where they are not necessary. This would agree with Marjorie
Swacker's conclusion from her research using oral descrip-
tions: "Males tended to use considerably more numerals in
their descriptive passages than did women."® In this sample
males frequently refer to specific distances. Theme 36 says

one hundred miles, ten miles, and ten or fifteen miles.

Theme 18 describes things as twenty feet high and five

hundred feet long. Theme 10 refers to seventy miles. Theme

Theme 43 has a whole paragraph on size in which he uses

sixteen feet, twelve feet, and ten feet. Theme 23 says fifty

miles, five hundred acres, and two hundred foot. Theme 4l

says thousands of acres (which in this case is a reasonable
estimation). Only three female themes describe size by
choosing number words. Theme 54 describes a bulletin board

as two feet by four feet. Theme 4 says that the railroad

8 Marjorie Swacker, "The Sex of the Speaker as a Socio-
linguistic Variable," Language and Sex: Difference and
Dominance, ed. Barrie Thorne and Nancy Henley (Rowley,
Massachusetts: Newbury House Publishers, Inc., 1975), p. 81,
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tracks are a foot deep. Both of these themes have many
female markers to counterbalance this male marker. The

remaining female theme (Theme 35) mentions a geventy-acre

tract (the CIS was 20 percent). Larger numbers (seven or
more) appear in eleven male papers but in only six female
ones. Nevertheless, the mere presence of numbers, large or
small, is not as reliable a criterion as numbers used to
describe size. Goldine C. Gleser, Louis A. Gottschalk, and
Watkins John report similar findings from their study. They
found that females "used a relatively smaller percentage of

nd Some words used

words implying time, space or quantity.
to imply space are compass directions which were previously
mentioned in Theme 36 and which are present in five other
male themes. Several make more than one reference to direc-
tion. Only two female themes (Themes 46 and 5) mention
directions, and both have a low CIS score.

The male writers chose more technical words to describe
music and musical equipment. The female description of
"mellow music" (Theme 34) is unlike the male description
"gsynthesized 'rock and roll'" (Theme 1l4). Males also choose
the expressions '"component stereo" (Theme 24) and "eight
track tape player with AM and FM radio" (Theme 40). Each of
the following words appear in only one theme but are either

9 Goldine C. Gleser, Louis A. Gottschalk, and Watkins
John, "The Relationship of Sex and Intelligence to Choice of

Words: A Normative Study of Verbal Behavior," Journal of
Clinical Psychology, 15 (1959), 188.
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commented on specifically by the panel or inferred from their

general comment, "word choice": structural (Theme 10),

dominant (Theme 12), category and toiletries (Theme 29),

rotate and restroom (Theme 52), and significant, definitely

and determine (Theme 56).

Connotative Words Chosen by Female Writers

Home, with all its connotations, has already been men-
tioned. Theme 11 mentions home five times in the first
paragraph alone. Themes 7, 46, 32, 49, and 16 also mention

home or homes, the last one saying "home full of love."

Love, with all its connotations, is alsoc mentioned in Themes
44 and 55. Theme 34 uses "people who care," which is similar
in connotation. Themes 3 and 26 use lovely. Theme 17 uses
treasured (as an adjective). Theme 49 mentions "loving [an
adjectivel] tourists"” which is strictly connotative as a
precise definition of what she means is impossible.

The denotative word private (Theme 49) is replaced by
the connotative words secluded and serene in other parts of the
theme. Themes 48 and 57 use lonely. Theme 54 uses secure
and cozy. Other connotative choices made by females are

enticing, flickering, blissful (Theme 2), teensy-tiny,

scurry, graceful, gingerly (Theme 26), whole wide world

(Theme 35), yesteryear (Theme ul4), and fluffy (Theme 47).
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Connotative Words Chosen by Male Writers

Home (previously discussed) is mentioned in three male
themes (Themes 25, 37, and 43). Love is mentioned by one
male (Theme 6--0 percent CIS), Other connotative word

choices are rare. Two themes (Themes 5 and 19) mention

joint, one (Theme 37) mentions an old hang out, and one

(Theme 56) mentions rowdiness and young hippie freaks.

CRITERION THREE: STEREOTYPED ATTITUDES

This section discusses reflections of five stereotyped
attitudes held about males and females, rather than attitudes
held by them. The discussion refers to the sample themes;
and it uses some of the panel's comments, but it is not
restricted to them.

Attitude one: Women are more emotional. Previous dis-
cussions of home and love (pages 101, 116) seems to support this
attitude. The female writer of Theme 11 says she wants to go
home. Another female admits she cries (Theme 34), another
that she is sometimes unhappy (Theme 17). Another expresses

it as feeling down (Theme 54), and the one who is sometimes

unhappy has problems (Theme 17). Four themes discuss things

which are sentimental. The author of Theme 21 prefers to
remember things as they were rather than face the changes.
Theme 4u's writer talks about when she was little. Another

female remembers "streamers from birthday parties long ago,
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paper cups, notes from friends now yellowing with age, and
corsages of flowers now brown and wrinkled" (Theme 54).
Another says, "I look at this picture [earlier referred to
as 'one very special picture'] with reminisce [sic]" (Theme
34). Two females dream (Themes 44 and 5u4). Of course a
male also dreams (Theme 51). Two males look back at the
past (Themes 6 and 25). Other males are unhappy and have
problems but none of them admits it. This is the crux of
the situation. A million times as many references to emotion
would not prove that females are more emotional. They would
prove only that females are more willing to admit being
emotional. Cheris Kramer says that according to the
folk-linguistics of women's speech "the female form is
supposed to be emotional."10 Nancy Henley explains the
basis for this attitude, "The cultures of most poor and
'ethnic' people in our societies, and those of women and
children, allow for a broader and deeper range of emotional
display than that of adult white males, and members of those
cultures are commonly depicted as 'uncontrolled!'

emotionally."l1

10 Cheris Kramer, "Folk-Linguistics," Psychology Today,
8 (June,1974), 82.

11 Nancy Henley, "Power, Sex, and Nonverbal Communica-
tions," Language and Sex: Difference and Dominance, p. 190.
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Attitude two: Women are more shallow--they are more
interested in appearances. Four female themes mention
clothes (Themes 13, 38, 47, and 50). Four males also mention
clothes (Themes 29 and 40), closets (Theme 52), or drawers
(Theme 43). A female writer mentions cologne (Theme 16) but

a male mentions toiletries (Theme 29). Two females mention

dancing (Themes 3 and 17), but so does one male (Theme 5).
Females do not mention shallow things more often than males.

Attitude three: Males hate school. Theme 37 says, "It
is hard to believe a place like this is associated with
school life." He implies that this place is great, but
school is usually rotten. However, if all males hate school,
then why does one praise the college athletic center (Theme
8), another the library (Theme 27) and another his old high
school (Theme 10)? There are more positive papers written
about school by males than by females (only two females,
Themes 31 and 53).

Attitude four: Males have a better sense of humor. In
Kramer's research she found out the respondents' attitude
toward male humor, "Some students suggested that men try
harder to be funny and make more comic statements."12
However, freshman themes are not known for their humor. Two
males make attempts at humor (Themes 10 and 29). Neither is

particularly successful. No female attempts humor,

12 Kramer, "Folk-Linguistics," p. 83.
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Attitude five: TFemales are less willing to commit
themselves. Cheris Kramer says, "I have heard other ways
that women, perhaps more than men, have of avoiding stating
an opinion directly. 'I kinda like that house.' If someone
points out to her the garage is too small and the fireplace
is mislocated, she can change her mind without too much
difficulty or fear of embarrassment."l3 The female author
of Theme 3 modifies her statement with "I think," and the
female who wrote Theme 33 says, "I guess." However, the
male author of Theme 58 says, "I believe,” and the male who
wrote Theme 41 says, "I suppose." Therefore, these quali-
fiers were not used more often by females in the sample.

In her research, Marjorie Swacker finds "a distinction
between the sexes [in] the use of estimating elements with
numerals. Women were found to have preceded half of their
numerals with indicators of approximation."l" She finds
that men seldom use approximation even when they are clearly
guessing. The female writers in this research occasionally
use approximation, but, unlike Swacker's samples, more male
writers use approximations. Three males use about (Themes
18, 10 and 59); one uses approximately (Theme 23). At least
in this sample, men are no less willing to approximate than
females are.

13 Cheris Kramer, "Women's Speech: Separate But
Unequal?" Quarterly Journal of Speech, 60 (February 1974), 19.

14 swacker, p. 81.



Chapter VII

CRITERIA FOUR, FIVE, AND SIX:
METHODS OF DESCRIPTION

Criteria four, five, and six are grouped together because
they concern the methods of description used by the writers
of the sixty themes. Criterion four deals with the organiza-
tional principles, five with the types of comparisons, and
six with syntax.

CRITERION FOUR: ORGANIZATIONAL
PRINCIPLES

One problem in a discussion of the organizational
principles of the sixty freshmen themes is that the themes
vary greatly in length. The organizational principles for
a one-hundred-word theme of only one paragraph must be
vastly different from the organizational principles of a
five-hundred-word theme of nine paragraphs. Since the
length of the theme depends largely on the assignment, and
on the time in the semester the assignment was made, no
conclusions can be drawn from length itself or from a com-
parison of lengths. There are, however, four organizational
principles which are not seriously affected by length and

these will be discussed: (1) statements of controlling
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ideas, (2) order of ideas, (3) enumeration of details, and
(4) transitions. Since organizational principles are not
mentioned by the panel members, no relation of Correct
Identification of Sex scores and the themes will be made

in this section.

Statements of Controlling Ideas

The controlling ideas of a theme can be stated in
(1) the title, (2) introductory paragraphs, (3) topic
sentences, or (3) conclusions.

The title. Only one theme (31, female) has no title
of any kind. Thirteen themes (eight male and five female)
have titles which reflect the assignment more than the
contents of the theme (e.g., "Place Description"). It
should be noted, however, that eleven of those came from
the same two sections of English 101, both of which were
taught by the same instructor. We assume, therefore, that
this type of title is encouraged, if not requested, by the
instructor, and not an organizational principle conceived
by the writers. Four of these have sub-titles or continua-
tions of the titles which applied specifically to those
themes (e.g., "A Description of My Bedroom," Theme 40).
Most of the remaining titles name the place to be described
(e.g., "Nashville," Theme 1). Nineteen of the titles

(twelve male and seven female) are repeated in the first
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line. The remaining titles can be placed into three groups:
(1) careless delays or omissions, (2) repetition as conclu-
sion, and (3) thematic titles.

"Our Barn" (Theme 9) is a good example of the careless
delay. Sentence one says, "This building is the very heart
of a farm." It is not clear what "this building" is. The
reader needs to return to the title to understand "this
building." Harbrace College Handbook says, "As a rule avoid
pronoun reference [or other dependent reference] to the title
of a theme or to a word in the title."l "This building can
only be understood through the title. Another example is
Theme 45 about Lookout Mountain, Tennessee. The mountain is
never named in the theme itself. There were nine themes in
which the title should have been repeated for the sake of
coherence. Their omission might be called carelessness.

In Theme 44 the title is repeated as the conclusion.
"Childhood Hiding" written by a female begins, "Behind the
house where I live there is a hill untouched by human hands
or machines." Although this female writer does not repeat
the title in the first line, she makes it clear what she is
describing. In her concluding paragraph she repeats '"child-
hood hiding," showing it to be a controlling idea: "I know

1 John C. Hodes and Mary E. Whitten, Harbrace College

Handbook, 7th edition (New York: Harcourt Brace Javonovich,
Tnc., 1572), p. 298.
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someday this place of childhood hiding will be taken from
me, but in my heart, in my dreams, and in my memories I
will keep returning.”" This type of repetition for effect
is more common in female themes.

Thirteen theme titles were thematic. Four of these
were by males and will be discussed first. Theme 29 is
entitled "Four Walls." The theme does not describe the four
walls; it describes the entire room. The title "Four Walls"
is thematic because it emphasis the dull, ordinary, imper-
sonal way this male views his room. Theme 51 is entitled
"My Getaway Place." The theme describes all that this male
writer must go through to get to the place he finally reaches
in the last line where he says, "I . . . push myself back in
my seat and just dream." The title is thematic because the
theme is about how difficult it is to get away. Another
thematic title by a male is "The Experience Of [sic] A [sic]
Rock And [sicl Roll Concert" (Theme 56). The theme is not
80 much a description of a concert as it is of the experi-
ence of attending one. Theme 36 is entitled "A City at
Night From an Airplane." The first part of the theme is
just that, but the last paragraph begins, "I thought seeing
one city from the air at night was beautiful, but if you can
see two cities, it is really great." This male writer uses
the title thematically to set up a value which he twists and

enlarges in his final paragraph.
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Thematic titles are used by over twice as many females
as males (nine to four). Theme 16 (female) is entitled
"216 West Chestnut Street." Like that of Theme 36, this
title does not reveal the writer's ultimate thematic con-
cerns as completely as they will be developed. 1In this
case, it is implicitly impersonal, merely a street address.
The description begins of the place, but then an old man and
woman are described and the theme concludes: "When one
leaves this house, one realizes it was 'a home full of love.'"
The title of Theme 30, "The Vacant House," also is more a
point of departure than a true description of the theme's
contents. The reader expects an empty, unwanted housej; yet
the theme concludes, "When exiting through the croocked door
was a signed [sic] that read 'Somebody Onced [sic] Lived
Here.'" The emphasis is not on the fact that it is vacant
now, but rather on the fact that it was once filled with
life. "My Room" {(Theme 38) sounds like a simple descriptive
title which might be repeated often in a theme, but in this
theme the "my" is thematic. She begins, "The place where
I live," which doesn't show ownership or pride of possession.
She then proceeds with a most uncomplimentary description,
then concluding, "Although this room is the most uncordinated
[sic] place on campus[,] I wouldn't live any other place."
The possessive "my" in the title is thematic and basic to

the essay as a whole.
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Theme 17 is entitled "My Bedroom Means alot [sic] to
Me." The theme describes the room by explaining why she
values it. Theme 26 is called "Pot of Gold." It describes
a small clearing and a pond. The last paragraph presents a
rainbow and concludes, "I guess one might say that this small
paradise with all of its seemingly perfect attributes is the
pot of gold at the end of the rainbow." The title themati-
cally presents the value this female writer puts on the place
she describes. Theme 47, "Winter Rainbows," is similar.
This writer concludes, "Behind the rainbow is a pot of gold.
Whether anyone believes it or not, the welcome sign of a
peaceful sky is worth much more than anything that could be
bought with gold." The "peaceful sky" is more important
because it is winter. The importance of winter is explained
to heighten the contrast between the "damp feet and frozen
toes" and the "satisfaction and delight" of a winter rainbow:
the title presents the theme. Theme 28's subtitle is "My
Dream House." The main part of the theme describes the
house. It ends, "As I left, I took a last look at the beau-
tiful mansion, hoping someday it would be mine." This writer
is describing not just a beautiful house, but the house of
her hopes and dreams.

Theme 49 begins, "Hidden secretly on the beautiful
Atlantic Ocean is an unknown paradise to many." She describes

the place hiding its secret identity to the end where she
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says, "This wonderful beach is Pawley's Island, and we con-
sider it our 'Paradise.'" Yet it really hasn't been a secret
at all, for the title of Theme 49 is "Our Pawley's Island
'Paradise.'" This title is thematic because it more than
names a place; it interprets how the writer feels about the
place. Theme 55 is entitled "A Trip to Remeber [sic]l." It
is about San Juan. The title is thematic because it presents
the attitude the writer has toward the place. Females are
more likely to use thematic titles than males. This might

be an indication that female freshmen begin writing with a
clearer conception of their thematic purposes.

Introductory Paragraphs. Twenty-two of the themes have

introductory paragraphs. Their function as introductions

are hard to evaluate without presenting entire themes; six

of these, lowever, can be presented alone. These six
introductory paragraphs (four female and two male) present
the topics for the remaining paragraphs. Theme 43 (male)
begins, "I am going to describe my dorm room. I am going to
tell about the color [paragraph twol, size [paragraph threel
and the order [paragraph fourl] of the room." This writer
uses one word to present the topics to be covered in the next
three paragraphs. The writer of Theme 24 (male) uses phrases,
"The den in our house is used for studing [sic] [paragraph
twol, entertainment of friends [paragraph threel], and for

personal entertainment [paragraph fourl]." Theme 33 (female)
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begins, "My favorite room is my dorm room. I guess the
reason I like it so much is because I spend most of my time
there. It serves as a kitchen [paragraph twol, a living
room [paragraph threel], and a bedroom {paragraph four]."
Theme 54 (female) begins, "Having a place to go to be alone
is important. When I want a place to think [paragraph twol,
dream [paragraph threel], or just be by myself [paragraphs
four and five], I have my bedroom." Theme 60 (female) begins,
"The worst room I can think of has to be our attiec. It is
big, [and] dark [paragraph two] and scary [paragraph threel.
It has a very bad order [sic] [paragraph fourl." Although
the female writer of Theme 17 uses a full sentence to present
each topic, the result is the same: "My bedroom is the most
treasured room in my house. In my room I can entertain my
friends [paragraph twol. I can solve some of my problems
when I am alone in my room [paragraph threel. The two-tone
colors on the walls make me feel happy [paragraph fourl."
Four of the six themes just described (three female and one
male) are from the same section of English 10l1. It is
possible that this organizational principle is taught in

that section and required of the students. If that were
true, it would leave only one theme from each sex using this
principle. For this reason, it seems doubtful that an intro-
ductory paragraph which lists the topics of the remaining

paragraphs is a sex-linked organizational device.
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Topic sentences. The six themes listed above all use

topic sentences to present the topics as they are discussed
in the ensuing paragraphs. Two other themes (both by
females) are only one paragraph long (Themes 2 and 48).
Both have topic sentences. Two other female themes (28 and
38) have two paragraphs. One of the paragraphs in each is
only one sentence. The first paragraph of Theme 38 is
really a topic sentence for the second paragraph. Theme 28
uses a topic sentence for the first paragraph which also
accounts for the concluding one-sentence paragraph. Nine
themes written by males contain only one paragraph.
One-third (three) of these have topic sentences. It would
appear that in themes of only one paragraph females are more
likely to use topic sentences; however, in longer themes
males are more likely to use topic sentences. Fourteen maie
themes {(two previously mentioned) have topic sentences in
most of their paragraphs while only nine female themes (four
previously mentioned) usually have topic sentences. The
information on the topic sentence as a sex-linked organiza-
tional device is inconclusive.

Conclusions. The conclusions can be grouped under three
headings: (1) organizational conclusions, (2) thematic con-
clusions, and (3) tags. Seventeen themes--eleven male and

six female--have no conclusions. It is important to remember
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that in such short papers conclusions are often unnecessary
and when included are often awkward and artificial.

Organizational conclusions resemble summaries in that
they list the topics the theme is organized to include, or
make a statement parallel to the first line or title.
Several of the latter type were discussed in reference to
titles and introductions. Theme 56 is a good example of the
summary type. "In summary, concerts are a fun thing,
intended for the enjoyment of all. The people [paragraph twol]
and the music [paragraph threel] are the outstanding features
and determine an individual's reaction [paragraph fourl to a
concert." This type of conclusion does not appear to be
sex-linked.

Thematic conclusions are those which state the theme of
the paper. This type of conclusion is used more often by
females (nineteen females and five males). The author of
Theme 11 (female) begins, "Right now, at this moment, I would
like to be at home." She talks about how this reaction was
totally unexpected. She describes her home life and con-
cludes, "My parents have always told us that there is know
[sic] place like home, and now I beleive [sic] them." This
attitude or expression of value has been present throughout
the theme. Theme 16 (female), "216 West Chestnut Street,"
concludes, "When one leaves this house, one realizes it was

'a home full of love.'" As previously mentioned, the theme
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develops from an aloof position in the title to more personal
involvement. The author of Theme 16 describes the room as
having "the look of homeliness [sic]" and refers to the old
man as glancing at his wife "with love in his eyes."” The
conclusion is thematic because it states, without summary,
the theme of the entire essay. Theme 31 (female) concludes,
"Of all the campuses I've visited, which are few, I find
M.T.S.U. the most attractive one." The beauty of the campus
has been her main concern throughout the theme. Theme 48
(female) concludes, "These elaborate features of the church
formed the basis for my conclusion that Belmont Heights
Baptist Church was one of the most elaborate and ornamental
churches I have ever worshiped in." Since this conclusion
follows a description of the elaborate features, it is
thematic. Theme 60 (female) entitled "The Attic" describes
the attic as "big, dark and scary . . . [with al] very bad
order [sicl]." She concludes, "All in all, I spend as little
time as I can in the attic," a logical thematic conclusion.
Other female thematic conclusions presented earlier include
Themes 28, 30, 38, 44, 47, and u9.

Only five males have used thematic conclusions. Theme
6 (male) ends, "through the years, I have grown to love that
house even more than when I was a child." He originally
describes the house as across from his "childhood home."

In another place he calls it his "dream house." The
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conclusion expresses the theme of this short paper. Theme 19
(male) concludes, "It was a most uncommon place to eat, and

I hope I never see or hear of the place again." He has
described "that creepy joint" in a most uncomplimentary
manner, and the conclusion is a logical outgrowth of the
theme as it has been presented. Themes 36, 42, and 58 (all
male) are similar. Although this type of conclusion is
present in both male and female themes, it is much more
common in the female themes.

Tags are conclusions which are very similar to thematic
conclusions, as they reflect thematic concerns. The differ-
ence is that they present themes or impose values which are
not operative beforehand in the papers. A few examples will
make this clearer. Theme 29 (male) concludes, "This room
reminds me of my life. It begins as nothing, and I will have
to make it into what I want it to be."” The author expresses
his purpose, in paragraph one, as "shareling)] some of my
hardships with you.” The theme describes the bed (paragraph
two), the heater (paragraph three), the desk (paragraph four),
the dresser (paragraph five), and the closet (paragraph six).
Nowhere has he mentioned developing or improving what he has.
This conclusion is a tag; it expresses a value which it tacked
on to the theme since it does not grow out of the concerns of
the theme. Theme 43 (male) concludes, "My dorm room is all

most [sic] like my room at home, but there is no place like
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home." This conclusion, expressing the value of home, has
nothing to do with the rest of the theme, which mechanically
describes the color, size, and order of the room. Theme 45
(male) concludes, "This place will always remain a magnifi-
cent site [sic], mainly because it is known as the seventh
wonder of the world." While the writer does say earlier that
it is "famoﬁs,“ he also says it "is located at a deserted
spot." He mentions several personal reactions and is con-
cerned with beauty. The assertion that the place is the
"geventh wonder of the world" in the conclusion is not
hinted at earlier. Theme 59 (male) ends, "Tomorrow the
housing construction team is going to tear the house down
and remove all the trees." The theme describes a "horrible
looking place" which has not been painted in "over
thirty-five years." The theme concerns natural deteriora-
tion and makes a gothic description of imaginary ghosts and
dead bodies; and so the intrusion of a modern housing team
is unthematic. Other male themes concluding with tags are
Themes 9, 10, 12, 22, 23, 24, 25, and 41. Only two female
themes end with tags. Theme 4 describes a small town and
concludes, "Always remember to behave in a small town. If
notl,] you will have to stand up for yourself at Tuesdayl'ls
bridge club." This is a concern imposed on the paper which
does not logically arise out of it. The final paragraph of

Theme 13 (female) begins as an organizational conclusion but
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ends, "This store is a good example of how progress prevails,
but history never dies." The general store at Opryland, as
described, does not exemplify this idea, since it is not
really history but an almost comic commercial imitation.
Twelve themes by males, and only two themes by females, use
tags. In these papers, a conclusion which adds a thematic
concern or value which is not present in the rest of the
theme is a good indicator of a male writer. This may be
another indication that males begin writing with a less
clear conception of their thematic purposes than females and
are, therefore, more likely to add thematic concerns at the

end.

Order of Ideas

In such short papers which deal only with a few ideas
the order is usually random. Order of climax, order of size
or importance, and order of cause and effect are impractical
orders for descriptions. The most logical order is space
order. Over half the themes (thirty-four) use space order.
While these themes are almost equally from the writings of
each sex (sixteen female and eighteen male), there are two
differences. As mentioned before (see "Word Choice," p. 105)
males are more likely to use compass directions as space
indicators. Males are also more likely to be more obvious

about using space order as an organizational principle.
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Theme 52 (male) is a good example of this obviousness and
is so short that it can be presented in its entirety exactly
as it appeared.
Dorm Room
When I enter my room the first thing I see is

another door that leads to the restroom. . As my

eyes rotate to the left of the room I see the small

closets with sliding doors. Then there is a

bullentin board with all kind of pictures. The

window is right beside the door with light blue

curtains up to it an the heating is right under the

window. If your eyes rotate to the right you will

see my bed with a light blue blanket on it and a

light over it. Then my stereo on the dresser with

a stacked of records. Then my eyes is right back

at the door where I began from.
When females use space order they are not as obvious about
it. Space order is a sex-linked organizational principle,
not because of its presence but because of the obviousness
and exclusiveness with which it is used. The order in some
themes is time order, used when the encounter with the thing
described occurs over a period of time. There are four
themes (two male and two female) which use time order. Time
order does not appear to be a sex-linked organizational

principle.

Enumeration of Details

Both males and females describe details in their themes.
The mere presence of details is not sex-linked; more males,
however, present really observable details, while more

females are impressionistic. A list of some of the details
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from two themes, one male (Theme 19) and one female (Theme
54) should make this distinction clearer. The observable
details of the outside of the bar and grill described in
Theme 19 provide an example of the types of details males
choose, "The place was located between two small, practically
deserted, towns on a winding road that had just as many bumps
as it did curves. The white paint on the block building was
stained to a dingy, almost vellow, color. The front door
looked as though it hadn't been cleaned in two or three
weeks." The details of the inside are similar, "His [the
owner, cook, and waiter] clothes were dirty just like the
walls and the floor. There were spider webs hanging from
the lights above me. . . . The few tables in the joint were
scratched & unlevel. The pictures on the wall in front of

me were hanging crocked." These realistic details, described
by a male, contrast with the impressionistic response, how-
ever detailed, of the female writer of Theme 54: "When I
look out my window, the outdoors paints [sic] a picture for
me. During the day the sun rays filter through the trees

and beam into my room creating designs on the walls. At
night the starlight flickers through the curtains. Every
night the pattern of the stars is different, enabling me to
create a new picture each night." Females do use observable
details, but they do not, as a few males do, number their

details. The following theme (40) shows how one male numbers
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his details. (This portion is given exactly as it appeared
without interruption.)

There are five major pieces of furniture in
this bedroom. A blue and green chair which rest
beside my closet is the first. The second is the
bed which is next to the north wall facing south.
The third piece of furniture is the night stand
which also is placed next to the north wall facing
the south. The fourth piece is a dresser. This
dresser is next to the south wall facing my bed.
The dresser also has a mirror which hangs on the
wall directly behind it. The fifth piece of
furniture is a desk and chair which is right
beside the dresser next to the south wall facing
the north. The last four mentioned are styled in
Early American and were bought as a group.

The enumeration of details by number seems male. Otherwise,
the details used are more sex-linked than the organizational

principle by which they are presented.

Transitions

Transitional expressions linking sentences and paragraphs
are extremely rare. There is only one example of an obvious
transitional expression (Theme 12): "After looking at the
dairy barn" follows a description of a dairy barn, and it
provides a transition into a description of a beef cattle

barn. Words like next, first, and on the left are not

introductory transitional expressions, but are used to indi-
cate the time or space order. The lack of transitional
expressions may be a result of the length of the themes or
of the nature of descriptive themes. A study of narrative

or analytical themes may show whether or not transitions are
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a sex-linked organizational principle. The sixty themes used

here had nothing to offer on this issue.
CRITERION FIVE: TYPES OF COMPARISONS

Similes are the type of comparison most often used in
the sixty themes; however, metaphor and personifications
are also used, and all types of comparison are included in
the following discussion. All types of comparisons are
sex-linked in two ways: (1) by comparison of sex-linked

items, and (2) by sex-linked methods of comparison.

Comparison of Sex-linked Items

The male author of Theme 1 says, "I felt I was the ruler
of the city and I could do what I wanted to with it."
Several panel members mention this metaphor as the reason for
a choice of "M" (90 percent CIS). Panel member 7 calls this
a "power fantasy." It is the item ("ruler of the city") that
is sex-linked. Theme 25 ("M"-90 percent CIS) says, "As we
walk in the front door([,] we enter the living room, which
looks like a gym." As has already been stated, the panel
considers the mention of athletics to be a male indicator.
Theme 27 ("M"-80 percent CIS) says, "To the left of me is a
copying machine that sounds like a 1930 John Deeire] tractor
when turned on." The panel considers descriptions of agri-

cultural equipment male so that similes using agricultural
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equipment would also be considered male. The author of
Theme 27 says later, "These feet on a busy morning reminds
[sic]l me of someone sandpapering wood." Again, it is the
item that is being compared which is sex~linked. Theme U5
("M"-80 percent CIS) says, "All of a sudden my imagination
begins to wonder [sic] and [I] start thinking that I'm a
huge miner, trying to dig up all this silver and make me
some good money." Since miners are usually men, the item
("miner") is linked to male. Theme 59 ("M"-70 percent CIS)
says, "If you looked on the branches of some of the treesl,]
you could see chains hanging from them. . . . When there
was a full moon, you could see bodies hanging from the
chains." The goriness of these metaphorical details marks
this theme as male for several panel members.

Female writers use different sex-linked items in their
comparisons. The writer of Theme 4 ("F"-100 percent CIS)
makes the following comparison: "Gurdon is an old town that
has been remodeled in most areas to resemble a doll house
painted in bright springy colors." The mention of déll
house is sex-linked to female. Theme 26 ("F"-100 percent CIS)
describes "polly-woggs [sic] that danced in the cool water."
Dancing outside of a specific social context has already been
suggested as linked to female. Theme 30 ("F"-50 percent CIS)
says, "Entering to the lower part of the small house was a

rather dainty little room filled with all sorts of gay colors
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that reminded you of a rainbow of beautiful colors." Rainbow
may be sex-linked, but the mere mention of colors is not.
Items which are sex-linked, when used in comparison, cause

the comparisons to be sex-linked.

Sex-linked Methods of Comparison

Males make more comparisons based on observable detail.
For example, Theme 1 ("M"-90 percent CIS) describes the
lights of the city seen from a tall building in the following
way: "It looked as if we were being invaded by a mob of
lightning bugs." He also says, "I felt like I was in New
York City looking out of the Empire State Building. Although
I was just in Nashville looking out of a twenty-five story
bank building. ([Sic] To me it felt like the biggest building
in the world." These comparisons are logical extensions of
observable details. Theme 6 ("M"-100 percent CIS) describes
a walk as "winding snake like." Theme 10 ("M"-90 percent
CIS) says that his school with its many additions in different
directions is "beginning to look like a maze." Theme 19
("M"-80 percent CIS) says, "The front door looked as if it
hadn't been cleaned in two or three weeks.'" Later on he says
a man "came from the kitchen coughing as if he had the flu or
something." Theme 27 ("M"-80 percent CIS) describes "the
frostbitten feel of the table and chair."” Theme u45 ("M"-80

percent CIS) says, "After one gets to the top, he can see
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seven states through a telescope, which reminds me of being
in an airplane looking down at all the people, who loock like
tiny ants and the beautiful rich farm land and the cows,
which look like small pupies [sic] roaming around." All
these comparisons, though not entirely literal, are common-
sensical--given the perspectives of the speakers.

Females occasionally use this type of comparison; how-
ever, even when females make comparisons of observable
details, their comparisons are less literal. Theme 38 ("F"-
20 percent CIS) says, "When you walk inside the room it
remids [sic] you of the city dump." The writer probably does
not mean an exact correspondence to the city dump, but rather
the concept of the dump. Theme 46 ("F"-40 percent CIS) says
"snake-winding driveway." Theme 53 ("F"-10 percent CIS)
says, "The gym is old and look[s] as though it is about to
fall." Theme 7 ("F"-60 percent CIS) says, "The noise of the
city is similar to a mass of bees humming together." There
are other male-linked factors in the four themes just men-
tioned, but the low CIS on these themes with comparisons of
observable details is not all coincidence.

Females generally make very impressionistic comparisons.
Theme 17 ("F"-100 percent CIS) says, "It makes me feel happy
because the colors remine [sic] me of a breezy summer day."
This is not a comparison based on observable facts. Theme 26

("F"-100 percent CIS) says, "this small paradise with all of
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its seemingly perfect attributes is a pot of gold at the end
of a rainbow." Theme 31 ("F"-60 percent CIS) describes "dogs
moving about as if they too have a destination." Theme 35
("F"-20 percent CIS) describes a log that "seemed to be as
big as all outdoors." Theme 54 ("F"-100 percent CIS) says,
"My room also experiences a type of rebirth. The walls seem
to be breathing the fresh air and singing along with the
birds . . . my room seems to awake from a deep sleep. It
once again is alive with the sights, sounds, and smells that
make it so unique." The male comparisons mentioned earlier
using the ruler (Theme 1), the miner (Theme 45), and the dead
bodies (Theme 59) are impressionistic; however, these
impressions have a direct relationship to observable detail.
They do not represent the same relationship that it presented
in comparing a natural setting with a pot of gold (Theme 26),
giving a room rebirth (Theme 54), or relating colors to the
breeze (Theme 17). Comparison using a realistic, observable
detail is usually male. Impressionistic comparisons of items
without observable relatilnships are female--exclusively, in
the sample. The CIS for the themes mentioned shows that this
interpretation of the criterion was not used by the panel;
however, a close look at the themes shows it to be extremely

reliable.
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CRITERION SIX: SYNTAX

The discussion of syntax will proceed under three
headings: (1) number of words per sentence, (2) types of

sentences, and (3) incidence of parts of speech.

Number of Words Per Sentence

Paula Menyuk investigated syntactic structures in
children's speech and found that there was "no significant
difference in the mean number of sentences produced by males
and females."? This aspect of syntax could not be studied
in the samples since the variety in the lengths of the themes,
which is a result of their being written at different times
in the semester, also caused a variety in the number of
sentences. The number of words in each sentence, however,
would probably not be affected by the varying conditions
under which the themes were written. Groups of words
punctuated as sentences (regardless of whether or not they
were grammatically sentences) are counted. Here, the number
of sentences in each theme is divided by the total number of
words in that theme to produce an average number of words per
sentence. The average number of words for each theme appear
in Appendix F. The following table summarizes the results.

2 paula Men k, "Syntactic Structures in the Language
of Children," Child Development, 3% (1963), 409.
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Table IX
AVERAGE NUMBER OF WORDS PER SENTENCE

Females Males All
Minimum 7.6 9.9 7.6
Maximum 25.6 23.3 25.6
Mean 16.6 15.8 16.2

As the table indicates, the difference in the average
number of words per sentence for females and for males is
less than one word per sentence. If these averages were
carried out in a three-hundred-word theme, a female paper
would have eighteen sentences and a male paper nineteen.

The difference between the two groups is slight; but as the
table indicates, the range of both the female and male
averages is great. While 80 percent of the panel commented
on syntax or sentence structure, none mention sentence length
specifically, and in general there seems to be no correlation
between sentence length and the CIS scores of the panel. The
slight difference between male and female sentence length
averages, and the wide range of averages in each group indi-
cate that sentence length is not a valid criterion for

determining the sex of the writer.
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Types of Sentences

Groups of words punctuated as sentences are placed
under five headings: (A) sentence fragments, (B) simple
sentences, (C) compound sentences and run-on sentences of
simple clauses, (D) complex sentences, and (E)
compound-complex sentences and run-on sentences with at
least one dependent clause. The number of sentences for
each theme under each heading is divided by the total number
of sentences for that theme to provide a percent of sentences
under each heading for each theme. A complete list of the
percentages can be found in Appendix F. The percentages for
all female papers are averaged as are those for the male.
Table X which follows summarizes the findings. The letters

refer to the headings given above.

Table X
TYPES OF SENTENCES

A B C D E

Minimum M 0 0 0 0 0
F 0 14,3 0 0 1}

All 0 0 0 0 0

Maximum M 28.6 82.4 28.6 100.0 25.0
F 10,0 90.0 30.8 71.4 27.3

All 28,6 80.0 30.8 100.0 27.3

Mean M 4.1 51.8 8.6 30.6 4.8
F 0.8 47.3 8.0 36.7 7.2

All 2.4 49,0 8.3 33.86 6.0
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Forty-seven themes {twenty-seven female and twenty male)
have no sentence fragments (A). Since a fragment is not a
sentence, it will be discussed in Chapter VIII, "Nature of
Errors."” It should be noted here, however, that of the
groups of words punctuated as sentences, males have over five
times as many sentence fragments. Only two themes (both male)
contain no simple sentences (B). The male mean for simple
sentences is 5.5 percent more than that for females. Com-
pound sentences and run-on sentences made up of simple
clauses (C) are not present in twenty-seven themes (twelve
male and fifteen female). The male mean for this study is
only 0.6 percent more than that for females.

Three themes (two male and one female) contain no
complex sentences (D). One male (Theme 37) uses all complex
sentences. The difference in the male and female averages
for complex sentences is 6.1 percent. This is greater than
the difference for the average for simple sentences.
Compound-complex sentences and run-on sentences with at least
one dependent clause (E) are not present in twenty-nine
themes (thirteen female and sixteen male). While the differ-
ence in the averages is only 2.4 percent, the females have
half as many more sentences in this category as the males
do. In a combination of the last two headings (D and E), a
difference of one sentence would be seen in themes of only

twelve sentences. The average number of sentences for the
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sixty themes is 14.8. Therefore, the themes indicate that

in single themes of the average length of those studied,
females will usually have one more complex or compound-complex
sentence than males will. On the other hand, males will have
one more simple sentence or fragment. However, these two
headings (A and B) should not be combined, because many of

the sentence fragments are dependent clauses which should be
joined with another sentence to make complex sentences rather
than be made into simple sentences.

The combined average of D and E for females is 43.9
which is only 2.4 percent below their B average. The com-
bined average of D and E for males, however, is 35.4 percent
which is 16.4 percent below their B average. The panel com-
mented on sentence structure or syntax which they considered
male in eighteen cases. In fourteen of these cases the per-
cent of sentences which are simple is more than 16.4 percent
above the percent for more complex sentences. However, of
the twelve indications of female syntax only three have more
complex (D and E) sentences than simple. Eight of the female
papers whose syntax is mentioned by the panel have as many if
not more simple sentences than all other types combined.

While it is clear that the panel members who commented
on sentence structure or syntax expect males to use more
simple sentences than other types, they also expect females

to use more. Apparently the truth is that it is not so much
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which type is used more, but rather the degree to which it is
used more, that seems to indicate male or female to certain
panel members. It should be remembered, however, that the
panel, no doubt, did not count and average how often the
writers used the different type sentences, but rather
observed the general complexity vs. simplicity of sentence
structure. While a close statistical analysis of sentence
type indicates that females are somewhat more inclined to
form complex sentences, the findings do not indicate as wide
a difference as might be expected.

Since sentences can have complexities which cannot be
accounted for by grammatical types, a look at other elements

of sentence structure is necessary.

Incidence of Parts of Speech

The traditional eight parts of speech are not sufficient
to categorize the elements of sentence structure which could
reveal whether or not certain assumptions based on the
incidence of parts of speech can be made in reference to the
sample. For the purposes of this discussion, certain of the
traditional parts of speech will be broadened in their mean-
ings while the meanings of others will be narrowed. Ten
groups of words, lettered A through J will be discussed,

Group A. Panel member 3 marks theme 9 "M" and comments

"Starkness of description--almost no adjectives." The
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implicit assumption, that males use fewer adjectives, seems

to be rather widely held. One problem in testing this
assumption lies in the interpretation of adjective. For the
purpocses of this discussion, Group A will include all one-word
modifiers of nouns and pronouns. Traditional adjectives, such

as red, two, tall, account for most of the words used.

Articles a, an, the, found repeatedly throughout the themes,
will be included in Group A. Possessive nouns and pronouns
will also be included in Group A (e.g., Junet's room or our
parents) as well as nouns used to modify other nouns (e.g.,
the floor level). One-word verbals used to modify nouns
(e.g., a simple leaking building) will be included, but those
which are part of modifying phrases (e.g., students playing
volleyball) will be discussed later. Theme 9 is mentioned

as having "almost no adjectives"; yet 37.1 percent of its
words fall into Group A. Males on the average have 28.4 per-
cent of their words included in Group A while females have
26.9 percent. The difference (1.5 percent) is very slight.
The mere presence of modifiers for nouns and pronouns is not
sex-linked. What panel member 3 probably means is not
adjectives as words modifying nouns and pronouns, but words
that sound like adjectives--words that do not merely modify
but words that in some larger way describe the noun or
pronoun. The difference between two people and beautiful

people is not merely a function of modification but a
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qualitative function of tone and perspective, and these
criteria cannot be statistically analyzed. They will, how-
ever, be discussed in Chapter IX.

Group B. TFemales are often accused of overworking

adverbs like truly, very, so, and the like; however, only

6.9 percent of the words used by females belong in Group B.
This group largely comprises adverbs, but also includes
particles and prepositions without objects. Males use 5.8
percent of their words from this group. Although females do
use a larger percent, it is only 1.1 percent larger and can-
not be considered significant. Again the mere presence of
Group B words is not as significant as the perspective
established or tone created by using certain adverbs.

Group C. Diana W. Warshay found that "compared with
females, males tended to write with less fluency, to refer
to events in a verb (rather than noun) phr-ase."3 If this
were true, one could expect that females would have more
nouns and pronouns. Group C is limited to nouns and pronouns
used as subjects, objects, and predicate nominatives when
they are not the sole introduction to dependent clauses.

3 piana W. Warshay, "Sex Differences in Language Style,"
in Constantina Safilios~Rothschild, ed., Toward a Sociolo
of Women (Lexington, Massachusetts: XeroE_CBTTbEG_FESTIE§¥
¥ions, 1972), pp. 3-9, annotated in Language and Sex:
Difference and Dominance, ed. Barrie Thorne and Nancy Henley

(Rowley, Massachusetts: Newbury House Publishers, Inc.,
1975), p. 237,
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Males use 28.1 percent of their words from Group C; females
use 27.9 percent. The following two sentences have the same

number of Group C words: "Things such as basketballs, foot-

balls, volleyballs, and softballs may be checked out," and

"Behind the barns are two catfish ponds with trees and
flowers budding around them (emphasis added]." Both
sentences basically present a list of nouns, but in the

first (Theme 8, male) the nouns are obvious and seem to be
more numerous while in the second (Theme 2, female) the nouns
seem to blend more smoothly with the other words and seem
therefore less numerous. This again is a function of per-
spective and tone rather than of the incidence of nouns and
pronouns.

Group D. The quote from Warshay (above) also infers
that males would have more verbs.' Group D includes the main
verbs of clauses, their auxiliary verbs and the verbs in
infinitive phrases. Of all the words used by females, 16.5
percent comprise Group D. For males, it is 15.6 percent.

The difference is only 0.9 percent. That means one extra
verb in a one-hundred-word composition which is hardly
significant. The sentence above from Theme 8 has three
Group D words, but another sentence from Theme 2 has only
two: "The tall yellow cattails creep up above the rippled

surface of the water while you ramble peacefully along your

¥ Ibid.
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country path [emphasis added]." Only 9.5 percent of the
words in this sentence are from Group D, but they seem more
obvious because they are less common. It is the choice of
verbs, rather than the incidence of verbs, which indicates
that this is written by a female. Of course, females do use
more-common verbs, especially being verbs, but it is the
less-common verbs which give shades of meaning (creep or
ramble as opposed to move) that are reliable sex-indicators.
Group E. Gerunds and participles are similar to verbs.
They have their roots in the meaning of verbs even though
they function as nouns or modifiers. Although the specula-
tion that females are more verbal might also indicate that
females would use more Group E words than males, the differ-
ence in the sample was only 0.1 percent or one word in a
thousand. Both males and females average about two Group E
words per hundred (female 1.9 percent and male 1.8 percent).
Males more often repeat the same Group E word (e.g., Theme 1:
"I felt like I was in New York City loocking out of the Empire
State Building. Although I was just in Nashville looking out
of a twenty-five story bank building. . . . I felt very
important looking out over Nashville [emphasis added".),
while females use greater variety (e.g., Theme 2: "Looking
out the window of the house you see blissful sights. You
see people doing things that make them happy. Farmers are
out in the hot sun plowing the garden. . . [emphasis added]."
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Group F. Verbs which are part of infinitives are
classed under Group D, but to as infinitive is kept separate
in Group F so that there is a count of infinitive phrases.
Females use only 0.1 percent more infinitive phrases than
males. Such a difference does not even exist in even the
largest themes of the sample. Group F words are even more
rare than Group E words (male 1.4 percent, female 1.3 per-
cent).

Group G. Prepositional phrases are much more common
than infinitive or participial phrases. Group G includes
only prepositions which have objects expressed in the same
sentence. Males use more prepositions (12.4 percent to
10.8 percent for females). While the 1.6 words per hundred
seems insignificant, it must be remembered that those words
introduce other words, and together these function in the
sentence in a larger way than 1.6 percent would indicate

(e.g., an addition of in actually adds in the old farm

house). Nevertheless, one or two prepositional phrases more

or less in a hundred-word theme is not that noticeable.
Groups H, I, and J. These groups are more indicators

of sentence type than functions of parts of speech. Group H

is there used as an expletive. There was used an average of

once in a two-hundred word theme (0.5 percent female, 0.6

percent male). There is never used more than 2.3 percent and

twenty-three of the writers never use it at all. Group I
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includes all words used to introduce dependent clauses (sub-
ordinating conjunctions, conjunctive adverbs, and pronouns
used to introduce dependent clauses). There are about three
Group I words per hundred (3.2 percent for females and 2.9
percent for males) in the sample. Group J words are coordi-
nating conjunctions used to join clauses, phrases or words.
Females use about one more Group J word per one-hundred-word
theme than males (3.8 percent for females, 2.9 percent for
males. A combination of Group I and J indicates that Marjorie
Swacker's results based on oral descriptions, "Women . . .

n5 does not

used significantly more conjunctions than did men
apply to the themes used in the sample.

Conclusion. The greatest difference between males and

females in the incidénce of any of the ten groups of words is
1.6 percent. While the number of occurrences of the words
of any group is not significantly different between males and
females, the individual word choices in many groups make
differences appear which are not functions of types of words
but functions of perspective and tone.

5 Marjorie Swacker, "The Sex of the Speaker as a Socio-

linguistic Variable," Language and Sex: Difference and
Dominance, p. 82.




Chapter VIII
CRITERION SEVEN: NATURE OF ERRORS

The nature of the errors is one of the original criteria
suggested in the cover letter to the panel. However, four
panel members never comment on error, three comment once, two
twice, and one nine times. Of the sixteen comments, fourteen
associate error with "M" and the remaining comments associate
"good writing" or "absence of error" with "F."

The small number of comments on error, in comparison to
the comments on other criteria, might be a result of the
panel's realization that a decision based on the number of
errors alone would, at the very least, be suspect since they,
no doubt, have seen enough errors on both male and female
papers to realize that neither group makes them exclusively.
The comments that do occur, however, indicate that at least
some of the panel members expect males to make more errors
than females. Cheris Kramer found that participants in her
study listed "good grammar" as a trait which they considered
"more representative of female speech than of male speech."l
Johanna S. DeStefano refers to the same concern when she says

1 Cheris Kramer, "Female and Male Perception of Female
and Male Speech," paper presented at the Annual Meeting of

the American Sociological Association, San Francisco, August
25"'29’ 1975’ p- 130

155



156

"women tend to speak more 'normatively,' as it were, than

men do; they more highly approximate social norm for
speech."? Peter Trudgill found that this is true of British
women's speech. He says, "Women use linguistic forms
associated with the prestige standard more frequently than
men."3 It is likely that women in America, especially
college women, are concerned with prestige enough to desire
to use correct grammar, and the panel felt this would cause
females to use more correct grammar than males who are con-
sidered to be less concerned with prestige.

Since the panel members did not cite specific errors,
there is no way to know for certain what specifics they had
in mind. No members had graded the themes; therefore, their
decisions apparently were based on a general response to
error rather than on a close count of the number of errors
and a comparison of errors by types.

Therefore, before discussing the nature of errors, a
standard for the identification and categorization of error
must be established. Certain writing practices are recog-
nized by all instructors of English as errors, but these

2 Johanna S. DeStefano, "Women's Language--By and About,"
paper presented at Southeastern Conference on Linguistics
XIII, Nashville, Tennessee, March 20, 1975, p. 9. See also
Views on Language, ed. Reza Ordoubadian and Walburger
Von Raffler Engel (Murfreesboro, Tennessee: Inter-University
Publishing, 1975), p. 96.

3 Peter Trudgill, "Sex, Covert Prestige and Linguistic
Change in the Urban British English of Norwich," Language in
Society, 1 (1972), 179.
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errors may be viewed by one as serious and by another as less
so. Certain other practices might be considered errors by
some instructors but be acceptable to others. In order to
compare themes on the basis of their errors, one must have a
standard for the judgment of errors. Finally, to establish

a useful criterion, various specific errors must be joined to
coherent groups by type. The types of errors can then be
examined to see which, if any, are more evident in the thirty
male or the thirty female themes used in this study. After
each type of error is examined, one can determine whether or

not it is a reliable indicator of sex.
THE STANDARD FOR ERROR

Since the themes are written by students who use the
Harbrace Handbook (Seventh Edition), with expectations that
their themes would be corrected according to its standards,
that text will be the authority used here to determine the
presence of error in the themes discussed. Although the

Harbrace Handbook identifies and discusses most errors that

interfere with good writing, many of these errors are open
to interpretation and involve issues outside our concerns.
Rather than deal with all possible errors included in the

Harbrace Handbook, corrections will be limited to those

presented in the summary of errors one to thirty in the

book's end papers. While an attempt has been made to account
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for all those errors in the process of grading the themes,
many of them will not be discussed here, although some have
been discussed in other chapters and will be discussed in

Chapter IX.
STANDARD FOR THE JUDGMENT OF ERRORS

Middle Tennessee State University provides each instruc-
tor and student with a copy of "Composition Standards."
Included in this introductory material are the standards for
judging the work written in English 101 and 102. There are
three sets of explanations of standards for the judgment of

errors.

Explanation of A through F

The qualities of an A theme include originality; clear,
logical and even thought-provoking ideas; careful construc-
tion and organization of sentences and paragraphs; careful
choice of effective words and phrases; and adequate develop-
ment of ideas and freedom from mechanical error.

The qualities of a B theme are basically the same as
for an A theme, except that it might have a few minor errors
and that it lacks the originality of thought and style which
characterizes the A theme.

The qualities of a C theme are those of an average theme.

It is fairly well organized and manages to convey its purpose
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to the reader. It may have errors but usually is without
serious ones.

The qualities of a D theme are those of below-average
achievement. It probably contains serious errors and fails
to convey adequately the purpose of the paper. Most D themes
might be worth a C rating with more careful proofreading and
better development.

The problems of an F theme are generally failures to
avoid serious mechanical errors, even though the content may
be adequate or even excellent.

Many of the above conditions are vague and very sub-
jective (e.g., originality). Failure to attain these condi-
tions will not be considered among the errors discussed in

this chapter.

List of Serious Errors

The "Composition Standards" lists eight weaknesses which
characterize F writing. These weaknesses will be called
serious errors. They are (1) sentence fragments, (2) run-on
sentences, (3) lack of subject-verb agreement, (4) faulty
tense forms, (5) three faulty uses of the apostrophe, (6)
misspelling of three or more different common words, (7)
pronoun-antecedent disagreement, and (8) inadequate develop-
ment of the main purpose or idea. Since inadequate develop-

ment is available to subjective interpretation, it will not
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be treated here as a serious error in the evaluation of these

descriptive themes.

The Formula for Grading Themes

The "Composition Standards" suggests the following
formula be used in grading themes: (1) a theme containing
one serious error will receive a grade no higher than C;
(2) a theme containing two serious errors will receive a
grade no higher than D; and (3) a theme containing three
serious errors will receive a grade of F.

While instructors often do not apply this formula
strictly to themes with excellence of style, content, or
development, this formula will be applied strictly here.
Where there are fewer than three spelling errors or fewer
than three faulty uses of the apostrophe, each one will be
considered a minor error. Other errors identified in the

Harbrace Handbook which are not listed in the "Composition

Standards" will be considered minor. Since three spelling
errors or three faulty uses of the apostrophe equal one
serious error, any combination of three minor errors will

also be considered a serious error.
THE GRADING OF THE SIXTY THEMES

A complete set of the sixty themes was set aside for

the identification of mechanical errors. Each theme was gone
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over several times. More time was spent grading each theme
than most instructors can afford to spend. After several
gradings, it is unlikely that either serious or minor errors
have slipped by unnoticed. Many themes receive a lower grade
here than they earned originally from the instructors for
whom they were written. There are two reasons for this:

(1) at the beginning of English 101 some instructors only
grade certain major errors rather than consider everything

at this early stage, and (2) some of the errors noted in
repeated grading slipped past in the original grading. A few
themes (four) received higher grades here than when origin-
ally graded. This was because of credit given originally in
such relatively subjective areas as fulfillment of purpose,
organization, and creativity; and because several papers were
originally graded down for the use of contractions and for
the use of first and second person, as they are to be avoided
in formal writing. However, since descriptive themes are not
usually considered formal writing, these usages were not con-
sidered errors in this grading.

Based on a four point scale, the original grades average
1.88. The grades to be used here average 0.85. It is
necessary to regrade the themes in order to impose a rela-
tively consistent standard for the identification and evalua-
tion of error; therefore, this standard has been set up. The

difference between the original grades and the grades given
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here is not in itself significant, nor does the difference
in grade on any single theme written by a certain student
at a certain time in the semester suggest any general

inconsistency in the original grading. A certain arbitrary

strictness has been necessary for the sake of consistency in

method and application. While the instructor might have felt

required to give a student the benefit of doubt, no benefit
of doubt was given here.

Hereafter, all reference to grades are to those
generated for this study. There are one A, two B's, nine
C's, fifteen D's, and thirty-three F's. The only A is female;
the B's are one male and one female; seven of the C's are
male and only two female; five D's are male and ten female;
and seventeen F's are male and sixteen female. Contrary to
expectations, the male average (0.97) is higher than the
female average (0.73). The mere presence of error (as
reflected in the grades of the papers) is not significant.
The greatest difference is between the C and D grades. The
above-average grades and the failing grades are each almost

equally divided between the themes of males and females.
TYPES OF ERRORS

The errors to be discussed here are grouped under six
headings: (1) errors of sentence structure, (2) errors in
the use of verbs, (3) pronoun errors, (4) comma errors, (5)

spelling and apostrophe errors, and (6) other errors.
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Errors of Sentence Structure

The discussion of sentence structure under "Criterion
Six: Syntax" includes attention to sentence fragments.
There are fifteen sentence fragments. Twelve are made by
males and three by females. Since four times as many sen-
tence fragments are used by males, it would appear that this
error is sex-linked. The fragments are of three types:
(1) dependent clauses marked as sentences, (2) independent
clauses beginning with a conjunction, and (3) clauses with
no verbs. All types are found in both male and female papers.
Similar to sentence fragments are incomplete clauses.
Six themes have this error (four female and two male).
Theme 49 (female) has a clause with no verb, "This shore is
not commercialized, but [is] instead a private blue ocean
with a resourceful, peaceful shore, containing all of nature's
most interesting and unusual shells that trail along the sand
in the aftermath of the rolling water." Theme 14 (male) also
has a clause needing a verb, "The music is alway [sic] good
live because the atmosphere helps hide mistakes and [adds]
to the excitement." Theme 41 (male) has two sentences with
missing verbs, "Many of the trees are marked telling the
novice what kind they [arel], so he can easily pass himself
off as an expert," and "It is within a day's drive, and
[provides] a pleasant way to spend one's leisure time."

Theme 57 (female) is missing a subject, "When I looked to
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the South [sic] of me the only thing in sight was a small
grocery store; which if you weren't looking [youl could very
easily pass.”" In Theme 30 (female) the expletive there is
missing, "As I walked through the doors whis [sic] is [sic]
ajar to those that were passing [sic] from one room to
another, [there] was aln] old fraile [sic] wall held together
by pieces of thin and ragedy [sic] tin that had been replaced
several times to keep out the windy air." Theme 53 (female)
has the same error, "As you walk through the door to the
gyml,] [there] are some steps." Although both sexes omit
necessary parts in one clause of a compound or complex
sentence, the omission of an expletive seems to be female.
Theme 49 (female) has another error with sentence construc-
tion, "Because of it's [sic] secluded identity, it's [sic]
rare beauty and serene existance [sic] attribute to this
special area's uniqueness." Changing the verb would help
this sentence, but even with another verb ("contribute")
the causal relationship is so unclear that it appears that
the sentence's first clause must continue to dangle.

There are twelve run-on errors in the themes. Eight
are in seven male themes and four are in three female themes.
Most of these are comma splices like this one from Theme 20
(male), "The poocl was narrow and short, [and] nothing could
make it look bigger." However, the same error appears without

a comma in Theme 18 (male), "After getting out of the car(,)
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I realize[d] how hot it realy [sic] was [new sentence] it
must have been in the nineties." Two other sentences (one
male and one female) clearly deal with two ideas, but the
confident correction of these sentences involves more than
punctuation or the addition of a coordinating conjunction.
One is from Theme 23 (male), "You are completely surrounded
by high steep walls that have moss and all sorts of vegeta-
tion growing from, and hanging over the edge you see trees
that seem to be peering at you from the world above." The
other is from Theme 53 (female), "These steps are often
blocked off unless they have a big game, then these steps
are used to reach the balcony." While sentence structure
errors are not exclusively male, they do appear almost twice

as often in male themes.

Errors in the Use of Verbs

Omission of verbs has already been discussed under
"Errors of Sentence Structure" above. There are sixty-nine
other verb errors (thirty-eight male and thirty-one female).
Most of these errors are of the following types: (1) misused
principal parts, (2) needless shifts in tense or mood, (3)
failure to use the subjunctive mood, and (4) failure of verbs
to agree with subjects.

Misused principal parts. There are twenty-six instances
of misused principal parts. (This is interestingly few, in
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sixty themes.) There are thirteen errors by each sex; how-
ever, two errors appear sex-linked. Over one-third (five of
thirteen) of the female errors were "use to." No male made
this error but few attempt to use the expression. (See
Chapter IX, for discussion of perspective and tone.) More
males leave -ed off other regular verbs used to make the
second and third principal parts, but one female also has
this error. (Irregular verbs are misused equally by both
sexes,)

Needless shifts in tense or mood. There are needless

shifts in tense or mood in eight themes. In each instance
the tense or mood is shifted repeatedly in the theme. Since
four of the themes with this error are male and four female,
this error does not appear sex-linked.

Failure to use the subjunctive mood. There are four

cases in which the subjunctive mood could have been used in
female papers and only one in a male paper. This is now an
uncommon mood, and these are the only cases in which a
conditional clause might have required the use of the sub-
junctive mood.

Failure of verbs to agree with subjects. There are

twenty-eight instances of failure of verb to agree with sub-
ject. (Each quotation in this section will be limited to
the portion of the sentence involved.) Seventeen are males

and eleven female. TFive of the errors occur where the
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subject follows the verb. Two are male, Theme 5, "There is
not as many people," and Theme 9, "Next to the inner wall is
a loading range and a cut gate"; and three are female,

Theme 38, "stacked in the corner is the dirty dishes,"

Theme 57, "Since there was only five more trailers," and
Theme 16, "There is a flowered print couch, two solid colored
chairs and a desk." In two cases the subject and verb are
divided by a prepositional phrase. One is female, Theme 54,
"The smell of the flowers['] fresh blooms make," and one is
male, Theme 27, "These feet on a busy morning reminds me."
Two have compound subjects, Theme 3 (female), "The town and
all it offers is," and Theme 45 (male), "Its picturesque
scenery and peaceful surroundingls] makes." In five
instances (three male and two female) the verb follows which
or that and the antecedent determines the number of the

verb (e.g., Theme 30, female, "doors whis [sic] is

ajar," and Theme 27, male, "books that surrounds me"). The
verb directly follows the subject in only five cases. Three
of these are male, Theme 18, "These aircraft is park[edl,"
Theme 27, "The campus's gossips enters," and Theme 52,

"Then my eyes is." This occurs in two female papers, Theme
11, "Our parents wasn't," and Theme 5L, "the outdoors
paints." DeStefano suggests that women are "less likely"

to make errors in "subject-verb agreements like 'I done it.'n4

“ peStefano, p. 9. See also Views on Language, p. 70.
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However, errors when the subject and verb are together occur
only slightly more often in male papers, and when the subject
and verb are separated agreement errors occur in male and
female papers with the same frequency.

Conclusions. On the whole males make more verb errors

than females. When females make errors, they more often are
using unusual forms in writing such as used to or the
omission of the subjunctive mood, and their errors are more
frequent when there is a separation of subject and verb or

when the normal order is reversed.

Pronoun Errors

Pronoun errors are of two types: (1) failure of agree-
ment with antecedent, and (2) no or ambiguous antecedent.
Five females make agreement errors, but only one male makes
the same error. He, however, makes it twice. Five females
have pronouns with no or ambiguous antecedents, and seven
males have the same error. More females have pronoun errors,
but enough males also make these errors that the pronoun
error does not appear to be a good criterion for the identi-
fication of sex. There are no cases of hypercorrection.
This type of error, given as female by Lakoff,® is less
likely to appear in descriptive themes than in narrations or
analyses.

5 Robin Lakoff, Language and Woman's Place (New York:
Harper and Row, 1975), p. .
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Comma Errors

Comma errors are the second most common of the minor
errors. There are over eighty comma errors. Over half the
themes (thirty-seven) contain comma errors. Most of these
contain several comma errors. (The highest number in one
theme is eight.) Eight females and five males use
unnecessary commas. Seventeen females and thirteen males
omit necessary commas. More females have comma errors, but
they often attempt to use more involved sentences than the

males.

Spelling and Apostrophe Errors

The most common errors are spelling errors. One
hundred and ten words are misspelled. The highest number of
misspelled worde in one theme is eight (Theme 18, male).

Two males and one female misspell seven different words.
Seven females and eleven males have three or more misspelled
words (the equivalent of a serious error). More males mis-
spell words; the highest number of words misspelled in one
theme is male, and almost two-thirds of all the misspelled
words are male errors. Enough females misspelled words,
however, that misspelling is not a reliable criterion for
the identification of sex.

No theme has enough errors of the apostrophe to equal

a serious error. Five males and five females make apostrophe
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errors., Two of the males, however, each make two apostrophe
errors. All five female errors involve possessive nouns.
Six of the male errors involve possessive pronouns and one
is a contraction. It's for its was considered a spelling
error. This error appeared in three themes, two female and

one male. Errors of the apostrophe do not appear sex-linked.

Other Errors

There seems to be no pattern to needless repetition,
omigsion of articles, misplaced modifiers, capitalization

errors, and other errors which appear infrequently.
CONCLUSION

The average male and the average female grades are both
below the established average requirement. No error is made
exclusively by males or by females. Certain trends in errors
are apparent, however. Sentence fragments are more often
written by males. Females use used to incorrectly, while
males did not usually use the expression. More females have
comma errors. Two-thirds of the spelling errors are made by
males. It would appear that the most basic errors, the frag-
ment, misspelling, and subject-verb agreement when subject
and verb stand together, are made more often by males, while
females tend to err when trying less common or more involved

forms.



Chapter IX
CRITERION EIGHT: PERSPECTIVE AND TONE
INTRODUCTION

In the past three chapters, themes are analyzed by
seven criteria. Each criterion accounts for specific
elements of the themes. Particular elements of themes are
compared. Portions of themes are used to demonstrate how
each criterion is applied to or derived from male and female
writing. The details of each case are quantified as much as
possible, using accepted norms of language, and the interpre-
tations and conclusions are based on observable phenomena of
language. Panel responses and comments are used to support
the discussion. Up to this point, every attempt has been
made to be objective.

Criterion eight, perspective and tone, cannot be dealt
with objectively--or even quantitatively. Perspective and
tone are very much conditions of a theme as a whole. Per=-
spective and tone cannot be defined in standard terms, as
can the other criteria (e.g., "Word Choice"). Perspective
and tone cannot be divided into neat categories (as were
"Organizational Principles"). This criterion cannot be

applied according to known standards (as in the discussion

171



172

of the "Nature of Errors"). This discussion of perspective
and tone must be less an objective analysis than a subjective
synthesis; but, while many of the values here must be estab-
lished by assertion, they will be logical outgrowths from
analysis of the materials at hand.

The function of the panel's responses and comments, as
well as those of other respondents, will also be different in
this chapter. The panel's comments were largely explanations
of conscious choices based on specific observations, and
these are reflected in the discussions of criteria one
through seven. Perspective and tone are too general for the
panel to have commented upon adequately in the instrument it
was using. "Point of view" was mentioned a few times, but in
general, perspective and tone were not. However, it is likely
that reactions to perspective and tone supported conscious
choices made on other bases--and even more likely that they
were a very important reason for "intuitive" choices.

It has been shown earlier that the panel could identify
the sex of writers in statistically significant numbers of
cases. The statistics of the case is such that it is clear
that for one reason or another the sex of the writers of most
of the themes is recognizable. Moreover, while correct
identification was most frequent among conscious choices, the
intuitive choices of the panel were correct in a statistically

significant number of cases. The figures also show that
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intuitions based on what we shall here call perspective and
tone were extremely reliable.

The panel was unanimously correct about thirteen themes
and 90 percent correct on nine others. On that basis, this
discussion assumes that these twenty-two themes (nine females
and thirteen males) are recognizable examples of male and
female writing and that their perspectives and tones are

those of female and male writers.
CORRECT IDENTIFICATIONS

Themes 1 and 17

We shall begin with an examination of two themes, one
male and one female. Theme 17 (female) was identified
correctly by 100 percent of the panel, 100 percent of the
History 477 students, and by 94 percent of the SAMLA/SECOL
respondents. Theme 1 (male) was identified correctly by 90
percent of the panel, 85.7 percent of the members of History
477, and by 82 percent of the SAMLA/SECOL respondents.

One hundred and twenty-five people recognized Theme 17
as female. It appears below exactly as it was given to the
panel and to the other respondents. While sic will still be
used in short quotations, it will not be used in the presenta-

tion of entire themes.
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My Bedroom Means alot to Me

My bedroom is the most treasured room in my
house. In my room I can entertain my friends. I
can solve some of problems when I am alone in my
room. The two-tone colors on the walls make me
feel happy.

I enjoy bringing over my friends into my bed-
room. There is plenty of space to dance when I
turn my record player on. When I have a slumber
party I never have to worry about the noise that
we make because my bedroom is located at the end
of the hall in the house,

When I am unhappy and I have problems at school
or at home I can always go to my bedroom. I think
clearly and not rational when I am alone in my
room. Just being in my room eases some of the
problems away.

The walls in my room are colored two tone. It
makes me feel happy because the colors remine me
of a breezy summer day.

This theme has been cited before. Under "Sex Based
Interests,”" the slumber party and dancing in the bedroom are
cited as female activities. Under "Word Choice," the expres-
sions "slumber party," "two toned," and "treasured" as an
adjective are recognized as female. Under "Stereotyped
Attitudes," Theme 17 is cited as displaying emotions males
seldom admit to having. Under "Types of Comparisons," the
final comparison, "It makes me feel happy because the colors
remine [sic] me of a breezy summer day," is cited as a
female, impressionistic comparison. Although Theme 17 is
not cited specifically under the discussion of "Syntax," the
information presented in Appendix F shows that it exemplifies
female syntax. It has no fragments. Complex sentences com-

prise 50 percent of the theme and 8.3 percent of the sentences
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are compound-complex. These facts show that Theme 17 uses
more syntactically involved sentences than those of most
males.

Theme 17 is not cited under "Nature of Errors," but
there are few major errors. There are no sentence structure
problems, and the only questionable verb is "remine." This
might just be a spelling error as "an" for am was considered
as such. There are two missing commas, both after introduc-
tory clauses, examples of errors arising from attempts at
complex structure more often made by females. There is one
problem in logic, "I think clearly and not rational." This
theme has been used to demonstrate almost every indication
of female themes.

The perspective and tone of Theme 17 offer more evidence
of the writer's sex. The writer has a clear conception of
herself as speaker. She does not try to account for all her
personality but has chosen a voice with which she speaks for
the purposes of her paper. Having established a speaker, the
writer chooses a perspective from which she will view the
room. The author of this theme looks at her room and judges
its value from a social and personal perspective. Her room
is a social place, a place to dance and have parties. She
is considerate of her friends (concerned that they have
enough space to dance) and of the rest of the family (not

wanting to disturb them with too much noise). These social



176

concerns can be identified as typically female in most of the
sixty themes.

Her room is a personal place, a place to be happy and
unhappy, a place to think out her problems. The description
of the room is impressionistic rather than realistic. The
only indication she gives of its size is that it has "plenty
of space to dance." The colors which seem so important to
her are never even named. They are described only in the
impressionistic comparison, "The colors remine [sic] me of
a breezy summer day." The perspective is consistent from
the title to the last line. There is every evidence that
this female writer had a clear conception of her thematic
purposes when she began the theme and that she neither lost
nor changed them as she proceeded. This consistency is
observed as characteristically female.

The tone is also consistent; it is personal. The theme
is written in the first person and displays an openness which
allows the writer to admit to having emotions and problems.
However, this openness is pleasantly confidential without
being offensively confessional. As well as a clear sense of
the speaker, this writer displays a sense of the reader.
Without mention of the reader (without reference to you), the
conversational tone involves the reader. The impressionistic
details force the reader to interpret the description for

himself. The reader must picture the colors which make one



177

feel happy and the colors which remind one of '"a breezy
summer day." The reader must picture the kind of room which
"eases some of the problems away." To appreciate the theme
and to react in the way the writer has planned, the reader
must become involved in the descriptive process. Through the
tone, the writer describes herself even more than she
describes her bedroom. Actually, the reader gets very little
information about the room. It is large enough for dancing
and is located at the end of the hall. Her descriptions of
the colors are connotative, and she never even provides
denotative names for them. The naming of the colors, be they
yellow and green or pink and orange, would not invoke the
impression she wishes to impart to the reader in the same way
as does "a breezy summer day." Realistic details such as

twelve by fourteen foot would tell the reader more about the

room from a realistic point of view; but that is not her
perspective, and realistic details would interfere with the
tone of the theme as a whole. To the writer, what the room
looks like is not as important as the impression she takes
from it and wishes to create in the reader. The writer of
Theme 17 has a conception of the purpose of her theme which,
while it fulfills the assignment, is much more specific than
the assignment. Besides describing a place, the writer tries
to describe why and how it means a lot to her. This is her

thematic purpose. The reader knows how the writer sees the
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room and infers that this is supposed to be more important
than how the room looks. To convey these feelings requires
the admission that the speaker has such feelings.
Theme 1 (male) was correctly identified by seventy-two
of the eighty-five respondents who read it.
Nashville

Nashville is a very beautiful place at night.
I was eating dinner cone night on the top floor of
the Third National Bank. I went over to the window,
and I couldn't believe what I saw. It looked as if
we were being invaded by a mob of lightning bugs.
It was just beautiful up there. I felt like I was
in New York City looking out of the Empire State
Building. Although I was just in Nashville locking
out of a twenty-five story bank building. To me it
felt like the biggest building in the world. I felt
very important looking out over Nashville. I felt
I was the ruler of the city and I could do what I
wanted to with it.

This theme has been cited a number of times in reference to
other criteria. Under "Sex Based Interests," mention is made
that males are more likely to describe the big city environ-
ment. Although Theme 1 has not been mentioned specifically

under "Word Choice,”" the words mob, invaded, and ruler were

mentioned by respondents as male choices. Under "Types of
Comparison," Theme 1 has been cited twice. The "power
fantasy," where the writer becomes the ruler of the city, is
cited as male by the panel; and the very term ruler is con-
sidered male. The comparison of the city's lights to a "mob
of lightning bugs" is cited as a male comparison extrapolated

from observable details. The evidence given under "Syntax"
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indicates that the use of sentence fragments is usually male;

"Although I was just in Nashville looking out of a twenty-five
story bank building" is such a structure. Sentence fragments

are also cited as male under "Nature of Errors."

However, there is more to the maleness of this theme
than those factors discussed in previous chapters. The per-
spective of Theme 1 is male; the writer is as aloof as his
position on top of the building suggests. He is in a social
situation; he says, "I was eating dinner one night on the top
floor of the Third National Bank." A restaurant is a social
place to which people seldom go alone, and yet this male
writer mentions no other person. This writer is unconcerned
with the social situation, but a typical female writer would
at least suggest the social nature of the situation. He does
not because he does not have a social perspective, shown by
the fact that the presence of a dinner companion is not even
hinted at. He does not imagine himself the ruler of people
but as the ruler of an impersonal city. He is
non-impressionistic; for example, "It looked as if we were
being invaded by a mob of lightning bugs."” From his perspec-
tive, there is a certain common-sense in the relations of the
sight of a mob of lightning bugs and the lights of a city as
seen from a tall building. Although he tells the reader he
"felt" certain ways, there is nothing privately emotional

about what he feels. There is no private emotion in "I felt
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I was the ruler of the city[,] and I could do what I wanted
with it." He is not happy or excited; he is abstract.

The concluding sentence (just quoted) tags on to the
end. It is as though the writer were trying to add signifi-
cance to a theme which otherwise has nothing to do with
values or impressions. This male writer does not have an
overall purpose for his paper when he begins, and he does not
go beyond the general suggestion of the assignment. He does
not invent a speaker with a clear perspective which controls
everything he thinks about. The major element of the per~
spective which is clearly male is an egotism which keeps the
reader at a distance; this perspective is strengthened by
the failure to mention a dinner companion and the imperson-
ality of the domain which he envisions ruling.

The tone of Theme 1 is very direct; it is an immediate
description of what the place looked like. Nothing inter-
feres with the view of the city; even the window which frames
his view is not described. No one and nothing in the
restaurant is described.

His narrow perspective is confined by a literal inter-
pretation of the assignment since apparently to this writer

describe means tell what it looks like. The idea that the

view might have some effect on him is almost an afterthought.
The title "Nashville" shows that the writer has identified

his subject, but he seems to have no purpose for his theme as
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opposed to the purpose for the assignment. From the title
on, the sentences present successive thoughts which tumble
downstream rather than sentences which organize details
around thematic concerns. The writer of Theme 1 does not
involve the reader. While he says twice that the view is
"beautiful,”"” he is not concerned with aesthetics. He asserts
the beauty without trying to involve the reader in coming to
the same judgment. There igs in this theme a typically male
reluctance to open up socially and emotionally, even to the
point of ignoring the reader.

These two themes show how male and female themes differ
in perspective and tone. The female views her subject and
reader from a social and personal perspective, while the male
views his from a more cautiously detached, impersonal, and
literalistic perspective. The male's perspective is not con-
sistent, as is evident from his attempt to tag on significance
at the end, but the female seems aware of her purpose from
the beginning. Unlike the male, the female has a clear con-
ception of the reader, and her clarity and consistency of
perspective and tone allow an active role for the reader.

She has decided which of her many roles she will assume in
this writing and treats her speaker as a workable part of
herself. Having done so, she can then envision a reader who

will assume the role she has assigned him.
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The male, on the other hand, does not have a clear idea
of the speaker. He presents himself in a social situation
but does not speak of social concerns. He uses aesthetic
terms, but he does not treat beauty with specific details
or comparisons. He presents a "power fantasy" but is not
consistently concerned with power, force, or even vastness.
While he has a clear perspective, as far as the place from
which he views the city is concerned, he does not have a
consistent thematic purpose. Since he does not have a clear
idea of the speaker, he cannot have a clear view of the
reader, except perhaps as an instructor who will read and
grade the theme and therefore, he does not involve the reader
and does not attempt to influence him or her.

Affecting the reader is a function of purpose. The
purpose of the assignment was to describe a place. The male
took the purpose of the assignment and attepted to use it as
the purpose of the theme. The female recognized, however
unconsciously, that the purpose of the assignment was quite
general, so she invented a specific purpose of her own for
her theme. In the title, "My Bedroom Means alot (sic] to
Me," she presents her own purpose, to convince the reader
that her bedroom has certain values she appreciates; and she
then proceeds to fulfill her own purpose. Both the male and
female writers have clear conceptions of their assigned sub-
ject, but the female defines and works with a specific

speaker, regger, and purpose.
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Themes 54 and 29

Theme 54 (female) and Theme 29 (male) are longer
themes that demonstrate the workings of perspective and tone
when they need to be more sustained. The female theme was
correctly identified by 100 percent of the panel and 100 per-
cent of the freshman respondents.
My Room

Having a place to go to be alone is important.
When I want a place to think, dream, or just be by
myself, 1 have my bedroom.

Anytime I am feeling down about something, being
in my room makes me feel secure. My big, cozy bed
comforts me in my sorrowe. The yellows, oranges and
greens which dominate my room always seem to cheer
me up.

When I am in a lazy mood 1 enjoy daydreaming.
When I look out my window, the outdoors paints a pic-
ture for me. During the day the sun rays filter
through the trees and beam into my room creating
designs on the walls. At night the starlight flickers
through the curtains. Everynight the pattern of the
stars is different, enabling me to create a new pic-
ture each night.

There are also the times I just like to be alone
for no particular reason. During these times I do a
lot of reminiscing. On the wall behind my bed is my
bulletin board. It measures about two feet by four
feet. This holds many of my most cherished things.
The streamers from birthday parties long ago, paper
cups, notes from friends now vellowing with age, and
corsages of flowers now brown and wrinkled, all bring
back the happy memories from the past.

Like my bulletin board linking me with the past,
my window is my passport to another world. 1In the
spring I can open my window and loock out, all of a
sudden I am in a totally different world. The smell
of the flowers fresh blooms make me feel light-headed.
It seems as if I am so much a part of the world of
nature. My room also experiences a type of rebirth.
The walls seem to be breathing the fresh air and
singing along with the birds.
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Each time I return home my room seems to awake
from a deep sleep. It once again is alive with
thg sights, sounds, and smells that make it so
unique.

Theme 54 is cited many times in the preceding chapters.
Under "Sex-Based Interests,” dreaming is mentioned. While
the mention of dreaming, even daydreaming, is not exclusively
female, the idea of sitting in one's room and daydreaming
seems more female--or at least the panel thought so. When
daydreaming is described as in "the outdoors paints [sicl a
picture" and in the sun's rays "creating designs," the day-
dreaming becomes clearly female. Under "Word Choice,"

Theme 54 is cited for the mention of saved corsages and other
memorabilia, shades of color, and the use of secure and cozy,
all of which are considered female. Under "Stereotyped Atti-
tudes," the meorabilia and dreaming are again mentioned.
Discussion of "Types of Comparison" cites the end of Theme 54
as a sample of impressionistic comparisons unlinked to
observable details which is almost exclusively used by
females. Few themes are cited under "Syntax," but Theme 5u
can be used to demonstrate its primary conclusions. There
are no fragments (male markers) in Theme 54, and over
one-third of the sentences are complex (a female marker).

The discussion of the "Nature of Errors" includes verb

problems; and Theme 54 has two subject-verb agreement errors.

One of these, "The smell of the flowers{'l fresh blooms make
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[sic] me feel lightheaded," is of a usually female type,
while the other "The outdoors paints [sic]" is not sex-linked.
Theme 54 also has a run-on. The comma splice in Theme 54,
"In the spring I can open my window and look out, [sic] all
of a sudden I am in a totally different world," is not cited.
While this error appeared in four female themes, it appears
twice as often in male themes. This list shows a number of
items indicating female; and they contribute to the female
tone of the paper but do not account for it entirely.
However, the perspective of Theme 54 is clear. It is
written in the first person by a speaker who appreciates
solitude. Although the writer no doubt has many other sides
to her personality, she does not allow the speaker to move
away from the perspective she sets up. That she is a person
not limited to solitude is implied in the mention of parties
and friends. In reminiscing, the values mentioned are social
rather than egotistical or pragmatic. The speaker has a
clear conception of herself and has set up a specific purpose
for the theme. The title, "My room," reflects the assignment,
which was (like the others) to describe a place. The first
line, "Having a place to go to be alone is important,"
reflects the purpose of her theme which is to show how her
room functions as a place to demonstrate the importance of.
solitude. The writer has set aside three functions of her

room, "a place to think, dream, or just be by myself"; and
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thus she limits her purpose to the discussion of these three
things. Having a clear conception of her subject, her
speaker, and her purpose, she can concentrate on affecting
the reader. The reader must take an active role in the
description, interpreting the details. It is not obvious
how a room makes one "feel secure." This theme will not
characterize the room in the same way for each reader.

In other words, the description is not denotative but con-
notative. Another such description is "my big, cozy bed
comforts me in my sorrows." Cozy is obviously connotative,

but comforts can be denotative when discussiong a comfortable

bed from a physical standpoint. The addition of "in my
sorrows" adds to comfort's physical, denotative meaning an
emotional, connotative one. Since the writer chooses to
present details which function to create emotional responses
in the speaker, the reader must interpret them in the way
the writer has presented them. The writer tries to affect
the reader. She does not limit herself to convincing the
reader that the room has value, but she also tries to make
the reader understand her calm, contented oneness with her
room with connotative words and impressionistic details.
Having a clear view of her subject, purpose, reader,
and perspective, the writer of Theme 54 chooses the tone most
appropriate to them. The tone is personal, confidential

without being confessional. Although several different
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matters are discussed, the tone is consistent and uninter-
rupted. The fourth and fifth paragraphs discuss how the room
functions to satisfy the writer's need for solitude when that
need is not prompted by anything in particular. Paragraph
four discusses reminiscing, and paragraph five begins "Like
my bulletin board linking me with the past, my window is my
passport into another world." Throughout the theme, the
room, its contents, and nature as it is seen through the
window affect her; and she describes these effects in action
verbs that tell what these inanimate objects do to her. It
is only logical that in the end she says that her room wakes
up and comes alive, since it has been functioning from the
begin;ing as though it were alive. The personal tone has
consistently linked inanimate objects with action verbs,
calling for an impressionistic interpretion of her descrip-
tion rather than a realistic one. There is only one break

in the impressionistic tone, "It [the bulletin boardl
measures about two feet by four feet." Possibly the writer
felt that realistic detail would do the best job to describe
the abnormally large bulletin board, since the size obviously
impresses her. However, the size of anything is not the type
of impression she is dealing with in the rest of the theme,
and she drops the issue after this one small comment.

Overall, however, the tone is remarkably consistent.
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Theme 29 was written by a male and was so identified by
100 percent of the panel. However, this theme gave the
freshman respondents considerable trouble and was correctly
identified by only twenty-seven out of fifty-two.
Four Walls

When I first came into my dormitory room, all
that I could see were four, discolored, blank walls.
I have always heard that dormitory rooms are very
drab and dull. I now know that they are. I would
now like to share some of my hardships with you.

The bed which I sleep on has the upmost com-
fortableness as a sheet of stone might have. There
are no springs, and the mattress is very hard. If
the bed was longer, I might be able to sleep with
my feet on it. There is a headboard on my bed, but
it is not large enough for anything.

If there was anything that just occupyed space,
my heater would be classified in this category.

The unit is very large, but it does nothing in the
way of heating. If I ever want to stay awake, I can
always listen to the piercing sounds of the green
machine.

The desk serves its purpose well. It is of ade-
quate size and ability. There are four drawers in
my desk. I have plenty of room for all of my books,
because there is a large bookcase on the top of the
desk.

The dresser in my room is in good condition.

It has a very large mirror and several drawers.
I have enough room on its surface for all of my
toiletries.

The closet is one of the better things in my
room. There is a large bar to hang my clothes on,
and I have enough shelf space for my shoes. 1 have
no difficulty in getting all of my clothes into the
closet.

This room reminds me of my life. It begins as
nothing, and I will have to make it into what I
want it to be.

Theme 29 does not reflect male sex-based interests.
The expectation of these is apparently what most often con-

fused the freshman respondents. The writer's concern with
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toiletries, a mirror, and shoes misled many freshmen, as did
the concern with improving the rocom. One male freshman
respondent reacted strongly to what he considered female
concerns: "worried about where the hell she lives." Female
respondents who were incorrect in identifying the theme
reacted to what they considered "sensitive" description.

One wrote, "I loved the ending sentence, [sic] it's so
true." What these freshman respondents failed to recognize
is that the bedroom is not a sex-linked environment and
they did not consider that both males and females wear
clothes and shoes and use toiletries, mirrors and closets.

Toiletries as a subject was considered female by the fresh-

men, but several panel members recognized that as a word

(as opposed to makeup or cosmetics) it is male. This fact

is cited under "Word Choice." Category is also cited, but
it should be remembered that it is the use of this word in
this type of theme which is considered male. Category in an
expository theme is probably not sex-linked. Under "Stereo-
typed Attitudes," clothes are mentioned from Theme 29 to
demonstrate that concern with personal appearance is not
necessarily female. Under "Organizational Principles," the
title of Theme 29 is cited as a thematic title. While males
did use thematic titles, over twice as many females used
them. The comparison which ends Theme 29 is cited in the

discussion of "Types of Comparisons" as being impressionistic,
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typically female. However, this impressionistic comparison
is presented with such precision that it becomes a male
marker. Theme 29 is not cited specifically under "Syntax,"
but it should be noted that this theme has less than the

mean percent of complex and compound sentences. (A high
percentage of these is usually a female marker.) The nature
of errors in Theme 29 is not particularly male. The applica-
tion of the six criteria presented in the last three chapters
does not demonstrate the reasons of the panel's unanimous
identification of the theme as male. The application of such
criteria apparently confused the freshman respondents. The
panel was not confused, probably because they recognized a
male perspective and tone in the paper as a whole.

The author of Theme 29 recognizes his purpose as some-
thing more than the purpose of the assignment. He says, "I
would now like to share some of my hardships with you." He
has a clear. conception of his speaker and has chosen his
perspective. He recognizes a thematic concern. Lest these
things persuade one that the theme was well thoughf out in
advance, one must consider the tag. This metaphorical value
placed on the room at the end of the theme shows that the
writer is not altogether satisfied with his purpose or that
he has fulfilled it. This last paragraph is an attempt to
attach significance to his theme. The positive values of

his room have not been his main concern. The perspective
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has been strictly utilitarian. His objections, and his few
earlier value judgments, are based on how the room functions
in a practical sense, not in a personal or social sense. The
writer has no social concerns and, in fact, mentions no one
but himgelf and the reader. The writer is aware that someone
(seen in his use of you) is reading the theme, but he does
not try to affect him or her by experimenting with the
language or with ideas. The closest this writer gets to
figurative language (before the last paragraph) is when he
says that the desk has "ability." This, however, given the
perspective and tone of the rest of the paper, sounds like

an error, a mistake in word choice.

The tone of the paper is direct, what one panel member
called "Blunt, matter of fact." The sentence structure is
subject-verb-object. The modifiers are denotative: "There
are no springs, and the mattress is very hard." Generally,
the precision of the language indicates that the writer is
taking care to present a clear, objective description. This
precision results in an analytical tone which is typically
male in a description. (Again, in an analytical theme this
tone would be appropriate and used by both males and females.)
The heater "occupyed [sic] space" instead of just sat. This
fact becomes a "category" in which the heater is "classified."
The desk is of "adequate size" not big enough, and the "top"

of the dresser is its surface.
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Theme 29 presents a clearer, more objective picture of
a bedroom than does Theme 54. Like most males, this writer
uses a direct, impersonal tone to describe the place in
strictly utilitarian terms. The female writer of Theme 5Uu
uses a personal tone to present impressionistic details
through which she tries to affect the reader. One panel
member accused the writer of Theme 29 of being "unaware of
esthetic 'niceties.'" The author of Theme 54, however,
speaks from a female perspective which involves aesthetics.
Both writers have a clear conception of speaker and subject.
While both seem to know their purpose from the beginning,
the tag in Theme 29 shows that the writer decided to add
significance at the end. Both seem to have a clear idea of-

the reader, but only the female attempts to affect the reader.

Themes 4 and 8

Theme 4 (female) and Theme 8 (male) were both commented
on for "point of view.”"” Theme 4 was identified correctly
by the entire panel and by all but one of the freshman
respondents.
Place Description

Have you ever heard the saying, "Don't blink or
you'll miss it," when referring to a very small
town? In Arkansas many of the towns are small and
they would indeed be missed if not for the signs
you see upon entering.

Gurdon has had the same sign up for over twenty
years boasting the fact that they have fifteen
hundred people as its population. More than likely



193

it has lessened a bit in these last few years, but
the people are still the same,

Gurdon may be small but it has two suburbs; on
the left, Gum Springs, population--thirty-five, on
the right, Curtis, population--between fifteen and
twenty.

Driving into Gurdon is an experience you never
forget because you have to ride over nine railroad
tracks and look eighteen ways at one time. These
tracks look as though they were built along with the
earth; each of them about a foot deep.

Gurdon is an old town that has been remodeled
in most areas to resemble a doll house painted in
bright springy colors, with the exception of the
train station. Its bigness and blackness looms
out of the town like a thundercloud on a stormy
day. The same little man sits there day after day
waiting for each and every train, only looking up
from his newspaper to speek to every passer-by.
The only other people you would run into would be
the retired railroad men sitting on the high back
benches chewing tobacco and spinning yarns as long
as the track itself.

Across from the station is an old black building
which use to be called the Hoohoo Theater. Now the
towns people have closed its doors and condemned
the building only to be overrun by the rats that
live there.

About the only other outstanding feature in
Gurdon is Main Street. It is still made of the
original cobblestone and is somewhat impossible to
drive on.

Always remember to behave in a small town. If
not you will have to stand up for yourself at
Tuesdays bridge club.

Theme 4 has been cited as an example of female writing
under several criteria. Under "Sex-Based Interests,"
"Tuesday['ls bridge club”" is cited as a female activity.
Theme 4 is also cited for describing a small town, which is
suggested as a female interest. Perhaps, as one respondent
suggests, it is the positive view of the small town which is
a female marker rather than the subject itself. While Theme
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4 is not mentioned under the discussion of "Word Choice," the
expression "bright springy colors" is an example of the female
attraction to distinctions of color. "Stereotype Attitudes"
does not include a discussion of gossiping, but the female
gossip (mentioned in the final statement of this theme) is

a stereotype which needs attention. "Types of Comparison"
includes the comparison of sex-linked items, of which "Gurdon
is an old town that has been remodeled in most areas to
resemble a2 doll house" is an example. This section also
includes a discussion of impressionistic comparisons, cited
as female. Theme 4 has two such comparisons. The writer
says that the train station "looms out of the town like a
thundercloud on a stormy day" and describes railroad men as
"spinning yarns as long as the track itself." Two female
"Syntax" markers apply to Theme 4: there are no sentence
fragments (usually male markers); and only 41.2 percent of
the sentences are simple (leaving over half the sentences in
the more complex forms, as is typical of female papers).
"Nature of Errors" presents "use to" as female. This error
can be found in Theme 4,

The author of Theme 4 looks at a small town from a posi-
tive perspective. She is concerned with people. One panel
member mentioned her reference to the "same little man" who
speaks to "every passer-by." The author of Theme 4 also

mentions "retired railroad men" and the "towns people."
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Although the social life of a small town is no doubt limited,
this writer mentions "Tuesdayl'ls bridge club." This female
interest in people is opposed to the egoism seen in the male
themes. This author has chpsen a speaker and she envisions
a reader she tries to affect. While the purpose of the
paper is not stated, it seems purposeful and does not ramble
thoughtlessly without a controlling idea.

The tone of Theme 4 is very personal. The writer sets
up an interaction between speaker and reader which displays
a female intimacy. The sustained use of a conversational
tone which betrays informality rather than carelessness is
a female marker. Although consistent tone, as in Theme 4,
is more often seen in female papers, it should be noted that
consistency of tone is a function of all good papers.

Theme 8 (male) was correctly identified by 100 percent
of the panel and by about 90 percent of the freshman
respondents.

Murphy Center

Murphy Center has some of the best recreational
equipment I have ever seen. I enjoy going to Murphy
Center and taking advantage of this equipment.

Murphy Center has one of the most beautiful
basketball stadiums I have ever seen. I like nothing
better than to see the blue and white fill the
stadium on the night of a ballgame. I like to hear

the fans yell and scream as the Blue Raiders play

ball.

Even the floor on which the game is being played
is something special. Murphy Center has a rubberized
floor. This is somethig which is pretty rare. This



floor, being rubber, is supposed to give with the
players feet. This helps cut down on the number
of leg and ankle injuries.

There are auxillary gyms in the lower level
of Murphy Center. This is where some of the
physical education classes are taught. When
classes are not meeting in these gyms, they are
filled with students playing volleyball or basket-
ball.

In Murphy Center a person can find the best
weight-1ifting devices known to man. There is one
whole room that is filled with nothing but weights.
Many people can work out with weights at the same
time.

There is a room where students can go and check
out equipment. Things such as basketballs, foot-
balls, volleyballs, and softballs may be checked
out. Camping equipment and projectors may be
checked out also. All a person has to do to check
something out is leave his I.D. there until he
brings the object back.

Murphy Center is not all fun. There are class-
rooms and offices on the upper level., Many of the
physical education classrooms are in Murphy Center.
The offices of Jimmy Earle and Ben Hurt are also
found here..

Murphy Center is a place where many big con-
ventions and concerts are held. There have been
conventions of religous and politics held inside
Murphy Center. The reason for this is because of
the vast seating area. Around fourteen thousand
people can be seated in Murphy Center. People such
as John Denver and Mountain have packed the seats
with their concerts.

Murphy Center is a very big and beautiful place.
I am proud to say that I can use its devices as I
Please.

196

This theme is used several times in the discussion of

criteria. The marker most often cited by the respondents is

"weight-1ifting devices." This and a general interest in

athletics are discussed under "Sex-Based Interests."

Under

"Word Choice," the word devices itself is cited as male. The

male preoccupation with numbers shown in "Around fourteen
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thousand people" is also cited. "Organizational Principles"
demonstrates that topic sentences are more often used by
males in longer papers. The first sentence of each paragraph
of this longer theme is a topic sentence. Although there is
no sentence fragment in Theme 8 (cited under "Syntax" as
male), there is an above average number of simple sentences
(male markers). There are few mechanical errors in Theme 8,
but there are two spelling errors which coincide with the
suggestion under "Nature of Errors" that males misspell more
words.

The author of Theme 8 clearly establishes his speaker,
whom a panel member calls "obviously a male ath-a-lete [sic]l."
His point of view involves viewing the athletic center in a
very positive and interested way. His precise language
reflects his technical interests. This writer has a clear
idea of his speaker and his subject, but he is not as clear
concerning his purpose. His opening paragraph suggests that
his purpose is to tell how or why the center's recreational
equipment is the best. Three-quarters of the theme fulfills
that purpose. The seventh paragraph is not about the
recreational equipment but about the physical education
program. The eighth paragraph concerns other uses of the
center, and the final paragraph asserts a concern which has
not previously been stressed, "Murphy Center is a very big

and beautiful place [emphasis addedl."” The concluding
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paragraph (and especially the sentence just quoted) indicates
that this writer has not completely thought out his purpose
or thematic concerns. If the writer of the theme has a
reader in mind, he must be a "jock" with the same male con-
cerns, since no attempt is made to orient the uninitiated.
His attempt to influence the reader is merely to convince him
that certain objective facts make Murphy Center valuable. He
does not try to affect the reader--to cause an emotional
reaction--but is strictly logical.

The tone of Theme 8 is inconsistent. It is impersonal
even though the first, second, and last paragraphs contain
first person pronouns. The tone is analytical, logical and
technical. Other people are mentioned, but are grouped
impersonally as "fans," "students" and "people." Four people
are mentioned by name, two as having offices in the center,
and two as performing in it. Rather than personal references,
however, these names are impersonal, '"household-word"
references. The social aspects of ballgames, conventions,
and concerts are not even considered. While the author
recognizes social situations, he displays male egoism in his
implication that he uses the facilities alone.

The tone is aloof and impersonal. Most of the theme
comprises short, direct sentences. There is an economy of
language which conveys technical knowledge in simple,

denotative terms.
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Although subject matter seems to be the main difference
between Themes 4 and 8, the perspectives and tones are also
different. Both writers see their subject from a positive
viewpoint, but they are not otherwise similar. The female
author of Theme U4 has a close personal view of her subject,
while the male author of Theme 8 has a distant, impersonal
view of his (despite the egocentricity). Both writers are
precise in word choice, but the female's choices are
connotative (e.g., looms) while the male's are denotative

(e.g., rubberized). The female uses a sustained familiar

tone and the male's tone keeps the reader at a distance.
The six themes just discussed exemplify male and female
perspectives and tones recognized by an extremely high per=-

centage of the respondents.
INCORRECT IDENTIFICATIONS

The following four themes were not recognized by a high
percentage of the panel. Theme 53 (female) was identified

correctly by only one panel member.

Themes 53 and 6

Riverside High
This was a beautiful school. The school was
old, with hedges and trees surrounding it. In the
front of the high school is a large yard where a
plate has been placed with the name Riverside High
School on it. Also in the front are two flights of
stairs leading up to the front door.
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On the side of the school is a street leading
around to the stadium and the gym. The stadium is
quite large and a beautiful place in the summer.
During the summer the grass is green and very tall.
The football field is never dirty, but always clean.

Going on around the campus we find the gym,
where the basketball games are often held. Inside
the gym we find two offices and bathroom. As you
walk through the door to the gym are some steps.
These steps are often blocked off unless they have
a big game, then these steps are used to reach the
balcony. The gym is old and look as though it is
about to fall.

On the other side of the campus is the janitor
home where there is a large gate surrounding the
house with two large dogs. The dogs are there to
keep everyone from the grounds when the school
isn't open.

Yes, the school is old but also beautiful to
me.

Theme 53 was mentioned under "Sex-Based Interests,"
since its concern with athletics misled most readers. It
was not cited often because there were no obvious female
markers. Unlike other female themes, Theme 53 is not per-
sonal or conversational in tone. This theme does not display
the clear conception of purpose that typifies female themes.
It rambles around the campus, following a spatial organiza-
tion which is typically male. The writer is not concerned
with aesthetics although she, like many males, asserts that
the campus is "beautiful." Her perspective is neither
personal nor social, but impersonal and practical. The only
comparison (cited under "Types of Comparison”) is "The gym
is 0ld and look[s] as though it is about to fall"; and that
might be called a realistic speculation rather than compari-

son.
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The tone is as direct as that of any male theme. Sen-
tence structure is usually subject-verb-object. Over half
the sentences (62.5 percent) are simple. Another simple
sentence is spliced to a complex sentence with a comma. The
modifiers are denotative (e.g., green, two). There are no
connotative adjectives (except beautiful; and the value is
simply asserted). There are no impressionistic details.
There is no attempt to affect the reader. The writer does
not display clear conceptions of her speaker, reader, or
purpose. The male markers cited above are present in this
female theme and the female markers are not.

The perspective and tone, as well as the other criteria,
indicate that the theme was written by a male, although it
was not. While this writer might be confused about her sex
role, it is more likely that she has not learned to use the
language effectively. She is a poor student, as indicated by
the numerous mechanical errors. The theme indicates a lack
of preparation. It alsoc rambles purposelessly, and her lack
of concern for the reader might be a result of not caring
(and, after all, females are supposed to care).

Theme 6 was written by a male but was not correctly

identified by any member of the panel.



202

The Small House
The small house across the road from my childhood
home has long been my dream house. The small house
of stained wood and diamond shaped window panes.
The gentle sloping roaj reach out toward the trees
was a playground for the buds. The walk winding
snake like to the front door of the house, was lined
in spring and summer with bright cheerful flowers
in the back yard was also cluttered with flowers
arranged in an old fashion style. through the years,
I have grown to love that house even more than when
I was a child.

This male theme is cited in the discussion of "Sex-Based
Interests" for its female subject. Dream houses are con-
sidered female. The concern with "flowers arranged in an old
fashion style"” is also cited as female, as is the mention of
love. Although not cited earlier, the comparison of a road
to a "playground for the buds" is impressionistic and sounds
female. The details, "stained wood and diamond shaped window
panes," reflect aesthetic values typically found in female
themes. All the details are presented to impress the reader
with the beauty and value of his dream house, a kind of pur-
pose which has been seen as clearly female. Also, unlike most
themes, this theme is not impersonal and practical.

The tone of Theme 6 is not direct and blunt, relying on
subject-verb-object constructions; and it depends on modifiers.
"Sloping," "clutter," "cheerful" and other such words con-
tribute impressionistic detail, not the typical male
precision and technical concerns. While the author of Theme

6 has not mastered the mechanics of composition, he tries to
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use the language to affect others. This is one characteris-
tic of good writing that is not usually under the control of

amateur male writers.

Themes 35 and 20

Since judgment of perspective and tone are largely
holistiec and intuitive, the panel occasionally had a low
score when careful or more analytical attention to perspec-
tive and tone would have provided a correct response. This
is especially true where other, conscious decisions led the
panel astray. Theme 35, female, is a good example of this.
It was correctly identified by only two panel members.

Place Description: My Place

The hot, melted-butter colored sunlight poured
through the cracks in the treetops as I glanced
upward to the sky. It was the most beautiful place
in the whole wide world. Fresh streams ran
crockedly throughout the thickly forest liked woods.
Strange, odd little creatures of all shapes, sizes
and color would fumble in the shag carpet form of
grass and brush. It was so hard to distinguish the
tops of the old oak trees, which had been weather
beaten many centuries ago, from the shaggy ground.
A box with four sides, a top and bottom could best
describe these woods. The heart of the woods lied
hidden among the swollen pathways leading back
toward black-topped pavement.

The log that seemed to be as big as all outdoors,
stretched out across the rippling creek below to
serve as a bridge, and a place to sit your tired
frame after climbing the sloping hillsides.
Lightning must have taken the old girl by surprise
one stormy afternoon and lay her here to rest.

Going back to the wooded area on our seventy
acre tract I still remember the cracks in the
treetops.
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The comment "A box with four sides, a top and a bottom
could best describe these woods"” led several panel members
to conclude that the theme had been written by a male.
Several panel members mentioned word choice, one citing "old
girl." This, if it is a male marker, might have been offset
by the typically female "hot, melted-butter colored sunlight."
The perspective is female. This writer has a clear concep-
tion of her speaker and uses impressionistic details to
affect the reader. The description is not realistic. The
reader does not have a clear view of what the place looks
like, but the reader is asked to share a personal aesthetic
perspective.

The tone is consistent, informal, and emotionally warm.
There are no practical concerns, no technical details. Words

like crookedly, fumble, and shag carpet form demonstrate a

precision designed to impress the reader with imputed values,
as opposed to a male use of precise denotative words to
present facts. Although 70 percent of the sentences are
simple (usually a male marker), these simple sentences do

not have relatively uninterrupted subject-verb-object pattern
of male syntax. Almost every sentence could be used to
demonstrate this difference. One is "Strange, odd little
creatures of all shapes, sizes and color would fumble in the
shag carpet form of grass and brush." There are twenty-one

words in this sentence. One is the simple subject, two form
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the verb and there is no object. The rest of the sentence is
a typically female elaboration of impressionistic details.
Examining this theme after discussing the criteria that indi-
cate female themes, the reader might wonder why the majority
of the panel was incorrect.

Theme 20 (male) was recognized by only 30 percent of the
panel.

The Swimming Pool
The white concrete around the sky-blue water

becomes more crowed with people at the pocl. The

pale end-of-winter sunlight heated the cool water.

The pool was narrow and short, nothing could make

it look bigger. The people around it were all

different in size and shap. At high-noon there was

a different color towel in every corner, angle,

and crevice of the concrete. Children played and

screamed, and a loud radio blasted on the side of

each towel. Most of the people had a cold mixed

drink beside them. There were black-metal beams

on each side of the concrete. Under the beams was

a pile of seaweed. There was a blue diving board

hanging over the deep end of the pool, and at the

other end was a silver ladder half way under water.

Some panel members were misled by the reference to color,
but none of the color references reflects a female concern
with precise distinctions of color. The perspective is not
clear. The reader does not know how the speaker views his
subject and has no indication of his attitude toward it.

This lack of purpose and clear perspective is typically male.
The adjectives are denotative and do not function to create
an impression on the reader. The writer knows the purpose

of the assignment but has not chosen his own purpose for his
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theme. He wanders from detail to detail, giving a literal
description which provides the reader with a clear picture
of what the pool looks like, but with no indication of a
personal interest or value. While people are mentioned, the
emphasis is practical--how well the pool serves the purposes
for which it was designed.

The tone of Theme 20 is direct and impersonal. Simple
sentences comprise 70 percent of the theme. The other 30
percent of the sentences are compound. There are no complex
or involved forms used. These items show that the perspec-
tive and tone of Theme 20 are clearly male.

Criterion Eight: Perspective and Tone is the most
reliable criterion. While it accounts for themes as whole
entities and encompasses the first seven criteria, it is yet
much more. At this level of writing, certain perspectives
or viewpoints are clearly male, others clearly female. On
the whole, females have clearer perspectives because they
have carefully chosen a speaker and do not try to account for
their entire personality in such short themes. Females
usually conceive more clearly their own specific purposes
in their themes, as opposed to the purpose of the assignment.
Females not only recognize that there is a reader, but con-
stantly try to affect the reader. Females use impression-
igtic details and connotative words to create certain

impressions for the reader, while males use precise technical
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language and present realistic details with denotative words.
Females more often use a sustained conversational tone to
keep their themes informal and personal. Males more often
use an aloof and even perfunctory tone to keep their subjects
and readers at a distance. Females are concerned with human
uses (social, personal) while males are concerned with human
uses (practical). Male descriptive themes describe what
places look like, while female descriptive themes are not

as clear about realistic details; but the latter are clearer
in presenting how the speakers see the places. While no
criterion can bhe 100 percent reliable, Criterion Eight:
Perspective and Tone seems to identify correctly more themes

than any other criterion.



Chapter X
SUMMARY AND CONCLUSIONS
SUMMARY

It has been the purpose of this research to show that
there are differences between the writings of males and
females and to show what some of these differences are.

The summary conclusions are, roughly, responses to the nine
hypotheses presented in Chapter I.

1. A panel of ten English instructors was able to
identify in a significant number of cases the sex of the
writers of sixty descriptive themes written by college-age
native speakers of English.

2. The number of themes written by males correctly
identified by the panel is slightly larger than the number
of themes written by females; but the difference is not
significant.

3. The results of an ANOVA (analysis of variants)
indicate that neither female nor male panel members were
better able to identify the writers of either sex.

4. There are more conscious choices (over one-third of
all responses) than any other kind. The degree of correctness

in conscious choices is significant. Over one-fourth of the

208
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responses were intuitive. The degree of correctness in these
choices is also significant. About one-sixth of the responses
were guesses, and although there were more right guesses than
wrong, the degree of correctness is not significantly more
than chance.

5. Only the panel was asked to identify the sex of the
writers of all sixty themes. However, fifty-two freshmen
were asked to identify the sex of the writers of ten themes
about which the panel was unanimously correct. While the
CIS for several of the themes is very high, none reached
100 percent. This piece of mini-research indicates, however,
that even freshmen can identify the sex of the writers of
some themes. The results of the other mini-research projects
show that the students in History 477, "The American Woman,"
had higher CIS's for their responses on their two themes than
did the SAMLA/SECOL respondents for the same two themes.

6. Subject matter differences were the differences most
often referred to by the panel and by other respondents.
These are, of course, the most obvious differences and are
available through common-sense observations. Beyond the
identification of specific items, however, there is a recog-
nition that the contexts in which these items appear are, in
fact, more important than the items themselves.

7. Certain methods of description are sex-linked.

While specific organizational principles did not indicate
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male or female, it is apparent that most females began their
papers with a clearer idea of what they were going to include
and were less apt to attempt to "tag on" significance at the
end. Comparisons of items which are considered male or
female were, of course, identified as such. In addition to
this, the presentation of impressionistic and personalized
comparisons which involved emotional reactions to the things
described were all female. Comparisons which represented
the observable relationships of things were more often male.
Simple word counts and quantitative evaluations of syntax
were not at all important. The importance of modifiers, for
instance, was in the emphasis they took from context rather
than in their mere presence.

8. No type of error appeared only in male or only in
female papers. The number of errors in the two groups was
approximately equal. Males had more fragments than females.
Females had more difficulty with less commonly written verb
forms like used to. Again the errors were more revealing in
context.

9. The perspective and tone of the themes was most
revealing because it took into account each theme as a whole.
The method was synthetic rather than analytic. The sex of
the writer was most often revealed in the way he or she saw
the assignment as a whole and in the way he or she presented

his or her point of view.
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RELATION OF THIS RESEARCH TO
THE REVIEW OF LITERATURE

The area of sex-based language differences in general,
and woman's language in particular, is a relatively new
field. There is no seminal literature in the field. The
materials which are available approach the subject from a
variety of perspectives, analyzing very specific areas or
dealing in grossly generalized opinions. Most of the litera-
ture is quantitative and analytical. Much of the literature
is concerned with how the language influences us and how it
is unfair to women. Less has been done on how women in fact
use the language. Most of the work has been done on conversa-
tions. While the vocabulary and forms of language used in
assigned written compositions are more limited, the speakers
of written work are in complete control of what they say and
are not influenced by interruptions or immediate reactions
to what they are writing. Some work has been done on written
language, but it is almost all analytical. The writings used
in at least one case were so limited in topic and scope that
the personalization which so often identifies language as
male or female was not present. Most subjects of investiga-
tion have been commonsensical or stereotypical. The original
contribution of this work to the literature might be that it
is not only analytic but synthetic and deals with areas of
inquiry other than those that can be treated only quantita-
tively.
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INFLUENCE OF THE SAMPLE

While the sample is a written one and bears the limita-
tions of the written language, it has the advantage of being
a group of complete utterances, relatively uninfluenced by
contexts outside the writing itself. While there is the dis-
advantage in the sample of no uniformity of length, most of
the themes are of sufficient length that the writer is able
to present a speaker, establish a perspective, and develop a
rapport with the reader (or at least take an attitude toward
the reader).

The sample is limited in that it included only descrip-
tions of place. Descriptions of persons might reveal other
subject matter items as well as an indication of some other
values held by the students. Assignments which necessitate
more formal style, such as analytical themes, might show less
differences in the sex of the writers as they might show
differences which are less obvious involving the perspective
and tone of the writing.

The sample is further limited by the ages of the writers.
The results can be applied only to the college-age, amateur
writer who is still developing his or her methods of writing.
The education of the writers is also a factor. All are high
school graduates who have begun college. The results would
no doubt differ if the writers had other educational back-

grounds.
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Although the circumstances under which the themes were
written were not entirely uniform, they were all classroom
situations and the writing was done as part of the regular
course work. Writing not designed to meet a classroom

assignment might yield some different results.
CONCLUSIONS

At the beginning of this study, the researcher proposed
that many writers, especially many female writers, would be
interested in what "She writes like a woman" means. Chapter
VI lists many specific subject matter items which mark the
sex of the writer; Chapter VII gives some methods of
description which serve to identify the sex of the writer;
Chapter VIII shows the errors which are sex-linked; and
Chapter IX presents the ways in which perspective and tone
identify the sex of the writer. These chapters and the
dissertation as a whole address themselves to defining "She
writes like a woman" and also how many women actually write.

While there are obvious differences in the writing of
males and females which can be analyzed in the light of
common~-sense observations and sex stereotypes, more work
needs to be done to synthesize the more general differences,
especially those which are functions of perspective and tone

in longer pieces of writing. Additional studies might show
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that there are even more differences in the writing of males
and females which show differences in the way they perceive

the world and themselves in it.
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Nashville

Nashville i3 a nry buutuu dhco at nlﬁt. I was
eating dimner ene night oor of Thixd
Natienal Bank. I went ovor to tho wiadeow, and I souldatt
:;non.vh:t d‘m. It hoko:tu I.fj-:tnro ﬁ.df: ""::“
a meb e taing was just beau ere.
I felt like I was in Nngo loeking eut of trc
lql.:o State Building. M wase Jut ia Nashville
sut ofltmty-ﬂ.voo ry bank building. Te me
1t felt like the biggest in the werld, I felt
very impertant 1 g eut ever Nashville., I felt I was
:homluofthdtymlculddomtlmtodudth
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Place Descriptien
It was an enticing ceun scene. The first thing

ou see while turning in the drive is a tewering white

use with a flickering tin reef. When yeu get eut of the
car the degs and cats are running areund under yeur feet
like artless creatures. The fresh smell eof the ceuntry
air gives yeu a sense of excitement. Leoking eut the
windew of heuse you see blissful sights. Yeu see
peeple deing things that make them hapm Farmers are
out in the het sun plewing the gnrdon le their children
are running threugh the fields mto catch the rglgo and
cows. You see the farmers wife aleng & di ath
te the baxn te milk the cews. The path runs beside the
heuse, and gees dewn a little gully that leads g:u te the
smeke heuse and the tebacce barns. Behind the barns are
twe catfish pends with trees and flewers buddtngharound
them. The tall yellew cattails creep up abeve the rippled
surface of the water while yeu ramble peacefully aleng
yeur ceuntry path.
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Cewan

My heme town is a very warm, rural cc-unltL.‘ This
saall town has qualities of beth strangeness and inter-
mediate relatiens ameng neighbers. In many cases, the
community offers vexry little ertunity exr enceuragement
for develeping special interest er skill. Parks, play-
ds, swimming peels, and shepping centers de net exist

ecause of financial limitatien and a censervative
community epinien. Alth:unr we need 2 healthy ecenemic

stem with wider eppertunities fer educatien and recreatien,

¢ pregressive deve o!unt of my cc-unux s a tribute te
the sense of values held eur small atien.

Generally epesking the latien !o compesed of an
sbnermally high percentage o ldren and yeung peeple
undexr twenty years of age. The small p rtien of peeple
of the mere active ages has been respensible fer the
CONRMOA 82y "there's nething te de here.®

Since the imprevement of tramnspertatien metheds,
Cewan has lest greund in railread cempetitien with larger
cities. Like se many other small cemmunities, we have eur
mixtures of the advantages and disadvantages of beth rural
and city uvs.:!. The town and all it offers is small and
leng since familiar. There's nething new te leek at er
inquire abeut, ner is there ene knew te talk te. There
is usguy ouiy ene mevie te attend and enly s dance ence
a menth.

In concludl.n! I think Cowan is a very small, but
nice comminity te ivo in. Altheugh peeple leave
Coewan they always find a reasen te ceme back and visit
friends and relatives. peeple think ¢f Cowan as been
a place te retire and fo abeut yeur hardships, but I

of Cowan as ene of the mest levely place te live.
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Place Descriptien

Have you ever heard the saying, "Den't blink er yeu'll
miss it," when referring te a very small tewn? In Arkansas
many of the tewns are small and they weuld indeed be missed
if net fer the drs gu see upen entering.

Gurden has had the same sign for ever twenty years
beasting the fact that they have fifteen hundred p«ﬁo as
its atien. Mere than likely it has lessened a bit in
these last few years, but the googio axre still the same.

Guxrden may be small but 1t has twe suburbs; en the
left, Gum Springs, pepulatien-«-thirty-five, en the right,
Qurtis ulatien-=between fifteen and twenty.

b inte Gurden is an experience yeu never ferget
because yeu have te ride ever nine rallread tracks and leek
eighteen ways at ene time. These tracks leek as theugh
th:y :o:o built aleng with the eaxth; each ¢f them abeut
a foot deep.

Gurden is an e¢ld tewn that has been remedeled in
most areas te resemble a dell heuse .;ll.ntod in bright

celers, with the exceptien the train statien.
Its bigness and blackness leems eut of the tewn like a
thundexcleud en a ste day. The same little men sits
thexre day after day waiting fer each and every train, ealy
lee up frem his newspaper te speak te every passer=by.
The y other peeple .Iou weuld run inte weuld be the
retired railread men sitting en the high back benches
:201.?9 tebacce and spinning yarns as leng as the track

self,

Acress frem the statien is an eld black building

which use te be called the Heeheo Theater. New the tewns
eople have clesed its deers and cendemned the building
enly te be everrun by the rats $hat live there.

Abeut the enly ether suts feature in Gurden
10 Main Street. It is still made of the eriginal cebble-
stene and is semewhat impessible te drive ea.

ways remember te behave in a small tewn. If net
y:ubun have te stand up fer yeurself at Tuesdays bridge
ciup,
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The City at Night

The big city has aprud out in all directiens knewm.
Everyene gees sheping in the big mall that is clese to
their heuse instead of .r ing in to the city where there
are big steres that u- te get all the business. Thexre
s net as many peeple nvl.ng in the city as there used to
be. They all meve outd.do towma, where they try te buy
a house with a bi yard. Pesple den't gather at a Cerner
of the street waliting te crcu when the light changes.
The ci ltnl tsm.toboqtz“

in the city have ut eut and makes
the city 1 texrrible. latien has turned all the
lights eut that used to shine at n.:rt. They were se
rotty urtbl up all the xeads the ci:l
ook u vexryone turns them off to save electricity
(7] tho city dull leeking.

‘l‘ho interstate 1s impossible to drive on at n!.d\t.
Heading fer the city thoro is over a theusand exits and
all leading where you den't want te ge. The roads forl:
at many places almost making everyene wreck tryin
figure eut which way te ge. Bach ene of thou in cntltu
have a name, road number, and a place to le have
te knew at least twe of these to am on the ri. one.

N4 tjol.nts«-tobc Yp aeotogo!.ntlu

are the enl thu! that is will bring le
u‘l. the city. tortlh-nt. bmu”.p
and & nice place te aaco. seem the only business

that is grewing in the big cl.ty teday.
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The Small Heuse

The m.‘l..l house ascress the read fream childhood home
hul.:! dream hetise. The amall heuse of stained

-: windew panes. 'rho gontle olo&ng
roqjmchuttmﬂthotmunoa for
buds. The n.l.t winding saske like te mt
the house s lined in rl.u and n-u- with buﬁt
Choerful Flowers in the Sock ysrd was alse cluttered with
flewezs arrsnged in an ld fnuol style. threugh the
yaro b ¢ Mn to leve t house even mere than

wvas &
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A City at Night

Huntsville, Alabama is a beautiful city, but is
auomny besutiful when viewed frem Menesana Meuntain

Fron the meuntain, ene can see the sun as it sets
and the darkness that begins te feld ever the city.
Street lights ceme en, centers with their flashy
signs eutside lite up cles with thou hadu ts
on rell mexrily dewmn iho read. It is like seeing h
Christmes tree with all its lights en, er & huge f.‘l.nh ght

bri
%o‘ﬁo night is still yeung, peeple are seen
rushing in and eut cf thelir cars te restaurants, |hgp£ng
centers, theaters, and ether areas of roc:uthn.
:ol.l:h:i‘ the ca.ty is similar te a mass ¢of bees hummin
oge

When the night grews elder, the uny hcu of
activity began to':l.ou for the n&ﬁt. p i
their cars and travel te their hemes. a ro- the

iag center are turned off with tho oxc of a fow.
Restaurants leck their deers and turn thelir dntc off
tee. The areas of recreatien beceme deselate and dark.
The cities enly light cemes frem the street lights and a
fow lights fﬂl the buil s. A hush has ceme ever the
huge, and ence energetic ¢
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Murphy Center

. llu:pgy h(‘:ontor has seme if the b“In rog:oghg;l
equipmen Ve OVer seen. geing
cator and taking advantage of Zﬁ:'.qu P

M Center has ene of the mest beautiful
basketball stadiums I have ever seen. I like nething
better than te see the blue and white fill the stadium
on the night of a ballgame. I like te hear the fans yell
and scream as the Blue Raiders tﬂ.ly ball.

Even the fleer en which is being played is
semething special. Murphy Center has a rubberized fleex.
This is semething which is pretty rare. This fleexr, being
rubber, is suppesed te give with the players feet. This
helps cut dewn en the number of leg and ankle urdies.

There are auxillary gyms in the lower level of Murphy
Center. This is where seme of the physical educatien
classes are taught. When classes are net meeting in these
g-::t ﬂﬂ are filled with students playing velleyball er

s .

In Murphy Center s persen can find the best
weight=11fting devices knewn te man. There is ene whele
room that is filled with nething but weights. Many peeple
can werk eut with weights at the same time.

There is a reem where students can ge and check eut
equipment. Things such as basketballs, feetballs, velley-
balls, and seftballs may be checked sut. Camping e nt
and prejecters may be checked out alse. All a gruu s
te do te check semething eut is leave his I.D. there until
he brings the ebject back.

Murphy Ceater is net all fun. There are classreems
and offices eon the upper level. Many of the sical
educatien classreess are in Murphy Ceater. o offices of
Jimmy Barle and Ben Hurt are alse feund here.

Murphy Center is a place where many big cenventiens
and cemcerts are held, re have been ceaveatiens of
religeus and pelitics held inside Center. The
reasen feor s 4s because of the vast seating ares.
Areund feurteen theusand peeple can be seated in Murphy
Centez. Peeple such as Jehn Denver and Meuntain have
packed the seats with their cemcerts.

M Center is a very big and besutiful place. 1
am proeud say that I can use its devices as 1 please.
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Our Barn

This building is the very heart ¢f a farm. On the
sutside you see 2 simple lo building, but en the
l.lll.d:’. you weuld find a very interesting system of

eratiens.
» On the eutside yeu see a huge red framed buil .
With deers serving many differeat purpeses. On the
nerth ou would £ind huge deexrs epening te a shed.
In the ddxlo of the bam Te are deers passing threugh
the heaxt of the barn. On the r fleer level yeu
wuld £ twe deor at the fleer level and a m ogonhg
near the reof e¢f the bullding. The deers en s level
sexve as ducts te pass m ferage threugh.

On the ingide of .mﬁm ou would see it is
divide inte differeat sectiens. On the seuthside yeu
would find three stables fer helding livesteck. Each
stables centain nlntmdn. feed treugh, and a autematic
watering treugh. the hallway yeu weuld £ind a watering
treugh, water eutlet, and a refrigerater fer keeping
medicine celd. The next sectien centains twe stables and
a crib for helding cern and ether feeds. The nexrth side
centains hay treughs te feed as many as tweaty-five head
attonottho. N te inner wall is a leading range and a
cut gate.
ey, IS Jemhst etz e et o gt

. are . ® T
threugh te each :gnb.'l.o.

In ether werds a barn 1s really a metel and restraunt
for animals.
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High Scheel

I would like te describe te yeou the high scheel that
1 attended in my sephemere, jumier and semier year. 7The
structural shape weuld be almest immpessible te describe.
The scheel beard decides te add on semething new every
ear. 8¢ new the scheel extends eut in seven different
rections. It is beginning te leek like a maze. The
1:““” sophemeres are never sble te find their way
a *
forwmer un scheel better knewn as Tullshema High
Scheel 1s lecated Tullahems, Teanesses. If you have
never heard of Tullahems it is abeut seveaty s south-
cast of Nashville. ruun uﬁ'lohnl or THS 1s the
o:a high sehoel in Tull . censists of abeut 1,000
students. ms.nthmnunﬂ schoel cemprised of the
tenth, eleveath, and twelfth grades. The studeats are frem
sany differeat places. I:I‘of the students that ge te THS
are senhs or daughters of tary persennel which are
stationed at Armeld Engineering 1zo-t Ceatex.
‘2!: has 2 very large ::rlty. . g of these teachers
or ceaches are ve . ® om: 8T0 VO .
But like all Mﬂlzcg:::n thon.:"u & fow of the tam
that ceuld use seme help. Because of the large faculty
the classes are small and thexre are many differeat seurces
" studtie hee ““':.tmm‘m' theletd The
S A o a etic pre .
scheel has seme of the best faclilities !n go state for
baseball and feetball en the high scheel level. Abeut
ohe-sixty of the THS faculty are ceaches.
hqoruymltmmnuonlot to learn
in a very shert time. At first hall seems the same.
1 uuaux ended up being late for a Tow of classes fer
the first few days. A sephemere will leaxn the first few
days what to do and what net te do. One of the things net
teo do 18 teo ask & senier where a class 1s. DMest likely he
will send yeou in the site direction frem yeur class.
THS was & very friendly and wara scheel with a let
of nice peeple.
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Heme

Right new, at this mement, I weuld like te be at
home. I knew a let of peeple weuld like te be seme where
else, but I would like te Qo home. When I was at heme, I
said ence I leave home te geo te scheel that I wasntt
ceming back so seen. 1 really theught I wasn't geing te
mise home, but I de.

I come frem a very large family. I have twe sisters
and three brethers, and we had plenty te de. Oux heuse
was filled with se much laughter and ﬂl!; Our parents
wasn't the ¢ whe bugged us all the time, because they
have learned undexrstand our generation, The girls in
z.flnux are elder than the b.!l se I miss telling them

t to de. We use to argue a oi. but we never meant
what we had sald to each ether. parents have always
teld us that there is knew place e heme, and new 1
beleive thea.
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Descriptive Bssay (Place)

I meved out of the freat deexr of the farm heuse,
and I neticed the thick greea grass ia the yard.
Scattered all areund the yard were differen os of
flewers with a variety of celers and shapes. Trees were
alse very deminant in the yard. There were many shapes
g sizes with a varying degree of felliage en every

@

As I moved down inte the yard, I leeked back te the
left en teward the nerth and I ¢aw our bam. It
was vhite with a silver tin reef. Beside the bara there
wae & oile, vhich was white with a red and white checkerbeard
tep. After leeking at the dairy bara, I turned areund and
faced teward the seuth, and there I saw the beef cattle
baznn. The beef cattle barm wes & vexy 1 bara with many
small stalls ea the d level and 2 The
sides were cevered with thiek beards that were od Ted,
The tep was covered with silver tia that reflec 1ight
that could be seen for several miles.

Many acre of land surreunded the heuse. The filelds
to the seutheast ran up te the herizea. Ia these lar
fields we had planted all sur graim creps used for cattle
feed. The flelde that lay ia all of the ether directiens
frem the heusse wore sewn grass, that ceuld be used feor
pasture and hay for the cews.

The farm was & beautiful place with all the trees
scattered areund in the fields, the flewers in the yard,
and all the animals eut grazing in the field.
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The General Stere At Opryland

Antiques, gifts, seuvenirs, western attire, and a

nostalgic carefree atmesphere is the General Store at
ryland. The build resembles a ical eld fashiened

General Store from western days. It has a large frent

gorch. a shingled reef, twe large windows, and twe large
oors.

Te Opryland visiters the General Stere is quite
ispressive. It brings te mind things frem the past,
usually their past. Very few Opryland quests can pass the
General Stere witheut entering. ere is always a cemment
or twe made abeut the varieus signs, especially the ene
sut freat that reads, "We Sell B M8 s are
the Mineral Oil fer sale, Warner's Cexrsets, and King Rdward
Cigars, which are alse eye-catchers."

As vyou enter the General Stere it deesn'’t have the
same offect as mest gift sheps. It gives the ression
of b back heme nn!.n. areund the walls are
many antiques which include lace up shees, a harness for
a horse, an old ceffee got. and several B:to ans.
mu features are really what make the General Stere

o,

N The mere up te date side of the General Stere wesuld
be it dees net sell fleur, sugar, and bacen, but mugs,
Teghirts, ghtn. and glasses bearing Opryland's name.

The stere 1s run by ce lmw girls wearing brewmn shexrts

and jackets and western « Outside the General Stere

you will £find a stamp machine and a cigarette machine

which are alse new for a General Stere. They were placed

sutside the General Stere fer the ceavience ef the quests

:m theugh they were net usually feund at an e¢ld General
e.

The General Stere at Oprylaad is truly unro. It
is semething frem the past especially the past of the
United States. This stere 1s & geed example of hew
pregress prevails, but histery never dies.



Theme 14 232

The Tedd Ruagrea Cencert

Tedd Rungren is & very unueual musician., Whean ene
listens te seme of his music it 1is ebvieus that it is
qite diffrent. He plays synthesized "reck and rell’.

J:dd 1:;“ pu:o on a very unusual .::nggrt. ’;'h:vo
seen on stage several times, n ge ®
tell abou: one of these cencerts.

My friends and I like te get te cencerts early fer

lo of reasens. FPFirst and mest ebvieus is te get a
oood seat, but alse because waiting eut side can be almest
as nuch fun as the cencert !.tu.lf. Out side befere the
deors epen, everyene gets r and drinks beer and
talks ul cuts Wp. Usually the cenversatien tends te be
abeut Tedd Rum

Finally deers open and everyene is allewed
inside. This sound le ut this time several
theusand peeple have the suteide, and each
one wants te get im first. s is a preblem for these
in frent of the meb. I have been picked by the crewd
and depesited I.uu- the deer & number of es. If ene
desires & good seat, the key werd is run, That is what
every ono else wants tee.

We finally get a seat se the next thing te de is

see whe else is ¢ that we knew, It ie s nice

for a 1.; of f:!.cuo to aeet afto:tn :‘aco:.t. w.
axr [ ] -1 ] a

-l.th some on m,!th Paan, g

! :l In this way I can pick uwp
some new plece of trivia wi ﬂdtoctw-yf ends,
The cencert bomo and se dees the applause. This

used te be but newadays mlo have learned whea

te applaud. e migic is alway geed live because the

the m&”‘f‘f‘m'“‘i“"ﬁm" o in
° o music 1is on e are e

their own way. Seme are m’“’ some uo

ph:"uo. sems just reck h their seats lu

Afterwazds friends meet teo drink mere Inor (o: what

ever), talk abeut the cencert, have trivia

uotr t:: no:‘:d:h Tedd. A.ll. :f ﬂch.n {ho
oteness ovening. sles pod Nm
eveatually ceme te an end. Se !.t'

hauutly for the aext cemcert.
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A Descriptien of a Place

For seme eight nu-s new 1 have lived in Hermitage
Hills, Tennessee 8 fairly new twe sterey bricked heuse.
The heuse itself is very prottz.:lth eutstanding designs

and celers. Inside the zooms range in sizes and
looks with a living three 8 &

g Teoem, diaing reem,
kitchen, twe halls, & den and a2 twe car garage. The
furniture ia the heuse is mostly early American that was
recently breught.

e house 18 lecated on & level plece of with
a8 cement driveway eutlined with a brick wall. the
uuhborhud the heuses are clese t or with fences

fntun :! :.tho“ y“u'd in iﬂt 1t has amr:i.o:k“' “t e

trees which very pretty ia the spring and the ol ’3
the lake which gleows at night in the preseats of tho BOOR,
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216 West Chestnut Street

Yhen ene first sees this red and white weed framed
heuse frem the street ene l.-odl.ntol wants te ge in.

The £irst deer ene epens te the screened in
perch. In there are weeden ulth cushiens and seme
small reund tables. If it is -l.ntor time it is prebably
alittle chilly. Then ene walks threugh anether deer
which leads inte the 11 reem. In this reem the first
thing that weuld catch ene's eye is the lesk of hemeliness.
'nuro s a flewered print m s twe ul:l.d co].orod churs.
and a desk with a rell dewm top. 8itting in
this reem is an ¢ld man reading a mnpapormdm
cigar. If ene watches him for awhile ene might catch
afancing with lonuns s inte the dining reema
8itting in a chalr in th room is his ul!o with a
dainty flewered landkorchh! clasped in her hands. She 1s
either lee eut the big picture windew which has
artifical vielets in the windewsill, er watching en tele-
visien "As The Wexrld Turns® if it s areund neen.

Thezre 1s & smell sbdut the heuse that ene weuld
discribe as & mixture of "Te a Wild Rese” celenge, cigar
smeke, and ceeking foed.

When ene leaves this heuse, one realizes it was *a
heme full of leve."
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My Bedroom Means alot to Me

My bedroom is the most treasured room in my house. In
my room I can entertain my friends. I can solve some of my
problems when I am alone in my room. The two-tone colors on
the walls make me feel happy.

I enjoy bringing over my friends into my bedroom. There
13 plenty of space to dance when I turn my record player on.
When I have a slumber party I never have to worry about the
nolse that we make because my bedroom is located at the end
of the hall in the house,

When I am unhappy and I have problems at school or at
home I can always go to my bedroom, I think clearly and not
rational when I &n alone in my room., Just being in my room
eases some of the problems away.

The walls in my room are colored two tone. It makes me
feel happy because the colors remine me of & breezy summer
day.
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Alr Fleld

I turned off the maim hi onte a narrew dirt
read that stretch for miles. t I finaly reach the
airpert after & leang drive. After rttu out of the
car I realize how hot it realy was it must have been in
the nineties. I leek areund for a shade te got ia but
there wasn't any at the time. Te the right of the parking
let there were a ceuple of aircraft « These aircraft
is pazk in the rear of the hangar. s r 4s the
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Roadside Bar and Grill

1 hopo I never have to eat in that cruﬂ Joint
again, e place was located between two sma
ractically deserted, towns on a read that had
gu.t as many bumps as it did curves. The ocut-side
appearance of the joint made it leek mere nko a unk

u-d than a p ontu.ng to eat.
pd.ntonthcblockbnihﬁhgnoo odtoadhg“
almest ; llew, coler. The freat deer locked as ¢h
1thldatbmc1unod1ntwoo:thuomk

tIcou.ldou-oko«d.ngfm

the ntchou dnr. a nement, the omr. coo
waiter--all l.ﬂf‘.h'.h:d ot:u:i-;cm frem the H&c‘“l the
coughing as o . or something. s clethes
were dirty just like the walls and the fleor. There were

dder s hanging frem the lights abeve me. Leeking to

e corner, I saw an eld juke bex cevered with dust. The
fow tables in the jeint were scratched & unlevel. The
pictures on the 1 in frent of me were crookod.

It was a mest uncemmen place te eat,

never see¢ oxr hear of the placc aghin,
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The Swimming Peel

The white cencrete areund the ~blue water becemes
more orewed with peeple at the peel. pale end-ef-
winter sunlight heated the ceel water. The peel was
narrew and rt, ne could make it leek bigger. The
:‘ le areund it were all differeat in size and shap. At

~neoon there was a different celer tewel in every
cerner, angle, and crevice of the cencrete. Children
played and screamed, and a leud radie blasted en the side
of cach tewesl. Moest of the peeple had a coeld mixed drink
beside them. There wixd black-metal beams en each eide
of the cencrete. Under the beams was 8 pile of seawsed.
Thezre was a blue diving beard hanging ever the deep end
of the peel, and at the other end was a silver ladder
half way or water.
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Place Descriptien

I can still remember ¢ oni.n dewn the staircase !or
the last time and entering the living reem. It seem twice
as large new that all ef the furniture had been meved eut.
The bare spets en the cu-pot show mew that the furniture,
use ence te cever them up, was gono. The nns seen so
bare and the beekcases se 13 gh everything eace
in the reem was gone I just te chu my eyes te put it
all back in place.

The reem was very leng and the walls were beige, and
had been as leng as 1 can remember. Semetimes the shade of
beige weuld change but the celer was never heavily altered.
The large windews were always a chere te clean, but th
breught se much sunlight in thomthatlam: od,
The mt dm s ¢k and hea The brass deer kneb
was old and gtl.; bent. Eve in the reem gave awey
tho":ld 1:3; :‘.d :““iunf ‘;.p ' lace was white :It:y
cupids a . s ace was never us

family. Thoro was one in the den te build fires in.

base oard still shined, but had dents and ocutchn in
it. A.l.nys the age of the reem was given

I have never leved a house or ene reem [ ] honu as

much as I leved that heuse and that living reem. I steed
all alene in the reom. There was nething else in it and
everyene else had already left. I glanced in the cerner
whoere the piane had ence been. I felt sure I had seen it.
I leoked lgun and it was gene. I heaxd my father c-n my
name and tell me it was time te ge. I turned off th
everhead light. ‘rho run was dark and I knew I \nu].d never
stand at tlut ain. I have eften wanted te ge back
te that houu t ooglo i there new have change
things and I mluu t like the changes at all.
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Junetts Reem

I walked inte Junet's reem te see if she was red
te go te the drive-in. When I entered her reea I ook
te left and meticed that her cleset doo: un ozh.{

frent of her cleset were a pile of
ohowuthu?tbdom. Mxlookodonamﬂ
reem I dtthg on the side of her bed, lnkl.ng

t hor make on. Oa her
bo t"""-'!.rx:o::'mn uum?of perfumes that

mmdod recerd !hyor. When I turned te leave her
Toom, I neticed a tal utofdrmrcudut were an
assertaent of dried ﬂ.ourtl.nan lu-!o u-boro!
boexr and celd m“ 3 “:::o mlot. n:m l..’o:t’hor
reom tu.-u-! e ¢ By Teem 0XC or
being & little neater.
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Fall Creek Falls

Fall Creek is lecated appreximately fga miles
Nexrth of Chattancega, in the mest scemic le ty you have
ever seen. The fall itself, is in the center of a five
hundred acre state park. ¢ creek is very besutiful in
all of its twisting and tu o befere over a twe
hundred feet fall, te an ivy blue peel belew. The peel
is accessible by a cable ruaning frem the tep te the
bettem aleng the greund, which is mnear straight dewm.

Once at the bettem of cable it is like stepp out
of one ara inte anether. Yeu are cempletely
by high steep walls that have mess and all serts of
vegetatiea tg"” frem, and han ever the edge yeu
see trees tmto‘cpn:hga you frem the werld
abeve. The cleaniness ef air, and the clarity ef fellage,
are mest stimulating en a fall day. There, I think
is 15 one of the mest beautiful lecatiens in Teanesses.
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QOur Den

The den in our house is used for studing, enter-
tainment of friends, and for personal entertainment.

I use the den for studing because it can be
isolated from the rest of the house. The den has a desk
situated in one corner. It is well lighted. When the
door is shut, the den is practically soundproof. All of
these things make the den an excellent place to study.

We also use the den for entertaining our friends.
The den is a very spacious room. It has four comfortable
chairs and a couch in it. People generally feel
comfortable when visiting with us.in the den. The chairs
and couch are situated in a wide circle around the den.
This makes it nice for entertainment of guests.

Our den is also used for personal entertainment.
There is a television in the den. This can serve for
many hours of entertainment. We also have a component
stereo in our den. If you don't feel like watching
television, just put a tape or record on. If a person
perfers playing cards, the den is spacious enough to set
up to set up a card table. The list is endedless of the
joys that a good den can bring a person
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The Old Heme Place

One of the mest interes places I've ever seen
is my fathers eld heme place. s is the mest beautiful
places in the werld. Te begin with the heuse itself is
an early 1800 erigimal, and the Jenes family has lived in
it ever since. One beth sides of the heuse there are
large hills, the heuse sits at the betten In-between them.
The heuse is a celenial style heuse with six big celumms
on the perch. The perch gees acress the frent and dewn
the side of the heuse. As we walk in the freat deer we
enter the living reom, which leeks like a s in thexe
the ceiling is shaped like a deme. At the of the deme
thexre is a hu stal chandelier. It is in the living
roen where & le that sets eighteen peeple i
lecated, aleng with a huge fireplace en the left hand wall.
Directly threugh the .uvng roolm is a huge kitchen where
Lou f ne electric appliances. The steve is a weed

steve, In the cexner of the living reem theres

a s case teo seven bedreems abeve.

When traveling te this it requiars a 1little walking.
The read travels at the tep of hill that sits beside the
house. I like te step there and leek dewn abeut a mile
and @ half at the beautiful white heuse. The read circles
areund the hill a little the turns and gees the ether
direstien. Frem this peint we have te walk abeut a half
mile. never had a car se they needed ne read. This
place is e being in anether werld. Ne ene lives there
anymere because -! grandmether died six yeams age. But
the heuse still stands just like alweys.
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Pot of Gold

As I gazed around me, I beheld many of God's wonders.
By listening I could hear the "Bob White" of the gquail, the
twitter of the teensy-tiny fleld mice as they scurry to their
burrows and the thumping of the wild geese's wings as they
land on the pond. A deer came into the clearing and grace-
fully, almost gingerly, placed each foot, looking around
timidly and with great caution before bending her lovely,
slender neck to drink, Huge elm and cedar trees made it a
haven for all sorts of tree birds and for the lovely gray
squirrels.

The pond in the middle 1s rather small, but had fresh
water flowing from an underground stream, The pond itself
had an abundance of life that burst with every bubble. [here
were turtles, fish, with silvery bellies, polly-woggs that
danced in the cool water and even an occasional snake or two
slithered in or out.

Somehow the sun always seemed to shine brighter there,
and the atars shone-out so much clearer at night than they do
anywhere else, After a rainfall, there can always be a raln-
bow found arching over the trees and ending in the pond., I
guess one might say that this small paradise with all of its
seemingly perfect attributes is the pot of gold at the end of
a rainbow,
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Tedd Library

Every Menday morning I find myself in the s
libraxy at d.‘t etcleck. m first thin I recognlzes
the change of atemesphere. Frem the bri wind
te the inertis smell of the beeks, this unupo silence
takes a hol.d to one senses.

the stairs seems as theugh I = ouﬂm
tnui thc g:a st kmlodgl of world, because of the
mroulds 20. I find myself nluys d.ttl.ng
at Te the left ofn!.oc
that uuuo mo M 1930 Jehn Dee tracter whem
Directly in fmt of me comes the seund of shuffle foot on
the » These fo::onahuy merning reninds me of

It always takes me & fow mimites teo m in the meed
of studying mainly becsuse of the frestbit feel of the
table and chair. After a geed night oloog.onlyuft
cotteon mattress it e cortnhly ut .::I:

T el ey te taTt the Beeket thD campus's geselpe

T e ® ¢ s's s
enters the upstairs fleer talking abeut mquy
and themselves.
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Place Description
My Dream l?osu

It was the most beautiful house I've ever seen. It
sat en a large hill overleoking a clear, blue lake., As 1
dreve areund the winding driveway, the overall view was
beautiful. The yard was green and filled with trees and
flowers. It was a white, two-stery, wooden heuse with
black shutters. On the perch, blac‘ wicker furniture was
laced carefully. As I entered, I was astonished te see
ow it was decerated. It was fully furnished with antiques.
All the dewnstairs reoms had besautifully flewered wall-
gapor. Pas threugh the living roem, the eld red-brick
ireplace caught my attentien. Wande up the winding
stairs, 1 saw a large family pertrait. were five
bedreocms, each decerated J"‘l o In the master bedreem,
there was a picture windew with the view of the clear,
blue lake in freat.
As I left, I teek a last leek at the beautiful
mansien, hoping it weuld semeday be mine.
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Feur Walls

When I first came inte my dezmitery reem, sll that
I ceuld see were four, discelered, blank walls. I have
always heard that don:l.tory Teems are very drab and dull.
I new knew that th I wuld new oto.hu-oun
of my hardships wi
The bed which I cl on has the upmest odortablmu
as a sheet of stene d.ﬂ vo. There are ne cpri.n!
the mattress is n hard, If the bed was leage d.dlt
boabhtocl -!footoait. 'l'lm.-otcn‘n
on wy bod t 1. ne hrg.
ro was u:l t ju-t ocmd qnco -1
hato:r -uld be classified in thl.o eatmzy. The unit 1is
very large, but it dees -11 of mung. b ¢ 4
I ever wvant te stay awake, :I’.cnllnn sten te the
phrcl.?_:.nuu of the machine,
sk serves its so well., It is of adequate
size and ability. 'nu:rom druor-ul{ ok, I
have phnty of roem for all of a o. because there is
a large beekoase u the tep of the desk
'rhl uor reom 1s 4in geed ‘condition. It has
& very 1 several drawexs. I have eneugh reem
on its surface !or all of teliletries.
The cleset is ene of the better things in my reem,
‘!‘luroh.l.amhrtoh:&:ycloth«on, and I have
shelf queo for my s. I have ne difficulty in
h my clethes inte the cleset.
s reem rduo me of my life. 1t s as nething,
udld.uhantoukoltintovhatlmtl te be.
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The Vacant Heuse

As I walked threugh the deexrs whis is ajar te these
that were passing frem ene reem te anether, was a eld fraile
wall held gortlur by pleces of thin and ragedy tin that
had been replaced several times te keep eut the windy air.
There was anether deer that appeared te be tee decayed te
teuch and there was anether reem filled with an eneromus
ameunt of dusty, eld furniture that semeene had ence used

ears age.

Y lg’torlngtothc lowexr part ¢f the small heuse was a
rather dainty little reem filled with all serts eof ¢
celers that reminded you of a rainbew eof beautiful celers.
The reem ceuld net held ne mere than feur le, which
and bd%y nis wae ing 'tuutuy Reles in Y

ofy seunds was creep e (7]
the z:rn vent. Breken windews new laid in the middle of
ttl.n ﬂgr whexre the glass had splattered frem ene cerner

anether,

When exi threugh the creeked deer was a signed
that read 'Gmy Onced Lived Here.®
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(Ne Titlel
It 4s a beautiful ¢ s. As I walk aleng the

winding reads te my destina each morning, I see birds
fluttering their talls and degs me abeut as
if they tee have a destinatien. grass is spring time

gr«n and the air 1s filled with heavy feg. R seems as

that I have entered seme sext race and the
pesple I pass are my ents. Everyene is me s®
quickly and abruptly t eften I mistake semeene for
semeone else.

Often I step and talk with the flewers, which
silently talks back te me. I sit en the grass leaning
against a tree, and visualize this s 48 By ew

ersenal paradise. I often find mysel? walking tewaxd

e 8 stratien buil and in the directien of the
freshmen derms, with deep ghts en mind. While
walking I try te find seme peace of -:I.: and the atmesphere
of the cq\n contributes a great deal. Of all the
campuses I've vigited, which are fow, I find M.T.8.U.
the mest attractive ene.
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A Place Descriptien

I live en Carner Avenue and right in the back eof
eur heuse there is a little ferest. As you walk threu
the ferest, there is a small pa o It is shaped ']
an ice cream cene. On the side of the path thexre is a
creek. It is very narrew and se is the path. W
aleng the path eos you feel as theugh yeu were geing to
fall inte creek.

The dirt aleng the path is always muddy and stemped
on as theugh seme kids had made it their hi place.

At the end of the path there are twe large recks, these
Tocks are very eld and ulgy; this is vhere mest of the
emall animals make their homes.

In the winter the path becomes cevered with snew
and the water in the creek freezes. The sight is beautiful.

Barly in the merning we weuld ge eut a place smell
pleces of ad and small pan of water all areund fer the
small animals. It was ly funny te see them rumning
eut frem their hiding places; hewever, after mzztu:g
notgu‘uhth:y weuld return back te their places feor the
ITest & @ .

In the summer, all the small animals weuld ceme eut
and play all ever eur back yard, times they weuld
net retum te theixr homes;;mest of them weuld stay areund
the heuse under the hedges all night.



Theme 33 251

My Dorm Room

My favorite room 1s my dorm room. I guess the reason
I like it so much 1s because I spend most of my time there,
It serves as a kitchen, a living room, and a bedroom.

I eat most of my meals in my room, so that's why I
consider it a kitchen, I have a refrigerator, an oven, and
a hot plate, so it is almost like any ordinary kitchen.

It serves as a living room, because I entertain my
friends there. We watch television, talk, play cards, or
sometimes just listen to music, My roommate and I have the
furniture arranged, so we will have plenty of places for our
guests to sit comfortably.

It is quite obvious why I consider it a bedroom. I
spend alot of my time sleeping there. I also dress and satudy
in my room. I guess I like it best as a bedroom, because my
favorite passtime 1s sleeping. And when I have to study,
this seems to be the best place. Sometime I like to just sit
in my room and be by myself and think.
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My Reem

When I walk up the steps, turn the cerner, and ceme
te the last white deer en the lcft. 1 feel at ease. Fer l
knew that this belengs te me. I can inte the reem and
sit, cry, 32:1 lau think or just listen te seme seunds.

As 1 inte the reem, I see reflection in the
mirrer-=on the deer of the cleset. With this ene leek 1
see overything I have deme in that day. Then 1 leek abeut
the reem and see many things I have dene.

With mellew music geing, I sit on the bed. Next te
the bed 1s a night stand where I put mohun. beeks and
ene very special picture. I leek at s plcture with
:-l.uaeo. but my reem as & whele is a place where I ge

o think.
Yhen 1 feel low, I can ge te reem and see the
things I have dene right or peeple have been geod te
ne way of pictures. I can leek en my wall and see

es or symbels of care which were given te me by
peeple whe care. Because of this I leve to stay in my
Toom, where everything in the reem is me and I am the reem.
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Place Description: My Place

The hot, melted=butter colered sml!.ght poured
threugh the cracks in the treeteps as I glanced upward
to the « It was the mest buut!.ful p ace in the whole
wide werld. Fresh streams ran croolud threughout the
thl.ckly forest liked weods. S8tr little creatures

1l shapes, sizes and coler weuld ﬂﬂlo in tho shag

u-:ot form grass and brush, It was se hard te
di l.nguuhthotopoofthooldnktm duchhldbm

weather beaten conturiu ground
A bex with feur sides, a ttol could b”! ucr!.bo

s 11 '”dth-!'. n.lh.c.lﬁg.fback.tm bieckotep tepped pave b
swellen pa oa ack=~ svement.
'.' le at seemed te be as big as all outd':ou.
stretched ou ncrou the rlgp ling creek belew te serve as
a brl.dgo. aud a place te oi dmr tired frame after climbe
ha the sleping lsides. ghtning mist have taken the
eld girl by surprise ene stermy lftomoon and lay her here

teo rut.
back te the weoded area en esur seventy acre
tract I till remember the cracks in the treeteps.
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A City at Night Frem an Alrplane

One of my faverite times te fly is at night. I like
it, because when yeu are flying ever a city, all the lights
and cars make a besutiful sight. At night, it is ve
interesting flying ever Murfreesbers. always leek fer
one big cluster ef lights near the Eastern pertien of tewn,
These lights are the M.T.8.U. campus.

Anether really interestin g 1s the fact that en
a clear night, yeu can see a city abeut ene hundred miles
away. The ci&y starts off in the distance as ene smll
light, and as I:F ceme closer, and cleser, the city begins
te spread eut all directiens. When yeu are abeut ten
miles eut, you then are able to tell the different lights,
and buildlngs spart.

I theught seeing one city from the air at night was
beautiful, but if yeu can see twe citlies, it is really
great. 1% yeu climb to an altitude of ten theusand feet
and fly Nexthwest fer ten eor fifteen miles, yeu then can
make & turn of 90 degrees and see beth Murfreesbere and
Nashvillel!l It 4is very hard te distingnioh buildings,
and reads, but yeu can planely see the twe cities. Tewns
and cities are really beautiful frem the air at night and
1 am glad I have been able te see them.
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Heme Away Frem Home

It is hard te believe a place like this is asseciated
with scheel life. Whem yeu in you feel an air of
friendship because the tables are arranged in the epen 8o
ne one is hidden or left eut. Seme peeple refer s place
te their eld hang eut because of the atmesphere and the
music gllg: (] Juke bex. The best ¢ abeut this
place 1s t you can come in visit with yeur friemds

witheut erdering anything te eat.
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My Room

The place where I live is the most uncordinated place
on campus,

When you walk inside the room it remids you of the city
dump. In the floor are all kinds of things. Shoes scattered
here and there, the sleeping clothes that were left there from
the mornings rush, and the bed spread from the bed that never
got made up. On the study table in the corner books and
papers are scattered all over the place. Pens and pencils
also cover the table, The once beautiful hand made lamp that
was given to me 1s now broken under the study table. On top
of the bed all the c¢lothes I own lay in a dirty pile. Finally
stacked in the corner is the dirty dishes from the whole
semester, Although this room is the most uncordinated place
on campus I wouldn't live any other place.
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A City At Night
New York 1s cli ct night. It's fast meving
exciting and exhaus ty 1 &in ene on ene. There's a ceatinueus

rearing all areund the ci.ty that tells yeu it's big and it
means business.

The city is deminated, at night. b: the Empire State
Building and the Twin Tewers. eyes ntchm
Sioeete, watching the hundceds of peepls m.n.,""‘ abeuts
streets, wa ® s peep ’
tryhg ® got te nevhere fnt.

imes Square is next. thrt' ts flash
about tolun?-p le te c movi come see
dlto oir signs ny eat 15“" here
or. vhere an enjey yeurse

Nu York. at uﬁt. rl.ugo out it's theusands of
different kl.uo of peeple. The freaks, sightseers, shew
rorc and ceurse, drunks all ream iho city at nl.ﬁt.

or it's {Mezhco te be.
exfeller Center is next in line. The
fountaings and peels flash their beauty and make their mark
in the night.

The fast clrs and herns all whiz threu

mti.:ng create the excitement that makes New Yerk ty
8.

New Yoxk City, at night, is seme ® ene sheuld
at least ence. It's an experience that's exactly
'! it's meant te be.
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A Description of My Bedreem

My bedreem 10 decerated in three main celers. The
celers are blue oen, and white. The feur walls of
this reem aze b uo. The fleer is carpsted in dark green
shag carpet. The co:lung is painted white. This bedreem
has twe windews. These windews are en adjacent walle;
oRe is facing te the west and the ether te the seuth.

The curtains which hang ever these windews are green and
blue with a white backgreund.

There are five majer pleces of furniture in this
bedreem. A blue and green chair which rest beside my
cleset is the first. The secend is the bed which i.o next
te the nerth mll facing seuth. The thixd plece of
furniture is the night stand which alee is placed next te
the nerth wall facing the seuth. The feu piece is a
dresser. Thie dresser is noxt te the south wmall fa
ny o The dressexr alse has a mirrer which hangs en
wall directly behind it. The !l.!th pl.oco of furniture h
a desk and which 1 :t_gt drnur next
te the seuth wmall facing l'hc our mentiened
are o hdhlatlymucandmm tuam

majexr part te this bedreeam 1s the cleset.
The cleset hu double ewin doors and !.o a walk in

cleset. The clethes are acress frem ene anether
on twe bars instead of just ene dlroctly in fmt of you.

'l‘lo cleset fleer 1s alee carpe 'goca carpet
and the walle and ceiling are pd.ntod te.

Twe other majer items h bedzrosm axe a televisien
and an eight treck tape p th AM and FM radie. The
to.‘l.ovul.on is a tpr:i't .‘1: ch sits on my d::: r and the
tape or COR s on aight stand the speakers
Ib.ﬂ’l'.'b.‘ hanging on the "u
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Falls Creek Falls

I want te describe why I like Falls Creek Falls
State Park. It prevides an eppexrtunity te visit with
nature and te foo.'l. its beauty and greatness.

The paxk hn thounldo of acres of timber in many

rieties, as wmll other features. A persea can
stuu miotly don the trails and see¢ plants and
thofroodno-!uturo Many of the trees are
-u-kod tonm the nevice what kind they, se he can easlly
pass himself off as an '30

I feel that the tiest sight in the axk has to
be the fall l.tulf. -I te water falls hundreds
of foot l.ntoam.u s base. One can walk areund
the of the fall te tho other side. Once arriving at
this slde, ene can walk dewn a trail which passes ever
recky and reugh terraia. This reugh eutdeer feeling

ces ene's adventure.

At the bettem, as I've sald, is the pend. It ien't

Teally a o ¥ mgno. but the fall water has wern
.o

away & he leek as 1f it be ene. All
around the edge of this water are huge beulders. Th
have been 0111 worn themselves ever the years

add te the beauty ef this sceme.
1t ou cheose a dl.ffomt reute fer yeur jeurney
I rn ever the rapids en a bridge.
‘r dgo eld w by cablu. and this causes the
e rapids' beauty can calm a
nerveus ttcueb ud help &o fears pass. The rapids
start abeve the fall uul its rel watexs make the

c.’l.hlctl.c .i‘ teward the pend the fall's base.
tlut the gork hu otho: interesting
back. gc.ll..n 1 : dese fh'u::dmlf The bis e
' » © » . e

herseback T ..22 g give ene !:uelu. bt omctu
tlutmbouuoy ool.uth muo!thopl
As for fishing and cm these can bo o:j.:l
J.uhr persen, and o provldo hin with

of the eutdeexs. Gelf Lfen't my o 80 I can't rul
:l..::uu it, except te say that I've heaxd it is a g:nt

88,

These things explain t! I like Falls Creek Falls,
but the main reasea is tht 1s lecated here in Teanes-~
ses. It l.s within a day's drive, and a pleasant wpy te
spend one's ledsure tho
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A City at Night

A beautiful site is vi a city at night in an
lane. The lights shew a definite pattern of the
cities' shape and size. Seen it is pessible te tell hew

1 oach city is after several.
n':ﬂcltlt:s' 3:0 hcm.c:qmuhg“ te pass ?h?mtho in
an

0.
traffic in a tewmn is a beautiful site te see.

A large and lar city will have pleaty of traffic.

Most of the fic will usually accumulate areund a mevie
or bar. A wreck is easily neticed frem a plane. Twe cars
will be clese tegether with treffic backed up en beth
sides. Dewn the mdla ece ﬁho pelice and ambulance will

threugheut shing ligh

signe catdu.:l peeple’s attentieon. A large city will have

hundreds of signs advorti.d.ng different es' preducts.
Viewing & city at aight frem a plane 1s & besutiful

experience. Besutiful views eccur I travel

an lane. Hveryens sheuld view a city at night frem a

plane because it is a beautiful and we vile experience.
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My Derm Reom

ing te describe my derm reem. I am geing te
tell nbout e celer, size and the exder of the reem.

The celer, the nllo are all blue and the sealing
and fleer are J&to. furniture in the reem is all
brewm. The deer 1is bluo on the eut side and brewn in side.

The size of the reem is sixteen feet leng, 12 feet
wide and the highed 4is ten feet high.

The exder, en the left side ¢f the reem, twe beds
and divided up with s chest-ef-drawn in the middle. On
the right is a twe stu dhkandachuratuchaok.
A leng headbeard ever .

My dorm roem is all mest like my reem at heme, but
thexre 1s ne place like heme.
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Childheed Hiding

Behind the heuse whexre I live there is a hill
unteuched humen hands exr machines. When I was little
I use te hide there, taking its beauty fer granted. S8ince
I have grewn elder and mere mature my eyes are epened te
its unteuched beauty.

This hill is a place where small animals can still
run free, and trees are tall and n in spr and summer.
Yot there is ne fereseen beauty ¢ that in mid-fall, when
the trees are dressed in their mixture eof reddish ergans,
yvyellew and brewn leaves. There are small under greund
springs meking beautiful little clear celd streams in which
I use te walk barefeet in.

I feel in my heart the Indians that once lived therxe
weuld be preund te see their land is still as beautiful
and unteuched just as they lefted it. I am half Indian.

I feel this has greatly influenced leve for nature,
The Indians had a great love fer thelr land and died trying
te kng it frem b destreyed by the white man.

still return te this hill. It revives my seul
with it's unteuched buun esteryear. 1 knew semeday
this place ef childheed d%: will be takea frem me, but
in my heart, in my dreams, in my memeries I will keep
returning. Fer as leng as I live I will have a special
place te go te.
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A Place: Lookout Mountaln Tennessee

There is a famous mountain in Chattanooga, which I have
visited several times, that amazes my eyes every tims I go.
It 1s located at a deserted spot, near Alabama and Georgia.
Its plcturesque scenery and peaceful surrounding makes it the
most beautiful place in the world, Before a person can get to
the top of the mountain, he must ride the incline which reminds
one of a train because it switches tracks as it slowly ascends
to the top of the mountain. The amazing thing about this sort
of transporation is that the bus which takes one up to the
mountain never reaches the top. It goes half way and not only
does it switches track but the drivers switch up also. One
bus never goes completely up and the other bus never comes
completely down, After one gets to the top, he can see seven
states through a telescope, which reminds me of being in an
airplane looking down at all the people, who look like tiny
ants and the beautiful rich farm land and the cows, which look
like small pupies rosming around. I am sure that there are a
million people observing this beautiful site because it is so
famous., When the tour starts, one goes through a cave of
wonders that looks as if he were in a real mine somewhere out
of this country. The caves have beautiful natural made silver
coverings on the walls, which makes me want to Jjust stay
awhile and take many pictures of it. All of & sudden my
imagination begins to wonder and start thinking that I'm a
huge miner, trying to dig up all this silver and make me some
good money. Quickly I snap out of it and finish the tour., If
I didn't go on the tour, I would be very much satlsfied just
sitting back on the ledge, and look at the beautiful glow like
sun shine down on all the land. This place will always remain
a magnificent site, mainly because it is known as the seventh
wonder of the world,
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Place Description

I went back to that place today. Its rich, green grass
was browned with winter., The black, pug-faced cows were atill
roaming the fields with a calmness only animals can share.
That horse was stlll following cars like a puppy. As I drove
up the snake-winding driveway I stopped for a short moment and
gazed behind me, down the hill, southward to the river, Human
words could scarcely describe the beauty and simplicity of
that moment. It had railned and the river was up to road level,

Driving onward I passed the winter forgotten swimming
pool now brown with leaves left behind by Fall. Loocking ahead
I saw it--my picturesque house white against an orange, yellow,
and violet sunsetting sky. I was seeing it at its beat and
it was more than superfine., It was only a amall two car
garage apartment with one bedroom and connecting bathroom; a
kltchen and living space combined; and a small eating area;
but 1t was ours,

West of the house there was a amall turnip patch where
my dog spent many enjoyable hours chasing mischievous rabbits,
There were other houses on the farm; some might even call
one a mansion: however, ours was atop the hill and in my
eyes there was no other., It was our first home together,
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Winter Rainbews

Behind a rainbew is & pet ¢f geld that ne ene ever
sees, but nevertheless it is still otmgly believed in.

A rain that lasts fer days seen becemes very doprudng
and uawanted. In the summer after a leng, het, dry m

8 geed rain 1s needed te ceel things off and settle
dust., But in the celd days of winter rain lo mth!.n nere
than damp feet and frezea tees with ou.ngl':! ¢ b water
T

hitting eve e in the face as the celd
threugh any o of rain apparel th ght be wearing.
It 1s times e these when a clear luo sky 1s a welcemed

facter and the pnunco of & raimbew brings en extra
satisfaction and delight.

As pesple were running in and eut of the rain gi.ao
te chun a veil of poac 1ness seemed to settle
streng gus u of winds and uftoa the hard dreps of rain,
In the rainbew enhanced the quiet atmesphere that
prevailed the meed of silence.

The » ceatained .ny seft, pastel celers that
were smeothly blended in with each ether. The arrsy eof
celexs fo an arc that cevered a large pertien of
the pale blue oky. Flu fy pl.l.lm of cleuds were scattered

ameng the rainbew voltanaddod touch of
deceration. In tho back behind the rainbew a white
mist of smeke enveleped dia eutline of the distant

meuntaing that were pushing their wey te the surface of

the

ohl.nd the rainbew 1s a pet of geld. Whether anyene
believes it er net, the welceme eign of & peaceful is
nﬁh much mere than anything that ceuld be beught wi
geaa,
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Belment Heights Baptist Church

The interier of Belment Helights Baptist Church was
far more elaberate in design and exrnamentatien than any
church I had ever worshiped in. As I walked in the frent
deer of the sanctuary, my eyes were fecused straight ahead
of me, and the first ih.lnga that came inte view were a
domed baptistery with crimsen curtains pulled back and
ismerse ¢ ;Ipn situated en both sides of the baptistery.
A snow-white dove was suspended in a sky-blue background ever
the baptistery. The exrgan g&pu varied in size and content;
sone wore made of weed and the remaining pipes were made of
metal. Directly belew the baptistery was a chelir left.
There were several tiers of cushiened chairs lined up one
aftexr the ether. The pasterts white-weeded pulpit was
centered upen an eleva platferm, upon which Teur hand-
somely-engraved chairs alse had their places. A fleral
arrangement of red and white santhemums besutified the
g:.lpt « As my eyes swept frem the left of the sanctuary to

e right, I caught a':g.l.::: of a pewder-blue balceny,
fo s semicircle ceve three walls. On the lewer
level oo sectiens ef hard, wooded pews filled the
sanctuary. Seme of the pews nz:aud lenely; others were
crammed full. The entire sanctuary was de z:d with
crimsen carpet and rugs, and pewder=blue weedwerk. These
elaberate features of the church fermed the basis fer ny
conclusien that Belment Helights Baptist Church wes ene of
the mest slaberate and emamentsl churches I had ever
worshiped in.
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Our Pawley's lIsland "Paradise”

Hidden secretl on the beautiful Atlantic Ocean is
an unknewn paradise te many. It is almest a secend heme
with eur famlily. Because ef it's secluded identity, it's
rare beauty serene existance attribute to this special
area's uniqu ono:si il th of ie B

reximately thirty es seu Myrtle Beach

Seuth g;o 14ina, :o!to | rl.nto. white sanded beach wiih
extended d.:-foot. gu sh=blue waves that rapidly rell
in sequences ale shere. Strewn at variocus intervals
are wern~dewn cettages of all sizes and shapes. The
eutstretched co':mu are scraped and wern with the passing
wind and blewmn ¢ hundreds of upu-o shutters,
of blue and yellew, flap mtl.mul Y, the numbezr of these
leesely hu&w their windews is rather great. At night
small rays of goldcn nﬂlt gloam.frem the cettages qttl.cally
acress beach, while the » Silvery meen crestes
d.nuuottu on moving wa 01 a sound is heaxd

the hewl of the wind slewly echees scress the laad, sad
bol.ng ¢ :I.otol mo and relaxed, we selemnl sl.np in
our ece n. Ouxr beachheuse is unusual
conteat. It's a tn part, split level heuse ul.th baby blue
shingles and shutters and barbed-wire screens that stretch
frem the reef te the Qottol £leer. Open stairs stretch in
a circular manner frem the recking-chair perch te the

upstairs living reem. nﬁt Joldcn and green bedreems
oxtcad conthmu heuse, each e¢c (]
mnember of our 4 l:a:‘l.rt het sun ses, we
awaken tho wa o% the sun and fleat

en eur rubber n:l'to l.n the ceel, blue sea. An aire of
cententedness 1s prouat and shared extensivel w.ltls the
varieus oun-cunnod =burned teurists as lm
excitedly a this d.nh but secure shere. s shere
is net cemmerc ed, but instead a private blue ecean
with a reseuzceful, peaceful shere, mnhh!.:u of
nature's mest interesting and mm.l shells t trail
doagthoundhthu mmath of the relling water.
to t..'I'M‘I.»'l‘,tﬁf“. '2:1@. beach ’t':c a por!oct *Paradice®
se frea nedi meddening
creowds., It is trul Tesert area of "hon ud
recreatien distribu its natural bmty
hearts of the leo teurists. This wendexful bnch is
Pawley's Island, we censider it eur "Paradise."
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*"The Ceurt-House"
The court<heuse is lecated in the midst of the
somowhat rather small tewn. It is a voa.old buudl.ng.
but stands firmly en its foundatiens. coux*l:-xh
itself, is ene its mest attractive features. ]
green grass seems te remain green all the year reund,
and is kept nutl cut. Large, oak trees surreunding the
court-xa:d. der than the ceurt-heuse itself.
ls, an brownn and furxy, eften scurxry frem
tree teo tree pookl.ng ti.nldly at the passer-byers' with
thoir large, dark, e¢yes. ggo deay, old men dressed
e everal 8, eou togothor and sit en the vlu.tc-
fnucl\u near the ceurt-heuse. Seme sit m!.c:hl
noton te ene of them tell steries abeut his earl ld-
heed days. Others, chew cententedly on hi.o owa plece of
brewn, streag, chewing tebacce and at th whittle
at & plece of weed with their ckot-knl.vu. {:urdayo.
the farmers ceme te the ceurt-heuse te sell tho:l.r frnh
vegetables such as, big, red juicy apples and yellew, sweet,
cexn, otill en the kernel.
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My Getaway Place

As I turmed off tho paved read, I hit the firet of
many petheles en this eld du gravel read. To my left
was a cotten felld strecthing fer as far as the eye
could see with the cetten bewls bursting with cetten.

As I centinue dewns the read I xun a sharp turn to
the left and a whiep crukcoumtcu. I ease
acrouthocr«konas slab bridge. I turn a
z ourv:dtothorl td : thwf%:smdclg&
a s ever & ° ¢ grade or
“guﬁq oak buido an eld weeden gate and push myself
in my seat and just dream,
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Derm Reem

When I eater my roea the first thl.ag:l‘. see is
ansther deer that leads te the restreem. As my eyes
retate te the left of the reem I see the small clesets
with sliding deors. Then there is a bullentin beard
with all kind of pictures. The windew is right beside
the deer with th blue curtains up te it an the
hntug is right under the windew. If yeur eyes retate
to the right you will no-ybod-!.thnndnt blue
blanket ea it and a light ever it. Then my steree en
the dresser with a stacked ef records. Then my eyes
is right back at the deexr whexre I began frem.

270.
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Riverside High
This was a beautiful scheel. The scheel was eld,
with hedges and trees surreunding it. In the frent of the
hl.g scheel is a large yard where a plate has been placed
with the name Riverside High Scheel en it. Alse in the
frent are two flights ef etairs leading up to the frent

deer.

On the side of the scheel 1s a street lea around
to the stadium and the gym. The stadium is quite large and
a beautiful place in the summer. Du the summer the

ass 1s groon and very tall. The feotball field is never
irty, but always clean.

Gelng en areund the ¢ s wo find the gym, where the
basketball games are eften held. Inside the we £ind
two offices and bathreem. As you walk thmﬂho deer to
the gym are seme steps. These steps are often blocked off
unless they have a game, then these steps are used to
reach the balcony. e gym 1s old and look as though it
is about to fall.

On the other side of the campus is the janiter heme
where there is a large gate surrounding the house with twe
large degs. The dogs are there to keep everyone from the
grounds when the scheol isn't open.

Yes, the school is old but alse beautiful to me.
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My Roem

Having a place to go te be alone is important, When
I want a place think, dream, or just be by myself, 1

have bedreom.

.XBytho I am feeling dewn about uuthl.l:g. being in
my reom makes me feel secure. My big, cezy bed comferts
me in my sorrews. The yellows, eranges and greens which
dominate my room always seem to cheer me up.

When I am in a lazy moed I ond:lndnydroning. When
I leok eut my windew, the outdeors ts & picture fer me.
Duru! the day the sun rays filter ghroud: trees and
beam inte Teoem creating dod.g: on the walls. At night
the starlight flickers threu curtains. Everynigh
the pattern of the stars is different, enabling me te
create a new picture each night.

There are alse the times I just like to be alene fer
ne cular reasen. these times I de a lot of

scing. On the wall my bed is my bulletin
beazrd. It measures abeut twe feet by feur feet. This
holds many of my mest cherished things. The stresmers frem

birthd arties leng a or cups, netes frem friends
new yoﬂo&u with P4 .o s

b:n. and cersages ¢f flewers new brewn
am:t wrinkled, all g back the memeries frem the
past.

Like my bulletin beard linking me with the past, my
windew is my mxt te anether werld, In the cgr!.ng p
can epen and leek eut, all of a sudden I am in
a tetally different werld. The smell ef the flewexrs fresh
bleoms make me feel light-headed. It seems ags 1f I am s
much a part of the werld eof nature. roon alse
experiences a type of rebirth, The ls seem te be
breathing the fresh air aad singing aleng with the birds.

Each time I return heme my reem seems to
a deep slesp. It ence again is alive with the sights,
seunds, and smells that make it se unigue.
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A Trip to Remeber
Mood - chasrful

In of 1974, I left Nashville and was en way
to Puerte Rico. We arrived en this beautiful Isl sbeut
twelve hours after take off frem Nashville.

The wind was bl slightly, but enough that it
felt see instead of having a sirong bite. We get to
the hotel after changing eur clethes and nting.dlnmr.
we went directly te the swimming peel. The sandy beaches
and unusual le palm trees gave you a fnu.:g of being
free and full ef leve. The sun made the sand extremely
het, se het that yeu ceuldn't bare to walk en it witheut
seme kind of pretectien.

All of the Natives were very dark and myself of
course was as pale as a ghest. In the ene week spand that
I was there 1 accemplished a nice even tan, but the first
day, 1 get burned pretty bad because I stayed ecutside all
day and the sun is te het fer that.

The next day we went en a teur te the war stakes
where the Americans wen the Puerte Rican C&tlzonoh.lg. It
over leeked the ecean and diagenaly belew it the water
sprayed against the recks. We alse went te Old San Jaun
were an umisual Cathelic Church was. It had alet of brass
gl.pu in it and stained glass. The streets eof Old San

aun were made eof bricks and were very narrew. We teok a
teur of the San Jaun University which was very eld and
dirty; ene I weuldn't prefer te attend.

All in all, S8an Jaun Puerte Rico is an Island of
beauty and full ef excitment.
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The BExperience Of A Rock And Rell Cencerxt

A reck and rell concert prevides a tetally unique
experience for the audience. It encompasses factors,
including the music and its pepularity, but the
element of a cencert is by far the mest significant.

Peeple definitely make a cencert. An ebserver takes
intexest neticing what kind ef peeple attend a reck
cencert. The stereetyped image of a cencert-geer is a

eung e, aged fifteen te twenty-five. He ottzgpondly
oes net have a care in the werld and enly uses the cencert
as a refuge te get high. This is the way it was, net the
way it is new. Teday, & much breader range of peeple are
feund at cencerts. Yoeung peeple are still the prevalent
majoxrity of the attendance at a cencert, altheugh increasing
numbers of middle-aged adults, thirty te ferty, are
b ¢ te attend. Intellectual celle stuiouts. recent
gaduatu. and mature high scheel studeats are reghciug

e young hippie freaks of the late sixties. Maybe this
will help spur a different attitude teward reck cemcerts.

The pepularity of the music determines the size and
t;po of audience ch attend. Fer instance, a milder form
of reck such as that played by "The Carpenters,® weuld find
an elder, mere mature asudience in attendance. On the
czntr:xy. a haxd reck greup “:uch as d;l.od Zeppelin® weuld
play to a yeo r, mere carefree audieace.

Crwx ::g:v.lor is alse an rtant element of a
concext. An appreciative, well behaved crewd enhances the
atmesphere of a cencert, whereas rewdiness enly diminighes
the excitement.

In uunnar;. cencerts are a fun thing, intended fer
the enj nt of all. The peeple and the music are the
:utot gtfntu:n. and determine am individual's reactien

e & cencert.
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Place Descriptien

We had finally ceme te 2 s after dxiving fer
abeut ten miles. the dust settled dewn areund the
car, I ocsught my glance at & real desert. The traller
I was stay in was the third dewn frea the read.
gince there was enly five mere trailers besides eurs,
as I walked inside 1 ceuld see several curtains meving
te see whe the intruders was.

When I lecked te the Ssuth of me the enly in
sight was a small grecexry stere; which if you werean!
leeking oceuld very easily pass. All the rest ¢f the land
was flat and silent. Every new and then a gust of winad
would ceme aleng and yeu ceuld watch the tumbleweeds
crawl acress the neverending desert. It was lenely. The
wind creed and the enly answer was its ewn eche. ®
dust of the greund would rua te get away, but never get

vexry far.
By then I knew I weuld stay.



Theme 58 278

The First Snow of 1975

The first snew of 1975 came as 2 ou rise te nearl
one. When I woke up the merning of shew, I ceuld
hud believe that there was snow. The greund was cevered
with a besutiful iu.to coat of m. As tho light of day
owed dewnr te stened wi ’
elightful gu.-or. I bohm that S SNOw was ono °
the prettiest snews I had ever experienced. When I leocked
out of my bedreea wind I felt a delightful, wamm feeling
inside me. As tbo soft hlku of oaow 11 t.ly to tho
esarth's surface, they seemed to get go nor
each puo.lm ninute. The shew u.od delight uck-
e evexry o limb of the trees. The trees were
d\toddmbytho show on the upper side of their limbs.
mmwu-odtob:hgamhm”m earth.
When I arrived at scheel neticed that the snew
seemed te be prettier as the dﬂt 1ights reflected en it.

The otnh'oftlumm g:ato:atuﬁttlu
. ] the

te one t witnessed it.
At the end of the day, I lecked eut of the windew at
the flicke t on the snew. When I leeked at the

besutiful snew, I experienced the wenderful feeling of life.
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Place Descriptien

It was & herrible leeking place. The building was
old and cevered with vines. In the freat yard, there
were absut five er six eld trees. Whenever the wind
blew strengly, branches weuld fall frem the trees. On
one memeriable eccasien, the wind blew very hard causing
one of the trees te break at the base. The tree fell
tewaxrd the heuse, landed en the perch reef, and tore it

dewn.

There was & se=called sink hele en the side of the
heuse. It was said that en Halleween night peeple weuld
rise frem the hele and up inte the ::!.

The back yard was very large it was filled with
hrm old trees. If you leeked on the branches e¢f seme
of trees you ceuld see chains frem them. Many
peeple eften wondered why t were re. Waen there was
a full moea, you could see ies frem the chains.

‘1}: house l.tu_:ll_.{.hani't R«n “ﬂ;od for oni "
thirty=five years. coler is a . ®
windews hn'boou breken sut. Temerrew tg:.zouohq -
:ﬂu::h:tmhgolmt.touthhmudmmrm

® trees.
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The Attlc

The worst room I can think of has to be our attic. It
is big, dark and scary, It has a very bad ordor,
The entrance of the attic 1s located in the guest room.
It has a long winding stair case. You have to go to the top
of the stairs before you can turn on a light. The attic 1is
very large. There are two levels in the attlc. T[he first
level is very large., It contains old furniture. <T[he second
level is a crawl space. It contains old plctures and lamps.
Going in the attlic petrifies me. It always feels as
though there are other people in it. Since there is only one
light, many shaidows are formed. Some of these shadows look
very strange.
There is a distinct odor in the attiec. It's an old,
musty smell, It amells like a very old house. It seems like
you can smell the dust, The moisture in the alr causes mold.

This gives the room a very muggy odor,
All in 8ll, I spend as little time as I can in the attic.
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PANEL INSTRUMENT

Dear Panel Member:

May I thank yeu fer yeur participatien in this
research. 1 am sending yeu the enclesed descriptive
themes, written by studeats this semester in the regular
couxse work of English 101 and 102. They were writtean
at differeat times in the semester in respease te varieus
assignments, and this acceunts fer the variety in lengths
and purpeses. 'l‘l:x were written by cellege age native
speakers of English.

I am asking yeu te indicate ean the ferms previded
what you think te the sex of the writer eof each theme.
Please circle yeur cheice indicating }f or F in every case.
You will netice that there is ne previsiea fer "dea't kaew.

"C* indicates that yeu have made a censcieus decisien
based on semething specific yeu neticed in the theme. "I*
indicates that yeu have made an intuitive decisien. *WG*
indicates that altheugh yeu "den't knew® yeu are willing te
make & wild guess.

There is alse space for yeur comments. Please make
any remarks or explanatiens gaa\ogocl.ﬂc or general as
spprepriate. Sheuld Iou desire te make mere extensive
cemments abeut a specific theme, abeut part er all of the
themes, or abeut the preject in general, please feel free
te use additienal sheets. ‘ou are especiall r:?ntod te
acceunt fer yeur decisiens (er guesses) by 2$n fgxu them
to reactions te a theme's (1’ word ¢ cz syn

inclu sentenee type or structur 3) use of Ldiem
and met T, (4) nature of erTews, [ tion of any
of these, or (6) any ether peints yeu believe applicable.

I vill be ge te New Jersey for the summer
the week May 26. If it is ceavenient fer yeu
spond prier te that time, please leave this packet in
x 4n Dr. Beasley's office or call me at 890- and
make other & s. If you are unable te
by 26, please turmm the packet in te Dr.
Oxdeubadian -h! forwazd it to me.

Thank yeu again fer yeur time and efferts in my behelf.

Respectfully,

Lo

Betty Waters
D.A. Candidate

333
gzz
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Name

Comments

WG

1.

WG

.

WG

WG

WG

WG

WG

WG

WG

WG

10.

WG

11.

WG

12,

WG

13.

WG

14.

WG

15.

WG

16.

WG

17,

WG

18.

wa

19.

WG

20.

WG

21,

WG

22.

WG

23.

WG

24,
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Name

Comments

WG

25.

WG

26.

WG

27.

WG

28.

WG

29'

WG

30.

WG

31'

WG

32.

WG

33.

WG

34.

wGe

35.

WG

36.

WG

37-

WG

38.

WG

39.

we

qol

WG

hl.

WG

42.

L]

h3.

WG

44,

WG

45.

WG

L46.

WG

47,

WG

48.
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Name

Comments

WG

u9.

WG

50.

WG

51.

WG

52'

WG

53,

WG

54,

WG

55.

WG

56.

we

57.

WG

58.

WG

59,

WG

60.
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APPENDIX C
PANEL RESPONSES

Panel Member Number and Type of Response

No. of
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APPENDIX D
MINI-RESEARCH INSTRUMENTS

Instrument for:

SAMLA/SECOL and History 477, The American Woman

Betty-Lou Waters
SHE WRITES LIKE A WOMAN

SHORT ANSWER SHEET

Theme #1 M F C I WG
Theme #17 M F C I WG
Key: C - Conscious

I - Intuitive
WG - Wild Guess
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Instrument for:

Freshman Respondents

Name Section Sex

Answer Sheet

COMMENTS
L. M F C I WG
8. M F C I WG
9. M F Cc I WG
17. M F C I WG
18. M F C I WG
26. M F C I WG
29. M F C I WG
W7, M F C I WG
52. M 3 C I WG
54, M F c I WG
KEY: M - Male
F « Female

C - Conscious

I - Intuitive

WG - Wild Guess
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MINI-RESEARCH RESPONSES

SAMLA/SECOL Responses:

287

Percent
#F #M Total CIS
Theme 1 10 45 55 g8l.8
Theme 17 52 3 55 94,5
History 477, The American Woman, Responses:
Percent
.23 CF.TF #M CF.M Total CIS
Theme 1 3 5 18 us 21 85.7
Theme 17 21 59 0 0 21 100.0
#F = Number of responses of T
CF.F = Total confidence factor points for F
#M = Number of responses of M
CF.M = Total confidence factor points for M

Percent CIS = Percent of Correct Identification of Sex
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Freshmen Responses:

Responses to Themes

Freshman
Respondent

n
F
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Responses to Themes
18

APPENDIX E (Cont.)

Freshmen Responses (Cont.):
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SYNTAX DATA ON THEMES

TYPES OF SENTENCES
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No. of Percentage
Theme SPT g WPS
Sex of A B c D E
Writer
1M 10 10.0 5C.0 - 20.0 20.0 12.5
2F 11 - 54.5 - 45,5 — 16.3
3F 15 - 66.7 13.3 20.0 - 18,7
4UF 17 - 41.2 11.8 41.2 5.9 20.3
5M 19 - 68.4 5.3 26.3 — 15.0
6 M 5 20.0 46.0 20.0 20,0 - 19.4
7 F 13 - 6992 15."' 150"" -—— 15.9
8 M 3l - 58.1 - 41.9 - 12.1
9 M 18 5.5 B83.3 5.5 5.5 - 14.0
10 M 28 10.7 T1.4 -— 14.3 3.6 12.7
11 F 11 - 27.3 18.2 27.3 27.3 15.3
12 M 16 — 56.2 6.2 25.0 12.5 16.8
13 F 18 - 66.7 - 27, 5.5 15.7
14 M 29 3.4 51.7 20.7 20,7 3.4 13.7
15 M 7 - 71.4 - 28.6 - 21.0
16 F 13 - 30.8 - 69.2 - 17.3
17 F 12 - 41.7 - 50.0 8.3 13.7
18 M 16 6.2 43.8 12.5 3l1.2 6.2 16.4
19 M 13 — 53.8 -— 38.5 1.7 15.5
20 M 10 — 70.0 30,0 -— - 13.3
21 F 26 -— 46.2 11,5 30.8 11.5 13.3
22 M 7 28.6 - 14,3 42.8 14,3 20.8
23 M 8 - 50.0 - 37.5 12.5 20.5
2u M 19 - 73.7 - 26.3 — 9.9
26 F 10 -— 40,0 - 40.0 20.0 22.
27 M 11 - 72.7 - 27.3 -— 17.5
28 F 14 - 71.4 - 28.6 - 11.1
29 M 23 - 52.2 17.4 26,1 4.3 12.7
30F 7 - 14.3 14,3 71.4 - 25.6
31 F 10 -— 30.0 20.0 40.0 10.0 17.1
32 F 13 - 30.8 30.8 23.1 15.3 18.3
33 P 1“ 701 uQ.B - 50.0 —— 1303
3L r 12 8.3 16.7 — 58.3 16.7 18.1
35 F 10 - 70.0 — 30.0 - 18.9
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TYPES OF SENTENCES

No. of

Theme: Percentage

Se 2 SPT WPS
X of B c D E

Writer A
36 M 12 - 33.3 8.3 33.3 25.0 17.8
38 F 10 10.0 40.0 - 50.0 - 4.7
39 F 16 - 62.5 - 25.0 12.5 4.2
4O M 23 - 60.9 8.7 26.1 9.3 13.6
41 M 25 - 52.0 12.0 28,0 8.0 16.5
42 M 17 - 82.4 -— 17.6 - 11.9
43 M 10 20.0 50.0 30.0 - - 13.1
44 F 1y — 35.7 -— 50.0 14.3 16.8
45 M 15 - 20.0 13.3 66.7 -— 23.3
46 F 14 - 50.0 21.4 21.4 7.1 15.6
47 F 13 — 30.8 - 46.2 23.1 21.9
48 F 13 -— 46.2 15.4 30.8 7.7 19.2
49 F 19 - 42.1 5.3 42.1 10.5 20.0
50 F 10 - 90.0 10.0 - - 16.5
51 M 6 - 50.0 - 33.3 16.6 18.2
52 M 7 14.3 4.3 28.6 42.8 - 16.7
53 F 16 - 62.5 -— 31.2 6.2 13.9
54 F 24 - 58.3 4.2 37.5 - 13.8
55 F 15 - 40.0 20.0 26.7 13.3 18.2
56 M 18 - 66.7 11.1 22,2 - 15.7
57 F 11 - 27.3 27.3 45.4 — 14.9
58 M 18 - by.y — 55.6 — 15.3
59 M 16 - 62.5 6.2 31.2 - 12,2
60 F 23 - 73.9 - 26.1 - 7.6
Male ¢.8 47.3 8.0 36.7 7.2 16.6
Female 4.1 51.8 8.6 30.6 4.8 15.8

Leﬁend
= Sentences per theme

Sentence fragments

Simple sentences

Compound sentences and run-on of simple clauses

Complex sentences

Compound-complex and run-on sentences with at least one
dependent clause

Words per sentence

MooOwy>

WPS
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983
233

920
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656
000

27.9 15.6
28.1 16.5

28.0 16.0

8
9
3

5
6
6

28.4
26.9
27.6

Male
Female
Total

clauses

nominatives, except when introducing dependent
phrases

tional phrases
Nouns and pronouns as subjects, objects, and predicate

= Adjectives, including possessive nouns and pronouns
=z Adverbs, particles, and prepositions without preposi-

D = Verbs
E = Gerunds, and participles which are parts of participial

A
B
c
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o HIG Y

To as an infinitive

Prepositions as part of prepositional phrases

There as an expletive

Subordinate conjunctions and other introducers of
dependent clauses

Coordinating conjunctions
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