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inspiring students. The work you do weekly is creating a lasting impact on the
generations to come. Never stop learning.
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Abstract
The goal of this creative project is to provide Sunday School volunteers with evidencebased pedagogies commonly used in a general education classroom to better the teaching
practices used in the Sunday School learning environment. The volunteer training
curriculum is based on four main aspects of teaching: small group instruction, large group
instruction, classroom management, and active engagement. This creative project
includes a handbook with easy to implement and research-based techniques for
volunteers with little to no teaching experience, five lesson plans for ministry leadership
to use as training material that accompany the volunteer handbook, and presentation
visuals that correspond with the lesson plans.
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Introduction
Learning connects students of all ages to the world around them. It opens the
doors of the mind to new opportunities and challenges. It imparts advice and guidance for
being a committed, helpful, and productive citizen. Students learn from both positive and
negative experiences, whether a teacher distinctly recognizes this principle or not.
Although the majority of learning happens within the walls of a classroom, other learning
HQYLURQPHQWVLPSDFWVWXGHQWVMXVWDVKHDYLO\$OHDUQLQJHQYLURQPHQW³FRPSULVHVZKHUH
and how a student learns physically, cultXUDOO\DQGFRQWH[WXDOO\´ 3RSDQ 
Considering this definition, a learning environment constitutes any location where a
learner receives outside knowledge. Classrooms are being improved daily with new
ideas, and rightfully so. However, children are learning in many different environments
beyond school walls, including after-school programs, extra-curricular activities, and
religious organizations. Teachers in these environments also play instrumental roles in
HYHU\VWXGHQW¶VOHDUQLQJSURFHVV1RPDWWHr where a student goes, learning should be
effective, and those who are teaching students should be equipped to convey the message
in a positive way wherever learning takes place. A clear need for these types of
transformative teaching practices can be found within the walls of the church.
Christian churches are meant to be havens for families and students. For many
families, Biblical teaching is a crucial aspect in the moral and character development of
their children. Learning excellence should be of the utmost importance in the church
HQYLURQPHQWDVLWLVLQVHFXODUVFKRROV&KXUFKHVDUHFRQVLGHUHG³OHDUQLQJ
HQYLURQPHQWV´\HWFKXUFKYROXQWHHUVDUHQRWUHDGLO\HTXLSSHGWRWHDFK,QVWHDGRI
handing volunteers a curriculum packet with little to no guidanceFKLOGUHQ¶VPLQLVWULHV
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should produce volunteers with the skill and confidence to effectively teach Christian
values in a Sunday School atmosphere. Howard Hendricks (2006) of Dallas Theological
6HPLQDU\VWDWHVWKDW³LI+DUYDUGFDQQRWDVVXPHWKHLUSURIHVVRUVFDQWHDFKZHOOKRZ
much less can churches? Proper training not only prevents us from producing gun-shy
WHDFKHUVLWDOVRKHOSVRXUWHDFKHUVHIIHFWLYHO\FRPPXQLFDWHWKHJRVSHO´ S (IIHFWLYH
teachers are effective communicators. The United States requires classroom teachers to
go through years of higher education to receive a license to impart knowledge to children.
In contrast, W.C. McCoy (2010), in his Edgewood College dissertation, argues that
³WKHUHPD\EHQRPRUHLPSRUWDQWSRVLWLRQLQWKHFKXUFKWKDQWREHD6XQGD\VFKoolteacher²DQG\HWZHRIWHQRQO\RIIHUWKHPRVWPLQLPDOWUDLQLQJ´ S ,IWHDFKLQJLV
upheld as a position of great importance, volunteers should be given the tools necessary
to be impactful, just as a pre-service teacher is trained for a classroom setting.
The effectiveness of a classroom stems from the effectiveness of the teacher.
Though the material taught in Sunday School is transformative on its own, an effective
teacher takes the information and makes it relevant to the student. The material by itself
does not matter as much as the expert teaching (Vacca & Vacca et al. 2017, p. 47). Even
LIFKXUFKHVQRWHWKHLPSRUWDQFHRI³H[SHUWWHDFKLQJ´6XQGD\6FKRROWHDFKHUVPD\QRW
know research-EDVHGWHDFKLQJVWUDWHJLHV$VQRWHGE\+HQGULFNV³XQIRUWXQDtely, many
teachers still think of teaching as dumping content. They assume that when they have
XQORDGHGWKHZHHNO\LQIRUPDWLRQIURPWKHFXUULFXOXPWKH\KDYHWDXJKW´ S 
Although there are many Sunday School teacher trainings that reinforce the basics of
ministry and the importance of solid curriculum, there are not many research-based
training manuals that give volunteers basic tools and pedagogy, or instructional methods,
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for use in teaching to a large or small group of students. Even if volunteers are given a
well-designed weekly curriculum, proper training on how to present the knowledge in a
purposeful and meaningful manner increases the probability that the material will impact
the learner. By approaching methods considered best practice in the modern-day
classroom such as small group instruction, large group instruction, classroom
management, and active learning, churches can transform these pedagogies into usable,
applicable strategies when presenting Biblical topics to students. If churches can
reinforce behaviors and practices cultivated in a schoolroom, student understanding of
Biblical lessons can soar to greater heights. By incorporating critical educational concepts
into a church setting, the goal is to improve the way volunteers teach Bible and character
development curriculum and increase retention rates of volunteers who teach in a
FKLOGUHQ¶VPLQLVWU\ environment.
History of Sunday School Teachers
In the 19th century after the Civil War, Sunday School teachings became critical
to the moral and academic development of the child. In attempting to find and train
volunteers, women became the main caregivers in the Sunday School. According to
'DYLGVRQ&ROOHJHKLVWRULDQ6DOO\0F0LOOHQ  ³:RPHQIRXQGWKH6XQGD\VFKRROD
perfect place to employ their energy and talents, for this type of volunteer work pleased
even tradition-PLQGHGVRXWKHUQHUV´ S $OWKRXJKZRPHQYROXQWHHULQJRXWVLGHRIWKH
household was only beginning in the post-Civil War era, women became valued in the
UROHRIWHDFKLQJFKLOGUHQLQFKXUFKVHWWLQJVDQGVKDSHG\RXQJSHRSOH¶V&KULVWLDQ
education into what it is today. However, McMillen (2001) does emphasize that although
women were utilized as teachers, men were always the Sunday School leaders (p. 125).
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The Sunday School movement of the 19th century would not have even survived without
those willing women volunteers (McMillen, 2001, p. 9). Women today are incredible
teachers in the Sunday School classroom, however, both males and females play a critical
SDUWLQWKHWHDFKLQJVRIFKLOGUHQ¶VPLQLstry. To extend the legacy of the Sunday School
teacher, church leadership can offer opportunities for learning and expanding the teaching
portfolio for the benefit of the students and the volunteers.
Small Group Instruction
Using small group instruction in a classroom has become increasingly important
among elementary educators due to the benefits that small groups bring when discussing
literature. Since in a Sunday School setting volunteers present literature in the Bible,
following suit with a small group approach to teaching the Bible would be a natural
adjustment. One benefit of small group instruction is differentiated instruction to aid in
OLWHUDF\LQVWUXFWLRQ )DUOH\3LDVWD'RJXFX 2¶&RQQHOO ,QDVPDOOJURXS
LQVWUXFWLRQVHWWLQJLQZKLFKDWHDFKHUOHDGVWKHGLVFXVVLRQDVPDOOJURXS³HPSRZHUV
teachers and children to be responsive to individual learning needs by allowing for more
individualized feedback than is possible in whole-FODVVLQVWUXFWLRQ´ )DUOH\HWal., 2017,
p. 489). By decreasing the number of students in a small group, a teacher can more
effectively learn the needs of the group and modify instruction in real time for the
presented needs. Therefore, comprehension of a text increases within the context of small
group instruction. A second benefit is the interactive nature of small groups. Mary L.
Hoch of National Louis University makes note of the small group movement, noting that
³WKHVPDOOJURXSGLVFXVVLRQPRYHPHQWSURYLGHVRSSRUWXQLWLHVIRUVWXGHQts to delve
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GHHSO\LQWRWRSLFVDQGXVHVRFLDOLQWHUDFWLRQWRMRLQWO\FRQVWUXFWPHDQLQJ´ S 
Not only do more opportunities for deeper comprehension of concepts arise but also
opportunities for impactful and meaningful interactions with peers becomes more
frequent.
When constructing an effective small group setting in a classroom, two different
types of small groups can be implemented: centralized and decentralized small groups.
Centralized small groups are those in which a teacher or other expert authority is present
to lead the discussion. On the other hand, decentralized small groups do not have the
teacher present (Peterson, 2016). Students in decentralized groups are tasked with
guiding the discussion without a higher authority figure leading the conversation. With
the purpose of literacy instruction considered, a centralized group would be most
effective. A teacher with expertise on the presented literature is necessary for student
comprehension of more in-depth, complex concepts that students may not build
connections with when left to themselves.
Facilitating an effective small group first starts with an environment that
encourages participation within the small group. Hoch emphasizes that a teacher must
³HVWDEOLVKDFXOWXUHLQZKLFKRSHQDQGUHVSHFWIXOGLDORJXHRFFXUVDQGLVYDOXHG´ S
58). The teacher sets the tone of the group, meaning that practicing proper academic and
topic-appropriate vocabulary is a habit cultivated by the teacher, then passed down to the
students of the group. Also, building student-teacher relationships becomes an effective
tool when guiding small group discussion since positive relationships build a positive
learning environment. Another factor to consider in building an effective small group
discussion is the structure and distribution of the students in small groups. Grouping the
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students can be done heterogeneously, with different ability levels and backgrounds, or
homogenously grouping based on similar characteristics. Both have their benefits for
students and teachers, and should be done based upon the setting and the content
provided. In a study conducted by Lisa Beaulieu-Jones, a second-grade teacher at Newton
Public Schools in Massachusetts, and C. Patrick Proctor, an associate professor of
education at Boston College, an instructional blueprint for collaborative small group
discussions was implemented in order to perceive the benefits and challenges of small
group instruction in the classroom. In their findings, Jones and Proctor noted that when
³GRQHZHOOFROODERUDWLYHGLVFXVVLRQVFDQEHDQHQJDJLQJDQGXQLTXHZD\WRH[SDQGRQ
UHDGLQJJURXSVXVLQJKHWHURJHQHRXVDQGKRPRJHQRXVJURXSLQJSUDFWLFHV´ S 
When the grouping is appropriate for the given population of students and the teacher
engages students in meaningful collaborative discussion of text, student engagement and
comprehension deepens.
Once the teacher creates a positive learning environment conducive to effective
literacy instruction, he or she must then take on the responsibility of guiding the
discussion towards one that promotes higher-level thinking of a text. For example, Hoch
GLVFXVVHVWKHLPSRUWDQFHRIH[SORUDWRU\WDONZKLFK³LVWHQWDWLYHLQQDWXUHDQGJLYHV
students a chance to talk about ideas for the purpose of further developing them, rather
WKDQMXVWVKDULQJDQVZHUV´ S LQDVPDOOJURXSVHWWLQJ)RUWKHPHDQLQJRID
text to be fully developed by a student, the teacher and students must go beyond
answering the question on the given lesson format. Students must be able to fully engage
and interact with a text and with each other. To create meaningful interactions with
exploratory talk, teachers must model the proper discussion behavior and academic
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language as well as set the boundaries of the discussion. A few ground rules such as
EHLQJUHVSHFWIXORIRWKHUV¶LGHDVDQGVWD\LQJRQWRSLFFDQJRDORQJZD\WRQRWRQO\FUHDWH
great discussion but also manage behaviors within the small group. Also, having
questions set to guide the discussion gives students parameters for proper interaction
while also giving them creative freedom within the bounds of the topic. Jones and Proctor
discuss in their 2016 study the importance of having guiding questions to open
GLVFXVVLRQ:KHQIRUPXODWLQJWKHLQVWUXFWLRQ-RQHVDQG3URFWRUQRWHWKDW³DVNLQJD
yes/no question is often a good way to start discussions on a path to an open participation
VWUXFWXUH´ S 7KRXJKTXHVWLRQVGRQRWKDYHWRUHTXLUHVWULFWO\\HV or no
responses, an opening question gives students a theme to look for in the study of a text
and gives direction to their critical thinking process. Direct opening questions also
support the need of textual evidence to back a text (Jones & Proctor, 2016, p. 679).
Having guiding questions helps to facilitate the small group collaboration, while giving
meaning to what is being studied.
Large Group Instruction
An experienced teacher places great value on different instructional methods in a
classroom and has many ways of teaching under his or her toolbelt. While small group
instruction is critical to the success of a classroom, effective whole group strategies must
be used to provide balance. Since whole group instruction is one of the more widely used
stUDWHJLHVLQDFODVVURRP³WHDFKHUVVKRXOGVWULYHWRLQFRUSRUDWHVWUDWHJLHVWKDWLQFUHDVH
opportunities for student participation, engagement, and self-HYDOXDWLRQ´ 1DJUR+RRNV
Fraser, & Cornelius, 2018, p. 244). Whole group instruction should not be the teacher
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talking at a large group of students, but rather the teacher using his or her platform to
inform and engage all the learners in the classroom in a meaningful manner. When
attempting to engage dozens of different learners at the same time, many different
strategies can be implemented to ensure the engagement of learners in any setting. The
type of strategy used should be dependent upon the learners who are present, as well as
the learning environment and tone that have been set. Knowing the learners present is
critical to effective whole group instruction just as with any other instructional method.
When an educator is familiar with the group of students present, he or she can then
choose the most appropriate tool in the toolbox.
AccordiQJWR0F/HRG)LVKHUDQG+RRYHU  ³W\SLFDOZKROH-class strategies
LQFOXGHOHFWXUHGLVFXVVLRQGHEDWHWHDFKHUGHPRQVWUDWLRQVDQGJLYLQJGLUHFWLRQV´ S
127). In consideration of the list provided, teachers have a plethora of whole class
strategies available to them at a given time. However, each strategy has a purpose and a
SODFHLQWKHFODVVURRPDQGWKHVHWRROVVKRXOGEHXVHGDFFRUGLQJO\ZLWKLQWKHWHDFKHU¶V
skillset. For example, when new information must be presented to the class, lecture may
be more appropriate than a debate, though debate may be an appropriate way to engage
learners in review of a concept or topic. To choose the most fitting tool in the toolbox, a
teacher must take into consideration the definition and purpose of each strategy.
/HFWXUHFDQEHGHILQHGDV³WKHYHUEDOLPSDUWLQJRINQRZOHGJH´XSRQDJURXS
(McLeod, Fisher, & Hoover, 2003, p. 127). The purpose of the lecture is to provide a
large amount of information effectively in a way that students can retain the knowledge
for future use. While the lecture format is used to give students necessary knowledge,
lecture should not be used alone. McLeod, Fisher, and Hoover (2003) make note that
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lecture is typically used best when paired with another strategy. This tool is a catalyst for
VWXGHQW¶VOHDUQLQJDQGUHWHQWLRQUDWKHUWKDQWKHPHDQVWRWKHHQG2WKHUPHWKRGVRIODUJH
group instruction are used to supplement the information presented during lecture. For
H[DPSOHGLVFXVVLRQZKLFKLVGHILQHGE\0F/HRG)LVKHUDQG+RRYHU  DV³D
student-centered strategy in which teachers assume the role of facilitator, and students
EHFRPHLQWHUDFWLYHSDUWLFLSDQWV´ S HQFRXUDJHVDSSOLFDWLRQDQGreview of a
concept, rather than explicit instruction of the given information. Discussion, whether in
ODUJHRUVPDOOJURXSVHWWLQJVLVDQHIIHFWLYHWRROLQHQJDJLQJVWXGHQWV¶NQRZOHGJHRID
topic since a student must activate what he or she knows about a topic in order to
actively participate in a conversation. As an informal assessment, discussion is also
HIIHFWLYHLQJDXJLQJVWXGHQWV¶XQGHUVWDQGLQJRIWKHGD\¶VFRQFHSW,IDVWXGHQWLVQRW
participating, it could largely be due to his or her lack of understanding, allowing the
teacher to then go pinpoint these areas for more instruction.
Teacher demonstrations are a critical tool for a well-rounded teacher to create
well-rounded students. An effective teacher must be able to demonstrate and model a
concept, topic, or activity in a way in which student groups could perform the activity
themselves efficiently after the demonstration. According to Allington and Cunningham
 ³GHPRQVWUDWLRQXVXDOO\LQYROYHVPRGHOLQJDQGH[SODLQLQJDORQJZLWK
demonstratinJWKHWKLQNLQJWKDWRFFXUV´LQZKLFKHYHUSURFHVVWKHVWXGHQWLVOHDUQLQJDW
the time. When teachers lead a demonstration, they are modelling the proper technique or
behavior necessary for a student to lead to success in a specific academic or personal
area. Demonstration in character education then would be just as important as modeling
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a mathematical algorithm or writing strategy. Using this method of instruction requires a
mastery of content and strategy on the part of the teacher.
Classroom Management
Perhaps one of the most frequently addressed issues in any setting with children is
classroom management. Ball State University educators Dustova and Cotton (2015)
DUJXHWKDW³ZKHQFODVVURRPPDQDJHPHQWVWUDWHJLHVDUHH[HFXWHGHIIHFWLYHO\Weachers
PLQLPL]HEHKDYLRUVWKDWLPSDLUOHDUQLQJIRUERWKLQGLYLGXDODQGJURXSVRIVWXGHQWV´ (p.
32). When a teacher has a variety of classroom management strategies at hand, he or she
can choose which tools will be most effective while taking into consideration the learners
currently in the classroom. A teacher with effective tools of classroom management not
only improves the quality of his or her teaching abilities but also improves the pathway of
success for learners. According to Gage, Scott, Hirn, and MacSuga-*DJH³WHDFKHUV¶
FODVVURRPPDQDJHPHQWSUDFWLFHVKDYHDGLUHFWLPSDFWRQWKHLUVWXGHQWV¶SUREDbility of
VXFFHVV´ S (IIHFWLYHPDQDJLQJRIVWXGHQWVRSHQVWKHGRRUVIRUDOOOHDUQHUVLQ
the classroom to learn in a safe and focused environment. Kratochwill, DeRoos, and Blair
of the University of Wisconsin-Madison discuss that effective classroom management
³HVWDEOLVKHVDQGVXVWDLQVDQRUGHUO\HQYLURQPHQWLQWKHFODVVURRPLQFUHDVHVPHDQLQJIXO
academic learning and facilitates social and emotional growth, and decreases negative
EHKDYLRUVDQGLQFUHDVHVWLPHVSHQWDFDGHPLFDOO\HQJDJHG´   When a teacher
conducts his or her classroom in a manner that allows many facets of learning to thrive,
student and teacher success will grow over time.
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In thinking about how to implement effective classroom management, one must
consider the greater picture of classroom management. Evertson of Vanderbilt University
discusses effective classroom management and how research has shown that discipline
actions themselves are not as effective as preventions used in a well-managed classroom
(2015, p. 0.03E). To use preventative management rather than disciplinary interventions,
a teacher must first set necessary guidelines for the whole group. Such management is
called universal intervention. According to the American Psychological Association,
³DSSUoximately 80-85 percent of students will be able to meet classroom behavior
expectations when given high-TXDOLW\XQLYHUVDOLQVWUXFWLRQLQWHUYHQWLRQRQEHKDYLRU´
(Kratochwill, DeRoos, & Blair, 2018). By setting expectations for the students at the
beginning, the teacher and the students will be aware of the appropriate behaviors and
expectations of the classroom and be more inclined to follow these set boundaries. From
DVWXGHQW¶VSHUVSHFWLYHIROORZLQJWKHH[SHFWDWLRQVRIWKHWHDFKHULVGLIILFXOWZKHQWKH
expectations have not been voiced outright. Although some students may be aware of
how to conduct themselves appropriately, a teacher cannot expect them to inherently
know all that is expected in the classroom for the year. An appropriate classroom practice
would be taking time at the beginning of the year to set guidelines and review them in the
following weeks, setting the expectation at the beginning so that the guidelines will not
have to be constantly addressed throughout the school year. These rules should be clear,
concise, and developmentally appropriate for the age of the learners. In creating
classroom expectations, the teacher must keep in mind the classroom environment as well
as the demographic of the students in the classroom (Kratochwill, DeRoos, & Blair,
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2018). When procedures of the class are established, they must be upheld by the teacher
fairly and consistently.
Once expectations are set, positive behavior reinforcement becomes a critical
aspect of the classroom. However, positive reinforcement in the classroom should be
more than candy and stickers when a student follows procedures correctly. According to
an article from Curriculum Review, methods of extrinsic motivation such as stickers and
EUDFHOHWV³FDQWKZDUWLQWULQVLFPRWLYDWLRQDQGFUHDWLYLW\OLPLWSHUIRUPDQFHVWLIOHJRRG
behavior, promote cheating and can become habit forming and contribute to a short-term
PLQGVHW´ ³0RYLQJ)URP%HKDYLRU5HZDUGVWR&KDUDFWHU'HYHORSPHQW´S %\
giving materials to motivate rather than giving students an intrinsic purpose to motivate
towards success, educators can stunt long-term growth while promoting instant
gratification of actions. Perhaps one of the strongest methods a teacher can use to
intrinsically motivate a student is through building relationship. Williams suggests that
³teacher-VWXGHQWUHODWLRQVKLSVLQIOXHQFHVWXGHQWV¶VRFLDODQGLQWHOOHFWXDOGHYHORSPHQt
IURPSUHVFKRROWRKLJKVFKRRO´ S 6WXGHQWVUHPHPEHUWKHSRVLWLYHDQG
negative relationships they had with their teachers, which can impact their learning later
for better or worse. Williams (2009) goes on to explain that though teachers shoulGQ¶WXVH
relationship just to make students do whatever they would like, a positive teacher-student
relationship creates a learning environment in which students will be more likely to
address problems with behavior rather than avoiding them (p. 78). A positive teacherstudent relationship forms by utilizing affective, or emotion-based, skills. Christy Hill
discusses the use of affective skills in her doctoral dissertation about classroom
management in Christian schools for Liberty University:
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[M]ore effective teachers exhibited high affective skills, especially in the areas of
listening and expressing feelings. Teachers who listen to their students can better
meet student concerns, while teachers who can express their feelings tend to be
more predictable and send clearer signals to their students (2014, p. 31).
A teacher who knows not only how to connect with his or her students
academically and affectively has a sharp tool in terms of classroom management.
However, positive relationship with a student does not have to be soft. While teachers
should be firm, instilling fear in the students should not be a method to motivate. Fear
will not only diminish a working relationship with students, it could potentially stifle the
growth of the learner. An impactful relationship based on trust will assist tremendously
when managing students in a classroom.
Even in a classroom where expectations are established, and a learning
environment is filled with positive, cultivated relationships, troubles will arise. Students
will break a rule. Conflict will present itself. When anticipating behavior disruptions in
the classroom, having a planned set of consequences, positive and negative, will be a
WLPHDQGFODVVURRPVDYHU(YHUVWRQQRWHVWKDW³LI\RXSODQDKHDGwhich positive,
negative, and corrective consequences you will use, and when you will use them, then
\RXZLOOEHPRUHFRQILGHQWRI\RXUDELOLW\WRPDQDJH\RXUFODVVURRP´ S( 
Confidence and consistency in a classroom are key to keeping students on task and
engaged with the lesson at hand. Everston (2015) then goes on to argue that keeping the
OHVVRQJRLQJZKLOH³QLSSLQJWKHEHKDYLRULQWKHEXGGLQJVWDJH´ S( VWRSVWKH
behavior before it becomes a consistent problem with multiple students. Consistent
consequences determined prior to entering the classroom allow the teacher to know
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exactly which protocol to use when a behavior disruption presents itself, which then
allows more time and effort engaged in learning rather than disciplining. Creating a
simple system of fair and logical consequences to actions helps to reinforce desired
behavior and curb inappropriate responses. Also, another practice is correcting student
behavior, rather than just criticizing it. For example, if a student is talking when a teacher
has given silent reading time, rather than just telling the student to stop talking, the
WHDFKHUVKRXOGDGGUHVVZK\KHRUVKHVKRXOGQ¶WEHWDONLQJDQGLQIRUPWKHVWXGHQWRIWKH
correct behavior to pick next time. Though prevention should precede interventions in
LQLWLDOPDQDJHPHQW³IRUHPHUJLQJVWXGHQWGLVUXSWLYHEHKDYLRUDWHDFKHU¶VXVHRID
systematic intervention plan involving both body language and verbal statements can
FXUERYHURIWKHLQFLGHQWV´ (YHUVWRQ15, p. 4.04E). No teacher enjoys correcting
behavior, but this aspect of classroom management is a critical skill to cultivate in order
to create and maintain a learning environment conducive to growth.
While each of these classroom tools will assist educators in cultivating and
sustaining a stable classroom, if the behavior expectation is not set and modeled by the
classroom teacher, then any rules or systems implemented will be null and void. A
teacher must present best practice to expect best practice from his or her learners. This
modeling should not just be for the purpose of keeping a group of students under control,
but rather for giving them tools of how to conduct themselves even outside of the
classroom. Williams (2009) gives the perspective on manDJHPHQWWKDW³FKLOGUHQGHVHUYH
IDUPRUHWKDQFODVVURRPPDQDJHPHQWIRUPDQDJHPHQW¶VVDNH7KH\GHVHUYHFODVVURRPV
ZKHUHPDQDJHPHQWLVGHVLJQHGWRKHOSWKHPWKLQNPDNHGHFLVLRQVDQGOHDUQ´ S 
Classroom management, like every other tool discussed, should be seen as a tool to
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benefit the student and promote learning, not just to make the life of the teacher easier. If
classroom management is executed correctly, an abundance of time and effort will be
utilized. However, with the amount of effort given towards classroom management will
come a great reward.
Active Engagement
In recent years, a great amount of emphasis is being placed on the term active
OHDUQLQJRUHQJDJHPHQWZKLFKFDQEHGHILQHGDV³the process of involving all students in
activities that encourage them to develop a deeper understanding of content by working
ZLWKDQGUHIOHFWLQJXSRQWKHPDWHULDOEHLQJSUHVHQWHG´ &RDVWDO&DUROLQD $FWLYH
engagement of a student is not attempting to hold his or her attention during lecture but
rather seeking out as many opportunities as possible to engage the student with the
presented content in a meaningful manner. Actively engaging the students in a classroom
will utilize all of the previously discussed tools such as small group and large group
instruction as well as effective classroom management. In order for a student to be
actively learning, a teacher must use the many resources and tools given to them
creatively and efficiently. P.L. Samson (2015) of the University of Windsor notes that
³LQFUHDVHGDQGPXOWLSOHIRUPVRIFRPPXQLFDWLRQDQGLQWHUDFWLRQEHWZHHQWHDFKHUVDQG
VWXGHQWVPD\EHFRQQHFWHGWRKLJKHUOHYHOVRIHQJDJHPHQW´ S $QHIIHFWLYHWHDFKHU
will implement best practices in a way that is most suitable for both the curriculum being
taught and the types of learners that are in the classroom. Keeping in mind the many
personalities of students and teachers as well as the plethora of topics that can be taught
on a given day, active engagement can take on many forms. The purpose of this research
is to give user-friendly techniques that will best fit the Sunday School environment and
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many learners that could encounter that environment. Though there are too many ways to
count in which teachers can actively engage students, this research will cover those
relevant to Sunday School teachers.
One of the most critical aspects of active engagement is knowing the learners
whom the teacher desires to captivate for the duration of time. Teaching multiple
personalities within one classroom can be overwhelming. However, familiarizing oneself
with theories of teaching that are meant to reach many types of learning personalities is
useful to any teacher. One of the most popular teaching theories is the Multiple
Intelligences Theory (MIT). Howard Gardner is attributed with the founding of MIT,
which emphasizes that each person has a dominant individual learning style, with nine
focused intelligences ranging from logical-mathematical to musical to bodily-kinesthetic.
The Multiple Intelligences theory is becoming increasingly utilized in classrooms, as it
FDQEHXVHG³DVDFRQFHSWXDOIUDPHZRUNIRURUJDQL]LQJDQGUHIOHFWLQJRQWKHFXUULFXOXP´
(Tamilselvi & Geetha, 2015, p. 2). By creating lessons that cover several different
intelligences, students can have different activities in which to thrive, then other activities
in which to learn from their peers that may be stronger in a certain intelligence. Students
who learn in an MIT classroom have the ability to gain self-confidence, self-knowledge,
and greater respect for individual intelligences (Bas, 2016, p. 1836). As an example, a
teacher may want to use MIT by implementing different intelligences into a lesson about
plot. This teacher may have students create a story plot/diagram sequencing the events of
a book, allowing the visual and logical learners to thrive. Also, the teacher could find a
song that outlines the idea of plot to aid the musical learners in remembering the elements
of plot. Or, a teacher could have each group act out a scene of different elements of plot
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for bodily/kinesthetic learners. Though incorporating all nine intelligences into a lesson is
nearly impossible, allowing students to express their understanding of the concept
through several different modes allows all types of learners to participate, actively
engage, and make the information personal. Incorporating this learning theory into
%LEOLFDOWHDFKLQJHPSKDVL]HVWKHLGHDWKDWHDFKSHUVRQLV³IHDUIXOO\Dnd wonderfully
PDGH´ 3VDOP1HZ,QWHUQDWLRQDO9HUVLRQ ZKLOHWHDFKLQJYROXQWHHUVKRZWREH
DZDUHRIWKHLUJURXS¶VSHUVRQDO intelligences.
Another potential difficulty that can be addressed through active engagement
would be the volume of students and tasks at hand. Teachers crave for each student in
their classrooms to have opportunities to be hands-on with the material being taught, just
as students crave hands-on experiences. In elementary classrooms today, learning stations
are aiding in giving students more intimate time with the teacher and peers, as well as
PRUHTXDOLW\WLPHZLWKWKHFRQWHQW/HDUQLQJFHQWHUVRUVWDWLRQVDUH³GHVLJQDWHGDUHDVVHW
up inside a classroom for the purpose of improving and enriching a student's learning
H[SHULHQFH´(Caffrey, 2017). These centers set up throughout the classroom have
materials and activities specifically built to give students an active role in learning the
material. In some cases, the teacher is even facilitating the station for those who he or she
has observed need more direct instruction to improve understanding of the material.
However, learning centers should not be used as an excuse to leave students on their own
with the material for most of the time. According to David Ginsburg, a seasoned educator
with over 20 years in the field, learning centers should meet four components: 1) create,
communicate, and practice procedures; 2) group with intention; 3) provide meaningful
tasks; and 4) assess the impact of the instruction on the student (2016). When done well,
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DOHDUQLQJFHQWHUDOORZVWKHVWXGHQWWR³LQWHUDFWLQDUHOD[HGVHWWLQJDQGHPSRZHUWKHPWR
QDYLJDWHWKHOHDUQLQJHQYLURQPHQWRQWKHLURZQ´DVZHOODV³DFFRPPRGDWHGLIIHUHQW
learning styles, and allow students to self-direct as they apply skills and strategies in fun,
HQJDJLQJZD\V´ *LQVEXUJ -XVWDVZLWKDQ\DFWLYLW\FHQWHUVWDNHHIIHFWLYH
classroom management on the part of a teacher to have their full effect. However, the
outcome of an efficient and creative learning cHQWHURQDVWXGHQW¶VDFDGHPLFDQGVRFLDO
progress is well worth the effort used to create and implement the topics and tasks. In a
Sunday School classroom, stations could be set to cover different parts of a Bible story
and give more guided hands-on experiences that allow abstract concepts to become more
concrete.
While stations and elaborate lesson plans do have their merit and position in the
classroom, teachers must also have simple tools on hand that can make a lesson as
engaging for a student as a learning station. Within direct instruction, teachers can
implement little opportunities for students to interact with each other while attempting to
apply the given content in a manner that is meaningful to the student. One method that
can reach these criteria effectively is the Think-Pair-Share method, which is when
students think about the answer to a question posed by the teacher, turn to a neighbor to
discuss possible answers or solutions, then use the pair discussions to share with the
whole group (University of Central Florida). Having the pair discussion allows for
students to discuss ideas in a more intimate way before sharing with an entire group,
which for many students gives them the opportunity to share ideas in a setting where they
usually may or may not feel comfortable sharing.
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Another idea specifically to aid in direct instruction of whole group would be a
method called the Jigsaw method. This classroom technique received its name because
³HDFKFKLOGLQDMLJVDZFODVVURRPKDVWREHFRPHDQH[SHUWRQDVLQJOHWRSLFWKDWLVD
cruciDOSDUWRIDODUJHUDFDGHPLFSX]]OH´ $PHULFDQ3V\FKRORJLFDO$VVRFLDWLRQ ,Q
implementing the jigsaw method, the teacher divides the class into diverse groups and
JLYHVHDFKJURXSDVSHFLILF³SLHFHRIWKHSX]]OH´WKDWWKHVWXGHQWVPXVWUHVHDUFKLQWHntly
so as to inform fellow classmates with different information on another topic. This
method helps involve all students in the whole group learning process and allows
children in the class to interact with other diverse learners present.
With the above strategies and many more, the objective is to give students a sense
of autonomy in the classroom, while diversifying the pedagogical portfolio of the teacher.
:KHQLPSOHPHQWLQJDFWLYHOHDUQLQJVWUDWHJLHV³>W@KHWHDFKHUEHFRPHVDIDFLOLWDWRURI
learning raWKHUWKDQDJLYHURINQRZOHGJH´ 6WUDQJ +XUG ,QDFODVVURRPXVLQJ
active engagement, the teacher should not be the only one contributing to the
conversation. Learning should be participatory for students and teachers alike. Active
learning should not be a special occasion but rather an integral aspect of the instruction
and management of curriculum on the part of the teacher.
Conclusion
If one walks into a typical elementary classroom in a public school today, one if
not many of the research pedaJRJLHVZRXOGEHSUHVHQW7RGD\¶VWHDFKHUVDUHWUDLQHGRQ
the best practices with the research to support them. Though the learning environment
may have a different climate, the Sunday School learning environment is still considered
to be conducive to learning, a place where knowledge buds and skillsets are instilled each
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week. Those who volunteer their time to teach in the Sunday School environment should
have the training available to them to teach with the utmost of excellence. Each of the
pedagogies presented in this academic component will play a role in the creative
component of this project. The teachings presented in the handbook will be based upon
WKLVOLWHUDWXUHUHYLHZDQGUHVRXUFHVFRPSLOHG-XVWDVLQDWHDFKHU¶VOHVVRQSODQWKH
research and pedagogies are weaved into the deepest aspects of this project in order to
create a desired outcome of progress and growth on the part of the students and teachers
who play roles in the Sunday School learning environment.
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Introduction
In a typical school district, best practices are being taught and
implemented daily. The schoolroom is progressing and growing to
improve student learning and understanding through the latest and
greatest methods in teaching today. Why should a church
environment be any different? Students deserve to have the
greatest possible learning experience, especially when learning
about the Word of God. Students should be taught to see value in
learning the Bible, rather than dreading a Sunday morning of sitting
in the Sunday School classroom. If we truly want our students to learn
and value the Word of God, we must provide the best that
education has to offer in our Sunday School classrooms.
The purpose of this handbook is to provide Sunday School
volunteers with practical tools and techniques that can be easily
implemented into any learning environment with elementary-aged
students. From teaching small groups to engaging learners in
meaningful and fun ways, this handbook provides Sunday School
teachers with valuable insight that can not only impact how they
teach but how students perceive learning about the Bible.
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Small Group Instruction
When teaching the Bible, learning in small groups can be one
of the most effective ways to talk about more in-depth concepts
ZLWKVWXGHQWV7KHVPDOOJURXSDSSURDFKWRWHDFKLQJ´HPSRZHUV
teachers and children to be responsive to individual learning needs
by allowing for more individualized feedback than is possible in
whole-FODVVLQVWUXFWLRQµ )DUOH\HWDO 2017, p. 489). Small groups
allow for teachers to know their students in a more intimate way and
allows for greater interaction and dialogue between teacher and
students. This more intimate interaction creates more opportunities
for differentiated instruction, instruction that is altered to
accommodate the needs of the student. Jesus himself models the
small group format for us. Though Jesus preached to crowds, he
called twelve disciples to follow him and learn from him, so they
could go preach the Gospel when he left the earth. With these
twelve, he taught more directly and deeply than he did with the
crowds. His purpose was to intentionally train and teach them, to
lead them in what was right. Jesus was able to have more direct
dialogue with them about his teachings. In a Sunday School setting,
ZHFDQWDNH-HVXV·VPDOOJURXSPHWKRGDQGLPSOHPHQWLWLQWKH
classroom to create more meaningful and direct dialogue about
the Bible with students.
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Forming your group:
Consider the demographics and abilities of the whole
group. Who would be best grouped together? Are
there some students who will work better in a
certain group?
o   Ex: Johnny and his friend tend to
be a distraction to others when
grouped together. Forming two
different groups for each of them
may create small groups more
conducive to learning.
Consider the size of the small group. Groups with
12 students and under tend to give way to be tter, more
meaningful conversation. The benefit of the smaller size is that it allows for
each student to participate and interact with his teacher and peers.

Knowing your group:
Take time to get to know your
small group. Memorize names,
where your students go to
school, what they do in their
free time, etc. An example
interest inventory created by
Sonja Khan can be found in
Appendix A. Positive teacher
and student interactions lead
the way to more meaningful
conversations. Students are
more willing to learn from
someone they know and trust.
Learn the personalities and
knowledge base of your small
group. What do they know
about the Bible? What do they not know? Knowing personalities helps you
Figure 1.1- The Gray Matrix. Retrieved from
graymatrix.org (see References)
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prepare your lesson. If you know your students learn well with visuals, you
can incorporate that into your small group lesson for the week. Tools such
as the Gray Matrix can aid you in knowing where the students in your
group are spiritually (See Figure 1.1). The Gray Matrix is a tool used in
giving volunteers a greater idea of where someone is spiritually through
evaluating and plotting growth on a graph similar to the one in Figure 1.1.

Beginning your group:
Establish a positive and safe
culture open to learning.

Example Expectations:

Set learning and behavioral
x Raise your hand before you
expectations with the
speak.
students in your group. What
x Keep prayer requests between
goals do you want to meet?
friends in the group.
This is a great time to set
x Bring your Bible with you every
group norms such as when
week.
to raise your hand. Creating
x /LVWHQDQGUHVSHFWRWKHUV·
and setting these learning
thoughts.
and behavioral expectations
creates consistency within
your group and keeps disruptions at a minimal. Confidentiality must also
be addressed here. Let students know that what is shared in confidence
will stay in confidence. This practice builds trust and a positive relationship
between teacher and student.

Teaching your group:
One main responsibility of leading small group instruction is guiding the
discussion towards a progression of higher-level thinking regarding the
text.
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Discussion
Discussion is where positive teacher-student relationship also becomes
important. Students need to know that their ideas and questions will be
heard and valued in the midst of discussion. For a discussion to be
productive, a centralized small
group works best for teaching
literature in most cases. A
centralized group is one that is led
directly by the teacher (Peterson,
2016). This leads to more
impactful discussion since an
expert on the material is in charge
and able to correct any
misconceptions and capitalize on
the main points.
To guide discussion, being prepared is CRITICAL. To make sure a discussion
is fruitful, the small group teacher should come into the discussion with
questions to guide the conversation.
4XHVWLRQVVKRXOGEHPRUHWKDQ´\HVRUQRµ Questions should be thought
provoking and promoting critical thinking. Engage students in the learning
of the Bible with meaningful questions beyond the surface. Involve them in
critical thinking to help the material stick!
Example Questions:
x
x
x
x

+RZGRHVWKLVVWRU\UHODWHWRWRGD\·V world?
How would you feel if you were in their shoes?
Compare this to another situation. What is the
same? What is different?
Give an example of how you can practice this in
your life.
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Closing your group:
Have a place to land your point. What is it that you want your group to
take away from your time studying the Bible together? Close the lesson in
a way that creates ownership of the material and relates back to the
expectations set at the beginning of the lesson. Giving students a tangible
takeaway makes the information more accessible to them.
Example strategies could be:
o Having students retell the story to a partner.
o Having students share one statement summarizing what they
learned to the group.
o Creating a fun innovative way to take the material with them, such
as hand motions or an acronym.
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Large Group Instruction
While small group instruction adds great value to a classroom,
an effective classroom implements a variety of instructional
methods that provide a fine balance of learning. Perhaps one of the
more widely used methods in Sunday School settings is large group
or whole group instruction. Though large group instruction adds
LQFUHGLEOHYDOXH´WHDFKHUVVKRXOGVWULYHWRLQFRUporate strategies
that increase opportunities for student participation, engagement,
and self-HYDOXDWLRQµ 1DJUR+RRNV)UDVHU &RUQHOLXVS 
Teaching to a whole group of students is not simply just talking at
them but communicating information to them in a way that actively
engages and promotes retention of knowledge. Therefore, an
effective teacher should have many tools in his or her toolbelt to use
when communicating a message to a large group of students.
According to McLeod, Fisher, and +RRYHU  ´W\SLFDOZKROH-
class strategies include lecture, discussion, debate, teacher
GHPRQVWUDWLRQVDQGJLYLQJGLUHFWLRQVµ S 7KRXJKQRWHYHU\
strategy has to be used in every lesson, having one or two on hand
per lesson provides life to the material. When we look at how Jesus
modeled teaching to the crowds, he incorporated many parables
and metaphors into his teachings. These left room for individual
thinking, leaving the crowds engaged and drawn to his words.
Though we cannot measure up tR-HVXV·WHDFKLQJZHVKRXOGEH
inspired by his teachings to consider our crowd and teach them in a
way that engages them and makes information relatable and
personal.
CREATED BY LAUREN GRIZZARD
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First, know your PURPOSE!
Every decision that is made while planning and teaching must be
intentional and justifiable. Why are you teaching the content this
ZD\"7KHSURSHUDQVZHUZLOOQRWEH´EHFDXVH,IHOWOLNHLWµEXWUDWKHU
´EHFDXVHLWEHVWILWVWKHOHDUQHUVDQGWKHPDWHULDOµ'HFLGLQJ\RXU
whole group strategy is twofold:
What am I teaching?
The method you use must fit WHAT you are teaching. If you are
just introducing a topic, having a debate on the information
may not be the best fit. Introducing Biblical concepts may
require some lecture time. Using a physical demonstration to
help explain abstract concepts may also be considered.
Who am I teaching?
Knowing your audience is key. For younger students, you will not
lecture for 20 straight minutes. Perhaps something more active
and engaging may fit the younger learners.

´5XOHRI7KXPEµIRUWLPLQJ$JHQHUDOUXOHWRJRE\IRUWLPLQJOHFWXUHWLPHLV
considering the age of the students. Take the age of the student and add two. That is
your lecture time! For example, if the child is 8, go for 10 minutes. Try not to exceed 10-15
minutes.
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Whole group strategies:
To know which strategy to use, you must first know what each strategy
entails.

Lecture
/HFWXUHFDQEHGHILQHGDV´WKHYHUEDO
LPSDUWLQJRINQRZOHGJHµ 0F/HRG)LVKHU&
Hoover, 2003). The purpose of the lecture is
to provide a lot of information in a way that
sticks. However, lecture should not occur in
isolation. It is best paired with another whole
group strategy or activity.

Discussion
'LVFXVVLRQLV´DVWXGHQW-
centered strategy in which
teachers assume the role of
facilitator, and students
become interactive
SDUWLFLSDQWVµ 0F/HRG
Fisher, & Hoover, 2003, p.
132). Discussion is meant to
create needed dialogue
between the teacher and
students, allowing students
to share their thoughts and feelings on the covered information.
Prompting Questions:
o
o
o

How does this make you feel?
What do you think about what he or she said?
Do you agree or disagree?
o   Can also use nonverbal cues such as thumbs
up/down.
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Demonstrations
Demonstrations
give students a
hands-on
example of a
topic. For
example, in
large group, a
teacher and
some helpers
could role-play a
story in the Bible
to make it come
alive to students.
According to
Allington &
&XQQLQJKDP  ´GHPRQVWUDWLRQXVXDOO\LQYROYHVPRGHOLQJDQG
H[SODLQLQJDORQJZLWKGHPRQVWUDWLQJWKHWKLQNLQJWKDWRFFXUVµ

Examples:
o
o
o
o

A teacher and some volunteers role-playing a Bible story.
Using a creative science experiment to make an abstract point
concrete.
Using hand motions to allow students to interact with a Bible verse.
Having an object lesson to demonstrate an abstract concept.
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Managing the Classroom
One of the most frequently addressed issues in the classroom
would be that of classroom management. Dustova and Cotton
 DUJXHWKDW´ZKHQFODVVURRPPDQDJHPHQWVWUDWHJLHVDUH
executed effectively, teachers minimize behaviors that impair
learning for bRWKLQGLYLGXDODQGJURXSVRIVWXGHQWVµ S :KHQ
children are taught how to be respectful and conduct themselves
effectively in a classroom, we not only minimize distraction but also
develop character in students that will help them grow into
productive citizens. Proverbs speaks explicitly about directing and
GLVFLSOLQLQJFKLOGUHQRQVHYHUDORFFDVLRQVVD\LQJWR´VWDUWFKLOGUHQ
off on the way they should go, and even when they are old they will
QRWWXUQIURPLWµ 3URYHUEV1HZ,QWHUQDWLRQDO9HUVLRQ). When we
give children the guidance they crave and need, we set them up
for success in the classroom and beyond. Therefore, classroom
management is essential not just to control the room but to teach
children valuable social and emotional skills to carry with them
throughout their lives. However, we must keep in mind that children
are not little adults. They are children, and children need guidance
to be passed down by those who pour wisdom into them.

CREATED BY LAUREN GRIZZARD

12

7KH´6PRNH\WKH%HDUµPHWKRG
Classroom management should NOT be seen just as disciplining children,
but a set of ideals in place for the purpose of prevention. Evertson of
Vanderbilt University discusses effective classroom management and how
research has shown that discipline actions themselves are not as effective
as preventions used in a well-managed classroom (2015, p. 0.03E).

Think about it like this
Classroom management is
like a forest fire. Some cases
of disciplinary action will be
necessary every once in a
while. Fires will occur.
However, if you take
preventative action, you
greatly reduce your need for
discipline consistently.
You as a teacher choose to
play one of two roles: Smokey
the Bear or the firefighter. You
can take preventative action
or stand back and pay the
consequences later.
Remember, ONLY YOU can
prevent forest fires. Classroom
management is the
responsibility of the teacher,
not the students.
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Smokey the Bear is an iconic symbol of the
National Parks system used as a campaign for
forest fire prevention since the 1940s.
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Setting expectations:
In preventative management, the typical first step is setting expectations
for students. Research shows that ´DSSUR[LPDWHO\-85 percent of
students will be able to meet classroom behavior expectations when
given high-TXDOLW\XQLYHUVDOLQVWUXFWLRQLQWHUYHQWLRQRQEHKDYLRUµ
(Kratochwill, DeRoos, & Blair, 2018). Remember: students cannot read your
mind. If there is a certain way you want them to behave, you must set
that expectation.
How do I set expectations for my students?
To set your expectations, the following acronym is a great rule of thumb to
remember when creating procedures.

C[lear] A[ppropriate] C[oncise]
Clear- The rules must be written in student-friendly language.
Appropriate- Know the developmental age of your students.
What can they do? What is the demographic of your class?
Concise- Keep it simple and reachable. There is no need for
a long list of complex rules. Keep the procedure list from 3-5
rules.

Remember: Be FAIR and CONSISTENT. If you set an expectation, you must
follow through with it for all students.
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Positive reinforcement:
Once procedures and boundaries
are set within the group,
reinforcement is needed to keep
students on task and adhering to
these set expectations. Students
need motivation. However,
motivation should come from more
than a nice sticker sheet.

Extrinsic v. Intrinsic Motivation
7RSLQSRLQWDVWXGHQW·VPRWLYDWLRQZHPXVWILUVWNQRZWKHGLIIHUHQFH
between the two types of motivations:

1. Extrinsic- Physical or external factors that motivate a
student.
Ex: stickers, bracelets, extra free
time, etc.
2. Intrinsic- factors within oneself that
promote motivation
Ex: academic drive,
competitiveness, relationships

A note about extrinsic motivation
Though extrinsic motivation may work better for struggling students or to
jump-start a behavioral program, teachers should not be quick to jump on
the sticker sheet. Research suggests that outward motivators ´FDQWKZDUW
intrinsic motivation and creativity, limit performance, stifle good behavior,
promote cheating and can become habit forming and contribute to a
short-WHUPPLQGVHWµ ´0RYLQJ)URP%HKDYLRU5HZDUGVWR&KDUDFWHU
'HYHORSPHQWµS 
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Intrinsic Motivation: Teacher-Student Relationships
Perhaps one of the greatest student motivators is teacher-student
relationship. Williams VXJJHVWVWKDW´teacher-student relationships
LQIOXHQFHVWXGHQWV·VRFLDODQGLQWHOOHFWXDOGHYHORSPHQWIURPSUHVFKRROWR
KLJKVFKRROµ S %XLOGLQJDrelationship with your students
MATTERS!
How can I build a positive relationship?
Positive teacher-student relationships are built using affective, or emotion-
based, skills. Affective skills can look like the following:

Listening- As a teacher, be an active listener. Show your students
that you care! Make eye contact, ask questions, and invest in their
lives.

Expressing yourself-
Someone who is well-
versed in affective skills
can express themselves
easier. Be clear with your
signals and be upfront with
your students. A little
honesty and vulnerability
can go a long way in the
classroom.

Knowing your students-
Knowing your students is a common theme throughout teaching
styles. You cannot effectively teach a student you do not know.
Take time to invest and build relationship in a meaningful way.

Be firm- Knowing a student and building positive relationship does
nRWPHDQ\RXKDYHWREHVRIW'RQ·WEHDIUDLGWREHILUPPHDQLQJ
not being afraid to give a student correction when necessary. If a
positive relationship is built on trust, the student will be more trusting
of your firmness. However, being firm is done out of love, not as a
fear tactic. Firmness should not come from raising your voice.
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Putting out the Fire: Discipline
Fires come even with the greatest of
prevention. Even in a perfectly managed
classroom, conflict arises. When those
problems come, an effective teacher
has a plan in place to address
discipline.
Having a plan
(YHUVWRQQRWHVLQKHUUHVHDUFKWKDW´,I\RXSOan
ahead which positive, negative, and corrective
consequences you will use, and when you will use them, then you will be
PRUHFRQILGHQWRI\RXUDELOLW\WRPDQDJH\RXUFODVVURRPµ S( 

Creating a system
Emerging behavior problems need to be resolved quickly before they
become a classroom-wide problem. Have a clear plan in place for
discipline needed for certain actions, such as a verbal warning prior to
being removed from an activity or parents called. Never underestimate
the power of body language and verbal cues!

Examples of Corrections:
o Proximity/ getting closer to child if disengaging
o 5HGLUHFWLRQFRUUHFWEHKDYLRUGRQ·W criticize
o A simple pat on the back
o Modeling and asking student to repeat the
process
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7KH7KUHH&·VRI'LVFLSOLQH:
Consistency: Any discipline system should be fair and
constant. If you have a set of consequences, stick to them, no
matter the child.
Confidence: Be firm and sure of what you say. As a teacher,
when you are sure in what you say and in your authority,
children will have a greater respect for you as a teacher.
Correction: Teachers should correct behavior over criticize.
Giving corrections on how a behavior should look will go
farther than just telling a student he is wrong.

$1RWH$ERXW&ODVVURRP0DQDJHPHQW«
Behavior must be modeled to be expected!
To truly have students who value good character and behavior, this value
must be modeled. SHOW the respect you want to see in your students. We
cannot expect to see behavior that is not modeled for students.

)RRGIRU7KRXJKW«

Children deserve far more than classroom
PDQDJHPHQWIRUPDQDJHPHQW·VVDNH
They deserve classrooms where
management is designed to help them
WKLQNPDNHGHFLVLRQVDQGOHDUQµ
(Williams, 2009, p. 119)

CREATED BY LAUREN GRIZZARD

18

Actively Engaging Learners
,QUHFHQW\HDUVWKHWHUP´DFWLYHOHDUQLQJµLVEHLQJXVHGLQWKH
classroom more frequently. Active learning or engagement can be
GHILQHGDV´WKHSURFHVVRILQYROYLQJDOOVWXGHQWVLQDFWLYLWLHVWKDW
encourage them to develop a deeper understanding of content by
ZRUNLQJZLWKDQGUHIOHFWLQJXSRQWKHPDWHULDOEHLQJSUHVHQWHGµ
(Coastal Carolina, 2018). When students are more involved in the
content, they receive more from the content. As teachers, even in
Sunday School, our job is to meet the students where they are and
give them meaningful engagement in the Word of God. The Bible is
´OLYLQJDQGDFWLYHµ +HEUHZV1HZ,QWHUQDWLRQDO9HUVLRQ 
meaning that it is not meant to be antiquated but applicable to all
generations in all seasons. If we want the next generation to live out
WKHFRQWHQWRIWKH%LEOHWRGD\·VWHDFKHUVRIWKH%LEOHPXVWEHZLOOLQJ
to actively engage our learners in the content, allowing them to
explore and participate in the topics presented. Learning of any
kind is not meant to be a spectator sport. A learner is meant to
participate and dive head first into the material. Implementing one
or two active engagement strategies that work in your classroom
can make a difference in the way your students learn. This chapter
has multiple tips and tools that can be utilized with a multitude of
learners in a Sunday School class. Think about your students, take
the tools that would work best for them, and implement them in your
weekly routine.
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Teaching Multiple Personalities
As noted in every
other chapter,
knowing your
students is of the
utmost
importance as a
teacher. You must
be aware of your
population and
the students you
teach. What
captures their
attention? An
overwhelming
Figure 5.1: Here is a simple graphic summarizing each of
aspect of teaching
*DUGQHU·VQLQHLQWHOOLJHQFHV7KRXJKVRPHPD\KDYHRQH
can be that your
strong intelligences, a learner has multiple with which they
class has many
learn.
different
personalities present. However, knowing strategies and theories that
target multiple personalities will be useful to a teacher.

The Multiple Intelligences Theory (MIT)
Psychologist Howard Gardner is attributed with the founding of MIT, which
emphasizes that each person has a dominant individual learning style,
with nine focused intelligences ranging from logical-mathematical to
musical to bodily-kinesthetic (See Figure 5.1). Incorporating this learning
theory into Biblical teaching emphasizes the idea that each person is
´IHDUIXOO\DQGZRQGHUIXOO\PDGHµ 3VDOP1HZ,QWHUQDWLRQDO
Version). Though you do not have to teach to every intelligence in every
lesson, incorporating two or three different activities to engage different
intelligences will give multiple opportunities for students to connect with
the material.
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Examples of Using MIT:
1. Incorporate a song into the lesson to engage musical learners.
2. Have graphic organizers to help retention rates of visual as
well as logical learners.
3. Have students act out a scene to help bodily/kinesthetic
learners and interpersonal learners.

Teaching Loads of Material
Much is asked of teachers these days. So much content is expected to be
covered in so little time. Many teachers even get ambitious with how
much they can fit in lessons. Learning stations or centers are a great
solution to this problem, as well as offering a variety of hands-on
experiences and applications with the content learned.

Learning Centers/Stations
/HDUQLQJFHQWHUVRUVWDWLRQVDUH´GHVLJQDWHGDUHDVVHWXSLQVLGHD
classroom for the purpose of improving and enriching a student's learning
H[SHULHQFHµ &DIIHU\ 6WDWLRQVDUHDQHIIHFWLYHZD\IRUWKHVtudents
to have hands-on experiences with the material and with each other. As
needed, teachers should step in. However, the beauty of learning centers
is their focus on student learning.
$Q(IIHFWLYH/HDUQLQJ&HQWHU6KRXOG«
1. Create, communicate, and practice procedures.
2. Group students with intention.
3. Provide meaningful tasks.
4. Assess the impact of the instruction on the
student.
(Ginsberg, 2016)
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When executed well, a learning
center should be allowing students to
grow with the material by addressing
many intelligences as well as grow in
social/collaboration skills. Examples of
learning stations that can be used can
be found in Appendix B. Though
stations can be more effort, the value,
when done well, can outweigh the
effort.

Teaching Directly
Direct instruction is critical to any lesson. You as the teacher are the
expert. To engage students in direct instruction, having little tools in your
toolbelt to use during a lesson can come in handy while engaging
students with less effort.

The Jigsaw Method
The Jigsaw method resembles exactly what
it sounds like: a jigsaw puzzle! This classroom
technique received its name because ´HDFK
child in a jigsaw classroom has to become an
expert on a single topic that is a crucial part
of a larger academic SX]]OHµ (American
Psychological Association, 2003).
Easy Steps for the Jigsaw Method:
1. 'LVWULEXWHVWXGHQWVHYHQO\LQWRJURXSV7KLVZLOOEH´KRPHEDVHµ*LYH
each student in the group a separate number.
2. Give each group a different subtopic to the lesson. Allow each group
WRUHVHDUFKDQGEHFRPH´H[SHUWVµRQWKHLUVSHFLILFWRSLF7RSLF
information can be given by teacher if needed.
3. Once every group is completed, break students into groups based on
the number you gave them. That way, each new group has a person
with a different topic.
4. Have each student teach his peers on their subtopic.
5. Come together and review subtopics briefly as whole group for closure.
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Think-Pair-Share
This is a simple method typically used when questioning the students
during whole group instruction of a lesson. It is a perfect activity used to
break up the length of time that the teacher is talking. It also allows for a
check for understanding in the lesson, giving the teacher an idea of
where the students are with the material. Below are some basic steps to
follow for the Think-Pair-Share method.
1.

THINK: After asking a question, allow students
time to think to themselves about how they
would answer.

a.

PAIR: Have the

students pair up with a peer.
This can be the student
closest to them, one with the
same color shirt, etc. Allow
students to discuss with the
peer their answer to the
question.
2.

SHARE: Bring back to
whole group discussion
and allow a few or all pairs
to share briefly about their
answers.
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Active Engagement: A Change of Mindset
In active engagement, ´>W@KHWHDFKHUEHFRPHVDIDFLOLWDWRURIOHDUQLQJ
UDWKHUWKDQDJLYHURINQRZOHGJHµ 6WUDQJ +XUG :KHQZH
implement these learning strategies to increase student participation, we
must decrease our time in front of the class. Changing your teaching
mindset from teacher-centered to student-centered will make all the
difference when executing each of the strategies listed above.
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Appendix B
Learning Centers
A learning center provides a hands-on experience with the content
presented in the classroom. If you are desiring to provide a hands -on
experience with Biblical content, some potentially helpful ideas for stations
are as follows:
x

Giving students a Bible story and having them prepare a skit to
act out a scenario.

x

Having a science demonstration for students to explore that
relates to a Bible story or verse.

x

Having pieces of a Bible verse on separate index cards and
having students piece together the Bible verse as a group.

x

Creating an arts & crafts station with a craft regarding your Bible
story.

x

Implementing a media station for students to watch a video
about a Bible story.

x

Having a game station where students can play a game about
their Bible story.

Appendix B

Session One
Introduction
Classroom to Sunday School: An Overview (45 min)
Materials:
x

Chart paper (4 pieces)

x

Poster markers (per piece of chart paper)

x

´&ODVVURRPWR6XQGD\6FKRROAn 2YHUYLHZµ PowerPoint
presentation

x

Pair Reflections worksheet (per person)

x

´7ZR6WDUVDQGD:LVKµKDQGRXW SHU person)

x

Pens/pencils (per person)

x

´)URP&ODVVURRPWR6XQGD\6FKRROµKDQGERRN SHU person)

Lesson Objective(s):
x

Volunteers will identify the main categories of teaching that can be
used in the Sunday School classroom.

x

Volunteers will collaborate with peers to identify characteristics of
each of the four categories of teaching covered in WKH´&ODVVURRP
WR6XQGD\6FKRROµ curriculum.

x

Volunteers will reflect on their own strengths in teaching and areas
for improvement.

$FWLYDWLQJ6WUDWHJ\ ´7KH+RRNµ :
´%UDLQ'XPSµ PLQ

Have four large pieces of chart paper on the wall, with one piece of chart
paper placed in each corner of the room. One piece will be labeled
´6PDOO*URXS,QVWUXFWLRQµDQRWKHU´/DUJH*URXS,QVWUXFWLRQµZLWKWKHODVW
WZRODEHOHG´&ODVVURRP0DQDJHPHQWµDQG ´$FWLYH(QJDJHPHQWµ6SOLW
whole group into 4 evenly distributed groups and assign each group a
category. Once every group has moved to the appropriate piece of
chart paper, give them two minutes to write down words and phrases
they associate with that category. After two minutes, rotate groups
clockwise to next category. Give them 1 minute to complete the same
task at that category. Rotate groups and give 1 more minute at next
category. Repeat process until each group has seen each of the four
categories and had time to contribute to each station. Have groups
return to original category. Give each group 1-2 minutes to summarize
what was said about their category for whole group.
Instruction:
1. As you begin, have learning objectives visible for volunteers. If
desired, have a volunteer read each learning objective aloud,
demonstrating how knowing learning objectives create a more
cohesive lesson and keep students on track towards their target.
2. ,QWURGXFHWKHFRQFHSWRI´&ODVVURRPWR6XQGD\6FKRROµZLWKD
purpose statement. Use PowerPoint Slide as a visual.

3. Have volunteers turn and talk to a neighbor about their purpose in
volunteering.
a. Prompting Question: Why do you teach Sunday School?
What keeps you coming back to teach every weekend?
4. After 1-2 minutes of talking to neighbors, ask for volunteers to give
an example of what his or her neighbor said (not own response).
5. Emphasize that everyone here is present to help children know the
Word of God on a deeper level and guide students to becoming
more fully devoted followers of Christ. That is also within the purpose
of these trainings.
6. Point out visual of 4 categories of teaching to be implemented in
Sunday School lessons and touched on in the handbook and
trainings. Emphasize how each of them must work together to
create a cohesive and effective lesson. One cannot be separate
from the other.
7. Give quick overview of each category using visuals given in
PowerPoint. Build on common ideas given in the Activating
Strategy.
a. Small Group Instruction
b. Large Group Instruction
c. Classroom Management
d. Active Engagement

8. Once each category is covered in whole group, have groups return
to their categories and agree or disagree with any words or phrases
given during the Brain Dump.
a. Prompting Questions: Which ideas were correct? What are
areas in which we will need more guidance?
9. Once each group has completed this task, bring everyone back to
whole group setting to close lesson.
a. Closing:
i. Pair Reflections- *LYHHDFKYROXQWHHUDQ´2YHUYLHZ
5HIOHFWLRQµZRUNVKHHW+DYHWKHPUHIOHFWZLWKD partner
and provide written response on given worksheet.
1. What are my strengths as a Sunday School
volunteer?
2. What is at least one area I wish to seek
improvement on?
3. What can be my first step in improving my
desired area?
10. As YROXQWHHUVILQLVKXSSDLUUHIOHFWLRQVSDVVRXW´7ZR6WDUVDQGD
:LVKµWRHDFK volunteer.
a. Each volunteer will give two take aways from the training and
one thing they wish they could have received from the

training. This is to have academic feedback to build upon
future trainings.
b. Have volunteer return this activity to training leader as session
concludes.

11. As YROXQWHHUVOHDYHSDVVRXW´)URP&ODVVURRPWR6XQGD\ 6FKRROµ
KDQGERRNVWRHDFKSHUVRQ+DYHHDFKYROXQWHHUUHDG´6PDOO
*URXS,QVWUXFWLRQµSULRUWRWKHQH[WVHVVLRQ
Assessment:
Pre-assessment- ´%UDLQ'XPSµ
During instruction assessment- &KHFNVIRU8QGHUVWDQGLQJLQ´WXUQDQGWDONVµ
and revising Brain Dump
Post-assessment- 3DLU5HIOHFWLRQDQG´7ZR6WDUVDQGD:LVKµIRUIHHGEDFN

´7ZR6WDUVDQGD:LVKµFLWDWLRQ
French, C. (2018). Two stars and a wish. Teachers Pay Teachers. Retrieved
from https://www.teacherspayteachers.com/Product/Two-Stars-
and-a-Wish-2811205

Session Two
Small Group
Classroom to Sunday School: Teaching in a Small Group (45 min)
Materials:
x

Post-it note and pencil (per person)

x

Paper and pencil (per person)

x

Chart paper and markers (per group)

x

Demonstration Scenarios

x

´6PDOO*URXS,QVWUXFWLRQµ PowerPoint

x

´7ZR6WDUVDQGD:LVKµKDQGRXWSHU person

Lesson Objective(s):
x

Volunteers will identify characteristics of an effective small group
lesson.

x

Volunteers will plan a small group with peers including prompting
questions.

Note: Each volunteer should have handbook with them and have read
WKH´6PDOO*URXS,QVWUXFWLRQµVHFWLRn of handbook prior to Session Two
lesson.
Activating Prior Knowledge: (5 min)
Hand each volunteer a post-it note and a pencil. Have each volunteer
UHIOHFWRQRQHWDNHDZD\IURPWKHSUHYLRXVOHVVRQ ´&ODVVURRPWR6XQGD\
6FKRRO$Q2YHUYLHZµ *LYH-2 minutes to complete thoughts, then have

each volunteer find a partner with the same color shirt to share their
takeaway from the previous lesson. Return to whole group and have
each pair share a takeaway from Session One. Emphasize main ideas,
then move on to Activating Strategy.
$FWLYDWLQJ6WUDWHJ\ ´7KH+RRNµ 
´4XLFN:ULWHµ PLQ
Give each volunteer a blank piece of paper and a pencil. Ask them to
close their eyes and reflect on the greatest small group session they can
think of in which they took part, either as a student or a teacher.
Prompting Questions:
1. What about that small group made it your favorite?
2. What did the teacher or leader do that made it so successful?
3. If you cannot think of a specific time, what does a perfect small
group look like to you?
After one minute of thinking, instruct volunteers to begin to write about
that experience. Since it is a quick write, the writing can be in any format
the volunteer desires. Allow about 2-3 minutes for writing. Once writing is
completed, ask volunteers to partner up with someone around the room
(example: someone with the same type of shoes) and share what they
wrote with a partner. Allow 2-3 minutes for pairs to share, then return to
whole group.

As a whole group, create a concept map incorporating the qualities of a
well-done small group that were brainstormed through the quick writing
process.
Instruction:
1. Introduce the topic of small group instruction using corresponding
PowerPoint slides.
a. What is small group instruction?
2. Once small group is GHILQHGGLVFXVV´NQRZLQJ\RXUJURXSµXVLQJ the
corresponding PowerPoint slide.
3. Have volunteers turn and talk to a neighbor about a characteristic
we should know about students in order to teach them better. Ask
pairs to share ideas that were discussed.
4. Share and explain examples of graphics and worksheets that help
get to know students better, such as the Gray Matrix and an interest
inventory.
5. 'LVSOD\WKH´EHJLQQLQJ\RXUJURXSµVOLGHin PowerPoint and discuss
the significance of beginning with a healthy and safe group culture.
6. 0RYHRQWRWKHVOLGHHQWLWOHG´7HDFKLQJ\RXU JURXSµ
a. Have volunteers turn and talk to another neighbor about one
quality of a good discussion. What makes a discussion
worthwhile?

b. Have pairs share with group about the qualities of a good
discussion.
c. Show types of questions that are helpful in leading a small
group discussion and discuss with whole group.
7. 6KRZILQDOVHFWLRQRI3RZHU3RLQWHQWLWOHG´&ORVLQJ\RXU JURXSµ
a. Discuss examples of ways to close group.
b. Have volunteers split into their partners and brainstorm ways
that would work for their groups.
8. Closing: Split into 4-5 groups. Have a different scenario/topic of
small group discussion for each group. Have each group talk and
brainstorm about their own scenario and walk through how the
small group would go/prompting questions to ask to students.
a. Once each group is done, ask them to share ideas with
whole group.
9. As ZKROHJURXSGLVFXVVLRQHQGVKDQGHDFKYROXQWHHUD´7ZR6WDUV
DQGD:LVKµKDQGRXWWRFRPSOHWHIRULQVWUXFWRUIHHGEDFNRQ
session. If desired, have separate index cards and basket available
for additional comments and feedback.
Assessment:
Pre-assessment: Quick write strategy
During lesson: Checks for Understanding, Questioning, pair discussion and
feedback.

Post-DVVHVVPHQW6PDOO*URXSVFHQDULREUDLQVWRUPLQJVHVVLRQ´7ZR6WDUV
DQGD:LVKµKDQGRXWIRUIHHGEDFN UHIHUWR6HVVLRQ2QHJUDSKLF

Session Three
Large Group
Classroom to Sunday School: Teaching a Large Group
Materials:
x

Post-it note and pencil (per person)

x

Catch Phrase phrase cards (x2)

x

Whiteboard (or any other method to keep score)

x

Large Group Strategies cards (1 per group)

x

Index card and pencil (per person)

x

´7ZR6WDUVDQGD:LVKµKDQGRXW SHU person)

x

´7HDFKLQJD/DUJH*URXSµ3RZHU3RLQW presentation

Lesson Objective(s):
x

Volunteers will define and demonstrate one large group strategy
with a collaborative group.

x

Volunteers will describe one large group strategy and describe how
they will implement it into teaching.

Note: Each volunteer should have handbook with them and have read
WKH´/DUJH*URXS,QVWUXFWLRQµVHFWLRQRIKDQGERRNSULRUWR6HVVLRQ7KUHH
lesson.
Activating Prior Knowledge: (5 min)
Hand each volunteer a post-it note and a pencil. Have each volunteer
UHIOHFWRQRQHWDNHDZD\IURPWKHSUHYLRXVOHVVRQ ´&ODVVURRPWR6XQGD\

6FKRRO7HDFKLQJD6PDOO*URXSµ *LYH1-2 minutes to complete thoughts,
then have each volunteer find a partner with the same shoes to share
their takeaway from the previous lesson. Return to whole group and have
each pair share a takeaway from Session Two. Emphasize main ideas,
then move on to Activating Strategy.

$FWLYDWLQJ6WUDWHJ\ ´7KH+RRNµ ´&DWFK3KUDVHµ PLQ
In this game, the whole group will be divided into two different teams.
Each team will be given a set of cards with random phrases. The goal of
the game is to have the lead team member communicate the phrase in
a way in which his team can guess correctly and quickly. The team with
the most points wins. One team will go at a time. The lead member can
either tell about the phrase or act out the phrase to have his team guess
correctly. Repeat process an even number of times as time allows. Debrief
and emphasize the importance of effective large group communication.
It is more than just talking at someone but rather reaching your audience
in a way that impacts their learning positively.
Instruction:
1. Introduce the topic of large group instruction with definition slide in
PowerPoint.
2. &RQWLQXHWRWKH´.QRZLQJ\RXUSXUSRVHµVOLGHRIWKH PowerPoint
visual. Emphasize the importance of knowing your students and the

material prior to choosing a large group instruction technique for
your Sunday School lesson.
3. Briefly explain each of the following large group strategies using the
´:KROH*URXS6WUDWHJLHVµVOLGH7KHVWUDWHJLHVDUHDVIROORZV
a. Lecture
b. Discussion
c. Demonstration
4. Split whole group into 3 different groups evenly. Each group will be
given a category of large group instruction. Each group will use
their large group strategy to create a brief presentation/skit
demonstrating the strategy. The following criteria must be met in a
group presentation:
a. The presentation must clearly demonstrate what the strategy
looks like in a classroom.
b. The presentation must show the common characteristics of
the given strategy that were communicated in the
PowerPoint review of each strategy.
c. The strategy must effectively communicate the topic.
d. Everyone in group must participate in presentation.
5. Give groups 10-15 minutes to create short presentation using the
large group strategy provided. Once each group has completed

presentation, each group will present the final product to the rest of
the whole group as if teaching the lesson.
6. During each presentation, each individual not performing the task
will take notes regarding each strategy presented using the
following prompt:
a. Name the characteristics that you see in this large group
strategy.
b. What is a potential strength of this strategy? What is a
potential weakness?
7. After all presentations are complete, debrief each strategy using
the corresponding PowerPoint slides. Note that this list is not mutually
exclusive. Though these would fit best in a Sunday School
environment, explore other options of large group strategies as well.
8. Give each volunteer an index card and pencil. Have them reflect
on the following:
a. Which strategy could I use next time I lead whole group
instruction? How could I implement it?
9. Once volunteer is ILQLVKHGZLWKLQGLYLGXDOUHIOHFWLRQKDQGRXW´7ZR
6WDUVDQGD:LVKµWRHDFKYROXQWHHU1RWHWKDWif additional
comments are necessary, there will be separate index cards and a
basket available after the completion of the handout.
Assessment:

During instruction- Checks for understanding/questioning.
Product- group presentation of large group strategy
Post-assessment- LQGLYLGXDOUHIOHFWLRQDQG´7ZR6WDUVDQGD:LVKµKDQGRXW
for feedback (refer to Session One graphic)

Session Four
Classroom Management
Classroom to Sunday School: Managing Your Classroom
Materials:
x

4 Scenario Cards

x

Post-it note (3 per person;; one for activating prior knowledge)

x

Pencil (per person)

x

Chart paper and poster markers (1 per group x 4)

x

´7ZR6WDUVDQGD:LVKµKDQGRXW SHU person)

x

´0DQDJLQJ<RXU&ODVVURRPµ3RZHU3RLQW presentation

Lesson Objective(s):
x

Volunteers will define classroom management and the importance
of preventative management.

x

Volunteers will implement management strategies to real-life
situations.

x

Volunteers will reflect on own practice and identify at least one
area of growth.

Note: Each volunteer should have handbook with them and have read
WKH´0DQDJLQJ<RXU&ODVVURRPµVHFWLRQRIKDQGERRNSULRUWR6HVVLRQ)RXU
lesson.
Activating Prior Knowledge: (5 min)

Hand each volunteer a post-it note and a pencil. Have each volunteer
UHIOHFWRQRQHWDNHDZD\IURPWKHSUHYLRXVOHVVRQ ´&ODVVURRPWR6XQGD\
6FKRRO7HDFKLQJD/DUJH*URXSµ *LYH-2 minutes to complete
thoughts, then have each volunteer find a partner with the same birthday
month to share their takeaway from the previous lesson. Return to whole
group and have each pair share a takeaway from Session Three.
Emphasize main ideas, then move on to Activating Strategy.
$FWLYDWLQJ6WUDWHJ\ ´7KH+RRNµ ´:KDW:RXOG<RX'R"µ PLQ
Distribute volunteers evenly into four groups. Have scenarios of classroom
management issues for each group. Each group will create a skit that
accomplishes two targets: 1) acting out the given situation and 2) giving a
solution to the issue given. Give the groups about 8-10 minutes to prepare
a skit following the two listed guidelines (make guidelines visible to
volunteers). Have each group act out skit for whole group. Prompt
volunteers to take notes and reflect on what they think is effective and
not effective from the debrief later.
Instruction:
1. Introduce the topic of classroom management with the ´0DQDJLQJ
<RXU&ODVVURRPµ3RZHU3RLQW'HILQHFODVVURRPPDQDJHPHQWXVLQJ
definition provided.
2. Instructor will display the Smokey the Bear slide of the PowerPoint
without words. Volunteers will turn to a partner and discuss what

Smokey the Bear could possibly have to do with classroom
management.
a. Once some pairs have shared with whole group, discuss
changing perspective of classroom management.
Preventative management invests heavily on the front end
with less issues in the future, while discipline-focused
management puts out many fires along the way.
b. Give each volunteer a post-it note and have them reflect on
the following: What would preventative management look
like? What does discipline-focused management look like?
3. 0RYHRQWR´6HWWLQJ([SHFWDWLRQVµ3RZHU3RLQW slide.
a. Question whole group using the following prompt: What is the
importance of expectations? Why do we use them? Allow
several volunteers to share answer with whole group.
i. Emphasize that students are not mind-readers. They
cannot inherently know what you expect. Effective
teachers make their expectations visible and clear!
b. Show acronym model on CAC slide of PowerPoint. Explain
each letter of the acronym and its importance to creating
and setting expectations with a group of students. Lead a
choral response of eDFKOHWWHURIWKHDFURQ\P LH´&is
&OHDUµ

4. 6KRZVOLGHHQWLWOHG´3RVLWLYH5HLQIRUFHPHQWµRQ3RZHU3RLQW Have
volunteers discuss with neighbor what the difference is in extrinsic
and intrinsic motivation. Define the difference between extrinsic
and intrinsic motivation.
a. Explain the dangers of too many extrinsic motivators and the
importance of building intrinsic motivation in our students.
5. Explain that teacher-student relationship is a critical factor in
building intrinsic motivation. Split volunteers back into the 4 groups
from activating strategy. Give each group a piece of chart paper
and poster markers and have them create a T-chart. One side will
EHODEHOHG´SRVLWLYHµZKLOHWKHRWKHU ´QHJDWLYHµ
a. Have gURXSV´EUDLQGXPSµZRUGVDQGSKUDVHVWKDW
characterize a positive relationship and a negative
relationship. Give 2-3 minutes to complete, then briefly have
each group share.
b. Emphasize the importance of affective skill. Define it using
3RZHU3RLQWVOLGHRQ´7HDFKHU-6WXGHQW5HODWLRQVKLSVµ
6. 0RYHRQWRWKH´'LVFLSOLQHµSRUWLRQRIWKHSUHVHQWDWLRQ'LVFXVV the
importance of a set system of discipline. Have example of a
discipline system to show as visual in PowerPoint.
a. Have volunteers turn and talk to a neighbor, listing examples
of good discipline that can be used in a church setting. Ask

two or three groups to share with whole group, then display
LQVWUXFWRU·VOLVWRIDppropriate discipline strategies. Note that
the list is not exclusive, but one must carefully consider the
type of discipline necessary.
b. 'LVSOD\WKH&·VRIGLVFLSOLQHDQGEULHIO\H[SODLQHDFKRQH
using the given visual in PowerPoint.
7. Have volunteers reconvene in groups from activating strategy and
revisit their given scenarios. Display the prompting questions: What
would work well? What strategy/strategies would improve this
situation?
a. Give groups no more than 4-5 minutes to reconfigure their
skits. If skit changed from beginning activity, have group act
out new skit and explain the reasoning behind the strategies
changed and used.
8. Closing- Hand each volunteer another index card and pencil. Have
them reflect on one strategy that stood out to them and create a
mini-plan for how to use this strategy with their Sunday School
group.
9. As YROXQWHHUVEHJLQWRILQLVKJLYH´7ZR6WDUVDQGD:LVKµKDQGRXWWR
each volunteer. Have them complete handout to provide instructor
with academic feedback. Note the comments cards and box if
someone desires to leave additional feedback.

Assessment:
Product- skit and revising skit to better fit knowledge gained throughout
lesson
Questioning during lesson serves as a formative assessment.
Individual Strategy reflections
Post-DVVHVVPHQW´7ZR6WDUVDQGD:LVKµKDQGRXWIRUIHHGEDFN UHIHUWR
Session One graphic)

Session Five
Active Engagement
Classroom to Sunday School: Engaging Learners
Materials:
x

Post-it note and pencil (per person)

x

Topic Cards (x4)

x

Chart Paper (x4)

x

Poster Markers

x

´(QJDJLQJ/HDUQHUVµ PowerPoint

x

Paper and pencil (per person)

x

´7ZR6WDUVDQGD:LVKµKDQGRXW SHU person)

x

´(QJDJLQJ/HDUQHUVµ3RZHU3RLQW presentation

Lesson Objective(s):
x

Volunteers will define, describe, and use 1 active engagement
strategy.

x

Volunteers will reflect on strategies that best suit their teaching styles
and their groups and identify one strategy to implement.

Note: Each volunteer should have handbook with them and have read
WKH´(QJDJLQJ/HDUQHUVµVHFWLRQRIKDQGERRNSULRUWR6HVVLRQ)LYHOHVVRQ
Activating Prior Knowledge: (5 min)
Hand each volunteer a post-it note and a pencil. Have each volunteer
UHIOHFWRQRQHWDNHDZD\IURPWKHSUHYLRXVOHVVRQ ´&ODVVURRPWR6XQGD\

6FKRRO0DQDJLQJ<RXU&ODVVURRPµ *LYH-2 minutes to complete
thoughts, then have each volunteer find a partner with the same hair
color to share their takeaway from the previous lesson. Return to whole
group and have each pair share a takeaway from Session Four.
Emphasize main ideas, then move on to Activating Strategy.

$FWLYDWLQJ6WUDWHJ\ ´7KH+RRNµ ´3DSDUD]]Lµ(5 min)
This game is a variation of the classic game Rock, Paper, Scissors. Before
EHJLQQLQJVHWJXLGHOLQHVIRUURFNSDSHUVFLVVRUV H[JRRQ´6KRRWµ
paper beats rock, etc.). Have each volunteer pair up and play rock,
paper, scissors against another volunteer. If he loses, the volunteer must
follow the winner to chant and cheer them towards victory. The winner
goes to find another opponent. The process continues until one person is
left standing as the winner. Explain that movement and games can be a
great way to engage learners in the lesson. Relating them back to a Bible
story can create great meaning and attachment to a subject based on
the level of engagement.
Instruction:
1. Introduce the topic of engaging learners with the PowerPoint. Use
definition slide tRGLVFXVVWKHGHILQLWLRQRI´DFWLYHHQJDJHPHQWµ with
whole group.

2. Whole group will split into 4 different groups evenly. Each group will
have a topic in which to collaborate and discuss together with
information provided from the handbook and PowerPoint. The four
categories are as follows:
a. Multiple Intelligences Theory
b. Learning Centers/Stations
c. Jigsaw Method
d. Think-Pair-Share and other questioning methods
3. Each group will be given a topic card with one of the previous
categories, chart paper, and poster markers. Each group must
research with handbook, PowerPoint notes, or devices and discuss
given engagement technique to present to class. Guidelines are as
follows:
a. Presentation must have an engaging activity relating to
topic.
b. Presenters must give brief definition/description of
engagement technique.
c. Presenters must give at least one example of how their
strategy can be used to teach a Bible lesson.
Note: Instructor can give one specific Bible story for every
presentation to cover (ex: David and Goliath or the story of
Abraham.)

4. Each group will give a brief presentation regarding their strategy of
engagement. Presentation should be no more than 5-7 minutes. If
not presenting, volunteers should note at least one take away from
each presentation.
5. Each volunteer will be given a blank piece of paper and a pencil.
Volunteers will individually reflect on the following prompt:
a. Which strategy would be most practical for my group? How
could I implement this strategy into my teaching?
Assessment:
Product- expert presentation to whole group of given topic
Individual reflection of knowledge
´7ZR6WDUVDQGD:LVKµKDQGRXWIRUDFDGHPLFIHHGEDFN UHIHUWR6HVVLRQ
One graphic)

Appendix C

Classroom to Sunday School:
An Overview
Created by Lauren Grizzard

Session One

Learning Objectives:
Ƒ Volunteers will identify the main categories of teaching that can be
used in the Sunday School classroom.
Ƒ Volunteers will apply prior knowledge of teaching to the Sunday
School classroom.
Ƒ Volunteers will classify different teaching methods based on
category and apply these teaching methods to their instruction.
Ƒ Volunteers will reflect on their own strengths in teaching and areas
for improvement.

1

³Brain Dump´

Classroom to Sunday School: A
Purpose

2

Purpose Statement

The purpose of this handbook is to provide Sunday School volunteers
with practical tools and techniques that can be easily implemented
into any learning environment with elementary-aged students.
Students deserve the best learning, especially with the Word of God!

Why do you
teach Sunday
School?

Question:

What keeps you
coming back to
teach every
weekend?

3

$Q2YHUYLHZRIWKH³&ODVVURRPWR
6XQGD\6FKRRO´&XUULFXOXP

Four Categories

Small Group

Large Group

Classroom
Management

Active
Engagement

4

Small Group Instruction

Ƒ A more intimate way for
students and teachers to
interact
Ƒ Building trust through positive
teacher-student relationships
Ƒ Focus on discussion

Large Group Instruction

Ƒ Using multiple strategies and
tools to communicate to a
large group of students
Ƒ Giving students opportunities to
soak in and communicate
information

5

Managing Your Group

Ƒ Minimizing behaviors that could
impair learning and
environment
Ƒ Developing character in
learners

Engaging Your Learners

Ƒ Using tools and strategies to
make learning meaningful
Ƒ Making the information stick!
Ƒ Allowing participation with the
material

6

1. What are my strengths as a
Sunday School volunteer?

REFLECT

2. What is at least one area I wish to
seek improvement on?
3. What can be my first step in
improving my desired area?

³7ZR6WDUVDQGa :LVK´

³Two Stars´
List two takeaways or positive feedback that you will carry away
from today¶s lesson.

³$:LVK´
What is one thing you wish the lesson taught? OR What is one
thing the teacher could do to improve the next lesson?

7

Classroom to Sunday School:
Teaching a Small Group
Created by Lauren Grizzard

Session Two

Lesson Objectives:
Volunteers will define small group instruction
and apply it to their Sunday School
teachings.
Volunteers will apply teaching a small group
with peers.

1

PROMPT:

³48,&.:5,7(´

Describe the best small
group session you have
ever been in.

4XHVWLRQVWR*XLGH<RX«

What about that small group made it your favorite?
What did the teacher or leader do that made it so
successful?
If you cannot think of a specific time, what does a perfect
small group look like to you?

2

Small Group Instruction

Why Small Group Instruction?

Small groups allow for teachers to know their
students in a more intimate way and allows for
greater interaction and dialogue between teacher
and students.

3

Knowing Your Group

Memorize names, schools, family information, etc.
Interest Inventory

Knowing personalities and spiritual walks
The Gray Matrix

Beginning Your Group

Establishing a positive and safe culture open to
learning
Expectations?
Goals?

Building trust through confidentiality

4

Teaching Your Group
Leading Discussion
What makes a discussion worthwhile?

Positive Teacher-Student Relationship
BE PREPARED!
Sample Questions
Ƒ How does this story relate to WRGD\¶V world?
Ƒ How would you feel if you were in their shoes?
Ƒ Other Examples?

Closing Your Group

LANDING POINT!
What is your main point?

Encourage Questions!
Have closing questions prepared«

5

SMALL GROUP
SCENARIO

What would you do?

Two Stars
and a
Wish

6

Classroom to Sunday School:
Teaching a Large Group
Created by Lauren Grizzard

Session Three

³&DWFK
3KUDVH´

1

Purpose of Large Group

Not simply just talking at them
Communicating information in a way that engages and
promotes retention of knowledge

Incorporate engaging and increasing participation

Knowing Your Purpose

To pick a strategy«
BE INFORMED!

WHAT am I teaching?
WHO am I teaching?

2

Whole Group Strategies

Lecture
Discussion
Demonstration

/(7¶6
TEACH!

3

LECTURE

Ƒ ³the verbal imparting of knowledge´
(McLeod, Fisher, & Hoover, 2003)
Ƒ Purpose:
Ƒ provide a lot of information in a way that
sticks!

Ƒ NOTE: best paired with another
activity (whole group or small group)

DISCUSSION

Ƒ ³a student-centered strategy in which
teachers assume the role of facilitator,
and students become interactive
participants´ (McLeod, Fisher, &
Hoover, 2003, p. 132)
Ƒ Create dialogue
Ƒ Giving students place to share
thoughts and feelings

4

DEMONSTRATION

Ƒ Hands-on example of a topic
Ƒ Modeling and explaining along with
demonstrating
Ƒ Example:
Ƒ Science Experiments
Ƒ Drama Role Play

REFLECT

Which strategy could I use next
time I lead whole group
instruction? How could I
implement it?

5

Two Stars
and a
Wish

6

Classroom to Sunday School:
Managing the Classroom
Created by Lauren Grizzard

Session Four

What Would You
Do?

1

Purpose of Classroom Management

Minimize behaviors that impair learning
Individuals
Whole Group

Develop character

³Start children off on the way they should
go, and even when they are old they will
QRWWXUQIURPLW´
(Proverbs 22:6 New International
Version).

2

The ³Smokey the Bear´ Method
Classroom management is like a forest fire«
Smokey the Bear
Preventative management

Firefighter
Discipline-focused management

WHO WILL YOU CHOOSE TO BE?

Setting Expectations

Ƒ 1st step of preventative
management
Ƒ REMEMBER: STUDENTS ARE NOT
MIND READERS!
Ƒ Expectations should be«
Ƒ Clear
Ƒ Appropriate
Ƒ Concise

C[lear] A[ppropriate] C[oncise]
Clear- The rules must be written in studentfriendly language.
Appropriate- Know the developmental
age of your students. What can they do?
What is the demographic of your class?
Concise- Keep it simple and reachable.
There is no need for a long list of complex
rules. Keep the procedure list from 3-5
rules.

3

Positive Reinforcement
Extrinsic v. Intrinsic Motivation
Extrinsic- Physical or external factors that motivate a
student
Ex: stickers, bracelets, extra free time, etc.
Intrinsic- factors within oneself that promote motivation
Ex: academic drive, competitiveness, relationships

Intrinsic Motivator: Teacher-Student
Relationship
Affective skills= emotion-based skills
How to use affective skills
Listening
Expressing Yourself
Knowing Your Students
Being Firm

4

³3XWWLQJ2XWWKH)LUH´
Have a SYSTEM!
Example: ³Three Strikes´ Policy
1st offense: Verbal Warning
2nd offense: Written Mark
3rd offense: Staff and parent contacted

Appropriate Discipline Strategies

Ƒ Proximity/ getting closer to child if disengaging
Ƒ Redirection; correct behavior, don¶t criticize
Ƒ A simple pat on the back
Ƒ Modeling and asking student to repeat the process
NOTE: Not an exclusive list!

5

Three C¶s of Discipline

Ƒ Consistency: Any discipline system should be fair and constant. If
you have a set of consequences, stick to them, no matter the child.
Ƒ Confidence: Be firm and sure of what you say. As a teacher, when
you are sure in what you say and in your authority, children will
have a greater respect for you as a teacher.
Ƒ Correction: Teachers should correct behavior over criticize. Giving
corrections on how a behavior should look will go farther than just
telling a student he is wrong.

What Would You
Do?

6

What is one strategy you
learned today that you could
use?
Create a mini-plan!

REFLECT:

Two Stars
and a
Wish

7

Classroom to Sunday School:
Engaging Learners
Created by Lauren Grizzard

Session Five

³3$3$5$==,´

1

Active Engagement

Ƒ ³The process of involving all students in activities that encourage
them to develop a deeper understanding of content by working
with and reflecting upon the material being presented.´

³)RUWKHZRUGRI*RGLVDOLYHDQG
DFWLYH´
Hebrews 4:12

Four Categories:

Multiple Intelligences Theory
Learning Centers/Stations
Jigsaw Method
Think-Pair-Share and other questioning methods

2

Multiple Intelligences Theory
Ƒ Each learner has a dominant learning style
Ƒ 9 different learning styles

Ƒ Examples of Using MIT:
Ƒ Incorporate a song into the lesson to engage
musical learners
Ƒ Have graphic organizers to help retention rates of
visual as well as logical learners
Ƒ Have students act out a scene to help
bodily/kinesthetic learners and interpersonal
learners

Learning Centers/Stations
Ƒ ³designated areas set up inside a classroom for the purpose of
improving and enriching a student's learning experience´
An Effective Learning Center Should«
1. create, communicate, and practice procedures
2. group students with intention
3. provide meaningful tasks
4. assess the impact of the instruction on the student
(Ginsberg, 2016)

3

Jigsaw Method

Each learner holds a ³piece tothe
puzzle´
Becoming an expert
Sharing with peers

Think-Pair-Share
THINK: After asking a question,
allow students time to think to
themselves about how they would
answer.
PAIR: Have the students pair up
with a peer.
SHARE: Bring back to whole group
discussion and allow a few or all
pairs to share briefly about their
answers.

4

Which strategy would be most
practical for my group?
How could I implement this
strategy into my teaching?

REFLECT

Two Stars
and a
Wish

5

