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ABSTRACT
The purpose of this study was to analyze the content of three elementary music
method books used in preparing K-5 pre-service and in-service teachers to integrate
music and song into their future classrooms. This study focused on the common themes
found within the three texts to determine similarities and differences of how songs can be
implemented into the elementary classroom. A review of related literature was used to
formulate categories for examination, which included types of songs, activities, teaching
strategies, lesson plans, and teaching students with exceptionalities. Data was collected
and categorized according to these themes. From these data, pre-service and in-service K5 teachers may learn what skills they will need to effectively implement song use in the
elementary classroom and which songs are commonly incorporated in elementary
teaching. Suggestions for future research are also included.
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Introduction
Imagine walking into class one day only to have one’s teacher say, “Here are 24
new words, 6 formulas, 12 science methods, 49 grammar rules, and several dozen
historical figures one must memorize for the big final exam.” When one is tasked with
having to memorize something for a test or job, what is the first method that comes to
mind? Is it to memorize the content through repetition, make an anagram, or write/say it
three times until eventually, one remembers? Has one ever thought about taking into
consideration a musical approach to memorization and learning? The act of learning the
ABCs, 50 states, and planets all have one thing in common when it comes to
memorization and learning. Each of these topics has either one or more songs that are
used in schools across the United States to help children learn and memorize the different
topics.
Review of Related Literature
The use of songs for learning and memorization in elementary classrooms is
similar to Glenn Davis’ position in the article, Songs in the Young Learner Classroom: A
Critical Review of Evidence. Davis states that learning with songs is a “common feature
of young learners' classrooms,” (Glenn, 2017). Davis reports, that of 4,696 ESL teachers,
66.9% have reported the use of songs in their curriculum, making the use of songs in the
classroom a universal tool that transcends language barriers (Glenn, 2017, p. 445). This
use of songs, according to Davis and several other researchers, has allowed for learning
to become an enjoyable and productive experience for the majority of students.
The idea of using songs to make learning easy and fun has been used for decades.
Math, English, reading, writing, science, history, greetings, social skills, and more have
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been taught with songs, for hundreds of years. An example of a song that have been used
to make learning enjoyable, is Twinkle Twinkle Little Star, which can be found being
sung by Preschoolers and Kindergarteners learn their ABCs. Other examples include I’ve
Got a Bear that Doesn’t Share and How to Count to 100. Older children sing songs to
learn multiplication tables, nations, planets, how to pass a bill in Congress, the 50 states,
and more.
One of the reasons why song use in the classroom is so productive, can be
explained by looking at the research of Gregory Crowther from the Department of
Medicine at the University of Washington. Crowther describes the use of songs when
teaching as mnemonic devices that seem to increase memorability (Crowther, 2011). This
increase in memorability through teaching with songs has only been reinforced further as
the study of music neuroscience and neuroeducation has slowly gained the interest of
researchers in the last several decades. Through personal observation, I have seen the
benefits of these mnemonic devices firsthand. In my time spent in classrooms and
working at a daycare that promotes learning through music, I have noticed the
effectiveness of the use of songs in teaching. Song use prompts a memory boost in
children's learning, long-term memory recall, and engagement in lessons. Also, I have
noticed a quicker recall response time and greater interest in things often found to be
more challenging for young students, such as counting, letter recognition, phonics, and
names of the days of the week.
According to Laurie Curtis and Jana Fallin, in the article Neuroeducation and
Music: Collaboration for Student Success, this multisensory mnemonic instruction of
songs in classrooms allows for the use of “multiple senses at one time and provides the
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brain with multiple ways of ‘knowing’ something” (Curtis and Fallin, 2014, p. 54). For
example, when remembering lyrics or a tune one has not heard in a long time, one’s longterm memory recall pathway in one brain has been activated through a multisensory
outlet allowing you to recall the song from long ago without much difficulty. Songs can
promote long-term memory, recall, and engaged learning in an individual or group of
people without them even knowing. Imagine this same firing of pathways happening in
children as they learn concepts like how a bill is passed through Congress or the names of
the 50 states. Once the children have heard or sung the song more than once, a series of
pathways are created linking the song to their memory banks, allowing for the topic of
the song to become easier to remember, recall, and learn with ease.
The use of songs to promote learning in a classroom is quite successful when
understood and acted upon by one or more of Curtis’ and Fallin’s (2014) proposed
“successful collaboration” methods. Their recommendations include:
“1. Neuroscience findings about the critical importance of music’s connection to
increased learning must be shared with teachers, administrators, and community
members...2. Music teachers and classroom teachers should engage in purposeful
sharing and dialogue regarding music and core teaching standards...3. School
leaders should facilitate collaborative, interdisciplinary planning for music
teachers and grade-level teachers...4. Connections within curricula should be
made explicit to students.” (p. 55-56)
By understanding and acting on at least one of these four different ways of proposed
successful collaborations in a school or classroom, one will be able to implement the
long-term benefits of song instruction in the elementary classroom. These practical use
methods of music teacher and classroom teacher collaborations are one of many different
ways that allow for this process to be successful.
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Another important aspect of why song use in the classroom is so important and
successful can be found in the writings of developmental psychologist Jean Piaget. Piaget
is one of the many renowned pioneers of childhood development whose philosophies
have been used to prepare teachers to understand the developmental stages of a child’s.
His philosophies have also been used by teachers to develop teaching methods that
promote successful learning in students. Piaget’s influence has also been substantial in
the area of music education as well as the field of education in general. Piaget’s
philosophy is based upon the concept of multisensory learning. Piaget focused on how a
child thinks rather than what a child thinks. This multisensory approach to learning
coincides with the use of song and movement as an effective way to teach content based
on how children think.
Another important aspect of successful teaching is the use of educational
strategies. There are many strategies that teachers use to create success for their students.
There are several universal methods that should be highlighted before one can understand
successful song integration. These universal methods include student-directed/centered,
teacher-directed/centered, learn-by-teaching, think-pair-share, blended instruction,
inquiry-based learning, game-based learning, kinesthetic learning, flipped learning,
expeditionary learning, and the universal design for learning. Each of these methods of
teaching is considered an umbrella method, or methods that can be used by a teacher in
any subject. The first three methods, student-directed/centered, teacher-directed/centered,
and learn-by-teaching, often work intermittently with each other and the other methods.
While other methods mentioned, tend to be single-use or minority use methods that have
been adapted by teachers over the years. Student-directed means that the students direct
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inadvertently or advertently how the lesson proceeds. Teacher-directed is when the
teacher is fully in control of all aspects of learning. The teacher-directed method is now
mostly seen in the classrooms of older students that are based more on teacher lecturing,
but still does sometimes appear in the elementary classroom (Yasin eta, 2019).
The learn-by-teaching method is often used in presentations. This method has the
students research a topic and present their findings to the class, teaching the class about
what they discover (Tomilson, 2014). The method think-pair-share is often used to check
understanding or used as a review by teachers. It consists of having students solve a
problem by themselves, then pair up and share their results with another classmate
(Carbone, 1998).
Blended instruction is a method of instruction that relies on a combination of
online e-learning and in-person instruction. This has been a method used heavily by
teachers since the beginning of the COVID-19 pandemic. Flipped instruction is a type of
blended instruction that relies on students completing homework that relates to real-life
problems discussed in class. Inquiry-based learning is a type of student-directed learning
where the teacher guides the students through problems, data analysis, and a series of
questions that the students must answer. This is different from teacher-directed learning,
as the teacher is not telling the students the answers but asking guiding questions that will
lead students to the correct answer on their own (Tomilson 2014).
Game-based learning is learning by playing games or completing multisensory
engaging activities. An example of this would be using Kahoot to review before an exam.
The Kinesthetic learning method can go hand in hand with the game-based learning
method as it is a method based on physical movement (Plass eta, 2015).
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Expeditionary learning is one of the newest teaching methods that strive to make
students accountable, comfortable, and engaged personally in their learning. The
universal design for learning is a learning style that relies on making all opportunities in
the classroom accessible to everyone, including curriculum, instruction, and classroom
layout. The universal learning design takes into account individual students’ abilities,
background, language, physical limitations, and disabilities when creating lessons. It
often consists of many individual modifications made so that students may thrive to the
best of their ability. Overall, it is important to be able to recognize and understand these
teaching styles and methods, in order to understand how to successfully integrate songs
into lessons (Tomilson 2014).
When one add songs to these strategies and methods, a higher level of classroom
engagement is more likely to occur. An example of this can be found in a research study
completed by graduate student Sandra K. Thares at the University of Wisconsin-Stout. In
this study, Thares looked at how to properly use music and songs in the classroom to
teach reading. She found that student phonological awareness was built and promoted
best through experiences where students were “listening to, memorizing, and playing
with the sounds in songs and rhymes” (Thares, 2010, p. 5). By having students learn
phonological awareness through listening, memorization, and playing, the students were
able to become literacy fluent faster than in classrooms where music was not used.
Another example, on how to properly use songs in the classroom can be found in an
article by Gretchen L. Johnson and R. Jill Edelson. In this article, Johnson and Edelson
explain how students can use songs to count and clap syllables of words and names,
making the song a cross-curricular use between math and reading depending on the grade
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level. In order to use these activities with songs properly, teachers need to think
creatively, choose wisely, and plan effectively. When teachers successfully do this, song
use in the classroom can be correctly and effectively used to engage students.
Thesis Statement
The purpose of this study was to analyze the content of three elementary music
method books used in preparing K-5 pre-service and in-service teachers to integrate
music and song into their future classrooms. This study focused on the common themes
found within the three texts to determine similarities and differences of how songs can be
implemented into the elementary classroom.

Method
This study was designed to investigate three different elementary method books
utilized in preparing pre-service and in-service K-5 general classroom teachers. The
procedures of this study are consistent with the method of content analysis to identify
patterns in a series of different texts. They are from various years, gaining insight into
how K-5 general classroom teachers have been taught with regards to incorporating
music and song. The text will be analyzed in regard to five categories: types of songs and
integrative categories and activities, strategies, lesson plans, students with
exceptionalities, and reported benefits of song use in the general K-5 classroom.
Definitions and Limitations
Guidance is given with regards to the Tennessee State Standards for elementary
schools, how to read these standards, lesson plan examples of how the songs discussed
within the text were used, and a table of categorized activity examples in which the songs
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discussed were used. Standards are guidebooks for teachers. They tell teachers what
students should learn and know by the end of the year. Standards are divided into
categories by grade, subject, domain, unit, and number. Each subject area has its own set
of domains that are unique to its subject area. For a complete list of how standards are
broken down, the specific domains, and what standards the state of Tennessee is required
to teach, see Appendix B.
It is necessary to define neuroeducation for the purpose of this study fully to
understand the effects of song use on the brain. The meaning of neuroeducation in this
study is the study of the activities that occur in the brain when learning. This is important
as neuroeducation is the reason one is able to understand how songs used in classrooms
can promote long-term memory and recall.
As it is important to define standards, it is also important to define lesson plans. A
lesson plan is a set of instructions consisting of grade, time length, modifications,
objectives, instruction steps, questions, materials, and other aspects to teach a standard.
Lesson plans are created by the teacher and are adapted each year to fit the needs of the
students in the classroom. Lesson plans show how a teacher plans to use materials such as
songs in their classroom. To see completed examples of lesson plans that use songs found
during the content analysis, see Appendix C.
The final word that is important to define when talking about music and songs in
the classroom is form. The musical definition of form is the structure of a musical
composition. This is important to define, as form has many meanings and the meaning
here should be well defined. In this study form in music is related to the theme or story
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behind the musical composition or song. Lastly, there is the limitation that only three
elementary music for non-majors method books were examined.
Results
The three text that were chosen to be analyzed are texts that have or are currently
being used by higher education establishments in the U.S.A. to teach pre-service and inservice teachers how to integrate music into the average K-5 classroom. Within the three
texts, Integrating Music into the Elementary Classroom 8th edition by William M.
Anderson and Joy E. Lawrence; Music Every Day Transforming the Elementary
Classroom by Carol P. Richardson and Betty W. Atterbury; and Teaching Elementary
Music Integrative Strategies between Music and Other Subjects by Nicole R. Robinson,
Suzanne N. Hall, and Fred P. Spano, it was observed that the songs presented were
broken down into several different categories. Each text had its own classification on
what songs were appropriate for what use and how to use them. Each of the three texts
also provided their own song list and ways to use the songs that had some similarities and
differences throughout the text. These similarities and differences will be discussed
through this section starting with looking at the integrative subjects and types of activities
presented. To see each text’s completed list of songs, please refer to Appendix A.
Types of Songs Related to Integrative Categories and Activities
When it comes to types of song and activities presented within the three texts, this
section compares the number of activities and songs to integrative activities and songs
presented throughout the three texts. Based on how many integrative activities and songs
were presented, each book will be assigned first, second, and third placement.
Richard and Atterbury
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The text by Richard and Atterbury (2001) had the least amount of non-music
subjects represented among the three texts. With only two integrative subjects, social
studies and language arts, this text also had the least amount of integrative activities
presented as well. With a total ratio of integrative activities to activities being 19:59, this
text barely comes in second place with 32.2% of integrated activities presented. The
majority of these activities, the other 67.8%, are geared towards understanding musical
teachings not integrating music and song into the average K-5 classroom. An example of
how the songs are used in this text can be found on pages 87 and 347 with the song
Twinkle Twinkle Little Star. On page 87 it is used to teach primary students how to sing,
and on page 347 the song is used to teach older students how to use a recorder. Neither of
the activities presented with the song included how to integrate the song into the general
K-5 classroom.
Robertson, Hall, and Spano
On the contrary to the Richard and Atterbury text, the text by Robertson, Hall and
Spano (2010) contains the most amount of non-music subjects among the three texts.
This text represents not only social studies and language arts, but, reading, writing,
science, physical activity/P.E., and mathematics. With a total of eight integrative
subjects, it also houses the most integrative activities from which pre-service and inservice teachers can choose. With a total ratio of integrative activities to activities
presented within this text being 34:47, it puts this text in first place in integrative
activities and represented categories. This ratio represents that 72.3% of activities in this
text were solely presented for the purpose of song integration in the general K-5
classroom. An example can be found on page 194 in an activity where students use the
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tune of Twinkle Twinkle Little Star, to create a new song that fits the same rhyming
pattern as Twinkle Twinkle Little Star, with their weekly vocabulary list. This activity
works on students’ understanding of writing, literacy, poetry meter, form in music and
poetry, rhyme scheme, and checks to see that students possess a contextual understanding
of the words that are presented within their vocabulary list that week. Another way this
text uses songs in an integrative context can be found by looking at how the song Five
Green Speckled Frogs, is used to support and reinforce a science lesson about frogs. In
this activity, pre-service and in-service teachers use the song in a unidirectional model to
check student understanding of a previously taught lesson, by having students answer
questions about the frogs after listening to the song. In this example the song is used as a
type of assessment for teachers rather than to promote contextual understanding.
Anderson and Lawrence
The Anderson and Lawrence text (2009) falls right in the middle of the two other
books when it comes to integrative subjects with a total of four subjects: social studies,
language arts, mathematics, and science. Though this text falls in the middle of the
spectrum of cross curricular subjects, when it comes to the number of integrated activities
with a total ratio of 18:58, or 31% of activities, it falls in last place. Despite this last place
ranking of integrative activities this text presents a multitude of song examples for each
activity. An example of this can be seen on pages 313-322 with songs like Sakura and
Winter Ravens Sporting Over Water, which teaches children about Chinese and Japanese
culture and how to distinguish between the two. In this example students are tasked with
listening and analyzing lyrics that talk about each country’s geography and something
especially beautiful from each country. Another example can be found throughout the
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text, using songs to understand the basics of poems with songs like Firefly and We’re
America’s Children.
Strategies
Just as each of the texts had activities and subjects that were integrated and not
integrated throughout, the three texts also a varied with different teaching strategies and
methods for integrating songs into classroom curriculum.
Richard and Atterbury
In this text the authors suggested throughout that as the teacher one should
include music and song in your classroom every day so that “your classroom [will be]
one where both cognitive and aesthetic growth occur” (Ricardson & Atterbury, p. 6). This
text is the only one of the three that does not go in depth on different or specific types of
strategies to use music and songs in the general K-5 classroom. Instead, it talks constantly
about how, through good and creative planning, one can integrate songs into your already
predetermined teaching strategies and lessons.
Robertson, Hall, and Spano
This text suggested that music instruction and integration needed to happen
naturally and emphasized that, when forced, the likelihood of students becoming
confused, creating misconceptions, or just simply not understanding the material is
heightened. Another strategy presented by this text was to pick a single integrative model
for each lesson on which one plans to use songs. The three integrative models presented
in this text are: the Unidirectional model, the Bidirectional model, and the
Multidirectional model. The Unidirectional model is used to reinforce a specific topic in
one subject of a previously taught or current lesson. The Bidirectional model is used to
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integrate “two or more subjects [that] support and enhance the other through the sharing
of common themes, concepts, ideas, or topics” (Robertson, Hall, & Spano, p. 160). The
Multidirectional model is when teachers weave together a multitude of several aspects of
content from a variety of subjects, that all connect back to one “big idea.” According to
the text these three models are strategies used to enhance student learning and contextual
understanding through integrative models that support the earlier statement about
integration happening naturally in a lesson. The final strategy proposed in this text is to
use bilateral teaching, a method in which both subjects reciprocally affect each other, to
make the transfer of knowledge happen effectively.
Anderson and Lawrence
This text takes on a similar approach to how in the Robertson, Hall, and Spano
text, the teaching strategies opted for a more natural integration approach, following the
idea that song progression should flow with students' natural idea process of simple to
complex. This text, like the other two, recommended that teachers use songs to make the
classroom more engaging and to motivate students. The strategy that sets the Robertson
and Lawrence text apart from the other two is that the authors suggested a strategy that
was not touched on as much in the other texts: teaching the music and song through
movement. This text suggested that teachers integrate music and song in the classroom by
using strategies like identifying goals both, long-term and short-term, picking songs that
are based on class capabilities, interest, and amount of active participation, using both
visual and oral techniques, and using technology.
Lesson Plans
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This section takes a look at how the texts presented lesson plans using the
presented songs to pre-service and in-service teachers learning how to use music in the
general K-5 classroom. By taking a look at how each text presented different types of
lesson plans, amount of lesson plans, integrative lesson plans, and ratio of integrative to
non-integrative, each book was assigned a 1st, 2nd, or 3rd placement.
Richard and Atterbury
Instead of having numerous completed lesson plan examples, the authors decided
to offer activities and ideas for pre-service teachers to in the classroom. Of these
activities sixty-nine of the seventy-nine activities, activity ideas, and lesson plans
presented in this text strictly focus on music subjects and not integrative examples. This
puts this book in last place in terms of strictly integrative lesson plans with only 12.6% of
integrative examples.
Robertson, Hall, and Spano
As previously discussed, this text has the greatest number of integrative subjects
and activities between the three texts, but it has the least amount of completed lesson plan
examples between the three texts. With a total of only six completed lesson plan
examples, one for each major integrative subject category, it puts this text in second place
in terms of completed integrative lesson plans.
Anderson and Lawrence
Though this text came in last place on cross curriculum subjects and integrative
activities, it comes in first for completed integrative lesson plans and lesson plan ideas.
With a total of 59 completed lesson plans, with 54.2% being integrative, this text has the
most completed integrative lesson plans out of all the three texts. This text is also the

14

only text out of the three to have 3-7 lesson plan ideas, per song presented within the text.
When adding completed lesson plans and lesson plan ideas, this text presents a total of
1,242 lesson examples putting it in first place.

Students with Exceptionalities
This section will take a look at how the authors of these three texts suggest
modifying song and music use in the K-5 classroom. The information presented will
consist of types of modifications, modification examples, and how many special needs
types are represented to determine where each text falls in terms of 1st, 2nd, or 3rd
placement.
Richard and Atterbury
In this text, the special needs of gifted learners is not addressed, except when it
comes to singing. The text talks about how students who are normally considered to be
typical can be considered special needs when it comes to singing and may need tutoring.
As it has zero mentions of gifted learners, learners with disabilities, special needs learners
that are never typical, modifications, or modification examples, this text falls in last place
when it comes to students with exceptionalities.
Robertson, Hall, and Spano
When it comes to talking about gifted students and students with special needs,
this text delves into what it calls “tips for beginning teachers about teaching students with
special needs” beginning on page 148 and ending on page 154. With a total of seven
informational pages that contain these different tips, Robertson, Hall, and Spano
discusses teacher attitude, different disorders, modifications, interventions, and song
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integrations using UDL. The first tip presented is that teachers need to familiarize
themselves with the student's IEP. The second tip is that teachers need to adjust their
attitudes and thinking about any students with autism, from “the autistic child” to “the
child with autism” and so forth putting the child before their disability. The third tip is
that teachers should use music to promote the LRE making sure that the individual has
socially valued roles and activities with typical children on a daily occurrence.
When it comes to modifications in this text the authors have placed them into four
categories: music scores, environmental, teachings, and classroom management. This is
the only text of the three to provide its readers with a chart listing the different
modifications as seen in Figure 1 and Figure 2 from text on pages 150 and 151.
Figure 1:
MODIFICATIONS CHART 1
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Figure 2:
MODIFICATIONS CHART 2
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For music score modifications the authors of this text suggest rotating teaching
models and to make beats visually represented. For teaching modifications, the authors
suggest teaching in a way that reinforces and repeats concepts often and to adjust one’s
teaching to be well paced with quick transitions. For classroom management
modifications the text has broken up this section further into physical and social
modifications. For physical modifications it suggests using a visual representation of
rules and seating arrangements, have a secret word/code for monitoring specific students,
and to create and constantly follow a contingency plan. For social classroom management
modifications, the text suggests using a peer mentor system, praise, and regular meetings
18

with the student's IEP committee and legal guardians. Overall, this text provides many
tips for teaching students with special needs using the UDL method, mixed with
integrative methods and modifications but does not, like the Anderson and Lawrence text,
address how to handle gifted students putting it in second place.
Anderson and Lawrence
This contained the most information on using songs in a classroom with gifted
students or students with special needs spanning a total of 12 pages. Not only does it go
over the government’s laws regarding specialized education, but it also goes over how to
adapt integrative song use in the classroom for students with physical disabilities, visual
impairments, hearing impairments, gifted students, students with cognitive disorders, and
students with ASD. At the end of this twelve-page section is a list of websites and
organizations that pre-service and in-service teachers could use to successfully integrate
song use for these learners. This text puts emphasis on reminding pre-service and inservice teachers to make sure when planning lessons with students that have
exceptionalities, that they are following all FAPE, LRE, and IDEA guidelines.
The text also provides suggestions for modifications for several common
disabilities and special needs. The first type of disabilities mentioned are physical
disabilities. For this, the authors recommend that students are provided ample space for
assisted equipment, to place materials at a comfortable height, and to create alternative
ways for students to do physical movements such as clapping the syllables in a poem
stanza. The second type of disabilities addressed by this text are visual impairments. For
this, the authors recommend that teachers fully understand the extent of the impairment,
make reading materials larger, keep the physical setup the same or similar, and to use
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tactiles, as often as possible. The third type of disabilities addressed are hearing
impairments. According to the text, hearing impairments when integrating songs and
music to promote memorization can be the most difficult to navigate. The text suggests
that teachers use headphones adapted to hearing aids or to find ways in which the child
can feel the vibrations of the song. The fourth set of disabilities or special needs
addressed are cognitive disorders and ASD. For cognitive disorders and ASD, the text
recommends mainly that teachers be observant of how students with these disorders react
to music and song use in the classroom. Does it overstimulate them or help them stay
focused and learn? The final aspect of the special needs area that this text touches on is
gifted students or students who learn quickly and often need to be challenged. For these
students it recommended giving them a version of the song being integrated that has
advanced vocabulary, so that these students feel challenged. This text also briefly
mentions recommendations on how to use adaptive technology with song integration and
is the only text of the three to do so. With in-depth talk about physical disabilities, visual
impairments, hearing impairments, cognitive disorders, gifted students, extra resources
and technological help, when it comes to talking about students with exceptionalities, this
text comes in first place.

Reported Benefits of Song Use in the Average K-5 Classroom
This section goes into detail about the different benefits each text presents about
using music and song in the average K-5 classroom. Each text is given a 1st, 2nd, and 3rd
placement based on the number of benefits presented for pre-service and in-service
teachers using the texts to learn about song integration benefits.
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Richard and Atterbury
As this text does not present many integrative ways in which music and song can
be used in the average K-5 classroom, there are a limited number of benefits listed as
well. The first benefit listed is that music and song can be used to enhance a difficult
lesson such as learning Haiku. The second benefit mentioned is that, when music is
paired with movement, students experience educational enrichment in a memorable way.
With only two benefits listed, it puts this text in last place in terms of benefits presented.
Robertson, Hall, and Spano
The Robertson, Hall, and Spano text presents benefits of song use in the
classroom throughout the text as a way to “excite students to learn,” change the way
teachers look at science, math, and literary components of teaching, to create engaged
learning, allow students to feel comfortable exploring topics outside of their comfort
zone, and to allow students a deeper understanding of the content at hand (Robertson,
Hall, Spano, 2010, p. 10). The text also mentions that music will evolve one’s classroom
into one that sparks creativity in both the teacher and their students. There are no
specifics about the benefits and effects of music and song use in the classroom. With
more benefits presented than in the Richard and Atterbury text, this text falls in second
place.
Anderson and Lawrence
This text presents many benefits to using music and song in the general K-5
classroom. The first benefit is that it promotes rapid brain development for younger
students. The second is that, through using music and song interactively, teachers connect
to psychomotor, cognitive, affective, and active learners more. The third benefit
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presented is that music and song can promote and reinforce topics and can provide a
multisensory and multicultural aspect to teacher’s lessons. The fourth benefit presented is
that it motivates students to continue and enjoy learning. The fifth and final benefit
mentioned is that it provides easy access for cross cultural and cross curricular activities.
With a total of five different benefits mentioned throughout the text Anderson and
Lawrence’s text comes in 1st place in terms of benefits presented.
Discussion
The purpose of this study was to analyze the content of three elementary music method
books used in preparing K-5 pre-service and in-service teachers to integrate music and
song into their future classrooms. In general, the findings of this study are consistent with
the literature reviewed. (Thares, 2010; Crowther, 2011; Curtis and Fallin, 2014;
Tomlinson, 2014; Glenn, 2017).
Types of Songs Related to Integrative Subjects and Categories
When it comes to types of songs related to integrative subjects and categories, the
three texts presented each differently. Each of the songs that the texts had in common
were presented both similarly and differently based on the standards and activities that
were associated with each song. As stated previously in the results, only one of the texts,
Robertson, Hall and Spano, contained a vast amount of integrative subjects and
categories. As shown in Appendix B most of the songs discussed by two or more of the
books fall into a set of two curricular subjects, social studies, and language arts. As many
of the songs presented such as We Shall Overcome, and Hickory Dickory Dock follow
poetry schemes and/or have deep historical ties, it is no wonder that, when looking at the
type of songs found in at least two of the text fall under these two curricular subjects.
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The newer texts came to represent more subjects for integration. For example, in
Appendix B, one sees that at least two of the text’s present songs such as 5 Green
Speckled Frogs and Hot Cross Buns that could be used for subjects like science and math.
By looking at the completed song list in Appendix A one can also see other subjects like
movements/P.E. represented as well, with songs such as Dance Song, I Wish I Were a
Windmill, and We’re Going on a Bear Hunt.
Strategies
When reading about the strategies mentioned throughout the three texts, it was
observed that only one of the texts, Robertson, Hall, and Spano, presented teaching
strategies or strategies for integrating music into the general K-5 classroom by name. The
authors of the text taking a more objective and research like approach when presenting
this information by recommending that music and song be used in one of three ways:
Unidirectional, Bidirectional, and Multidirectional. The other two texts presented
information about teaching strategies and strategies for integrating music into the general
K-5 classroom through describing the teaching strategies not specifically naming them.
Instead, the two texts, by Richardson and Atterbury and Anderson and Lawrence, took a
more narrative approach to explaining their suggestions for teaching strategies. Through
this narrative approach the authors mentioned recommendations such as integrating
music daily, following the natural integration processes that are based on students’
natural progression of ideas, and to use the resources you have around you to make the
most of music and song integration.

Lesson Plans

23

As the text went from oldest to newest, more integrative lesson plan examples
were presented. The oldest text, by Richardson and Atterbury, throughout presented in
class activities based on learning about music and blank lesson plans for pre-service
teachers to practice filling out rather than completed examples. The text as they went on
in years from the oldest to the newest started to lean away from lesson plans strictly
targeting music to lesson plans that target music and other integrative curricula found in
general K-5 classrooms.
This change directly represents how developmental psychology and the study of
neuroeducation have played into the development of education addressed by literature
previously read. The change also supports the idea of music and song being mnemonic
devices that can be used across curricula as addressed in the lesson plans that were
presented.
When examining Appendix D, a change can be noticed in the different lesson
plans presented by the three texts. In the first two lesson plans from Richardson and
Atterbury one finds that the lesson plans are based more on the idea of creating or
learning about music in an authentic manner than through a cross-curricular connection
with other subjects. For example, in lesson plan one by Atterbury and Richardson in
Appendix D, the students are asked to make a story in a musical accompaniment lesson.
The act of making the story is only lightly addressed in the first step by having students
finish the story line by picking pronouns and filling in the blanks and then no longer
discussed. This is quite different to how lesson plan two is used as it focused on language
arts still with a heavy musical background influence. These two lesson plans would work
when being used as a music teacher and general teacher collaboration method proposed
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by Curtis and Fallin for integration, but might be difficult when integrating the lesson
plan ideas only by a general K-5 teacher as both rely on having some type of musical
background and understanding.
As more information and integrative strategies have been implemented and
discovered over the years, one finds that when looking at cross-curricular lesson plans the
integrative subjects begin to make a more prominent appearance. This can be seen
through the lesson plans presented by Robertson, Hall, and Spano and the lesson plans
presented by Anderson and Lawrence in Appendix B. In the Robertson, Hall, and Spano
text, the music and general teacher collaboration methods are used to create a lesson that
involves students using the feelings that music evokes to complete a creative writing task
using partner check lists, writer’s notebooks, elements of fiction planning sheets, story
board templets, and other writing materials as the music is used as an activating strategy
for the lesson. This lesson places more emphases on language arts than music. The
Anderson and Lawrence text addresses music and song integration in lesson plans in a
similar manner. When looking at lesson plan one by Anderson and Lawrence, the subject
of social studies is vastly more represented than the idea of music and song. Instead
music and song are used as examples and supportive evidence for the lesson plan. The
song Yankee Doodle Dandy is used as a representation of music during early life in
America not as something to be analyzed or changed from a musical standpoint.
Students with Exceptionalities
When examining how the three texts discussed students with exceptionalities, I
was not surprised to find the Robertson and Atterbury text come in last place for
information in this theme as the knowledge of students with exceptionalities have vastly
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grown since 2001. Since 2001 not only has the term Autism Spectrum Disorder and other
disabilities, impairments, and special needs has evolved, but new information on how to
help those students thrive has been published as well.
One can see how quickly the information about the students with exceptionalities
sections change in just one year by comparing how much information is in the Anderson
and Lawrence text and the Robertson, Hall, and Spano. With new information published
constantly it was no surprise that the newest text by Robertson, Hall, and Spano
contained the most information and the oldest text by Robertson and Atterbury contains
the least on modifications and integrating music and song in general K-5 classrooms for
those with exceptionalities.
Therefore, it is easy to see what placement each text was given based on the
amount of information presented. With a dedicated total of twelve pages to students with
exceptionalities, the Robertson, Hall, and Spano text came in first. With a total of seven
pages, the Anderson and Lawrence text came in second, and, with a total of three pages,
the Robertson and Atterbury text came in third.
Reported Benefits of Song Use in the General K-5 Classroom
As these texts are meant to inform pre-service and in-service teachers how to
integrate and use music in the general K-5 classroom, I was quite shocked that there was
not much about the benefits of music and song use in the classroom mentioned
throughout all three texts. When reading the texts, I found myself either reading a quick
paragraph or digging about halfway through each text before learning about the benefits
of song use in the classroom. When first receiving the texts, I was expecting to see a
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whole chapter on the benefits of using song and music in the classroom and was quite
disappointed in all but one of the texts.
The Anderson and Lawrence text was the only text of the three to give specific
scientific reasoning behind the benefits of music and song in the general K-5 classroom.
The other two text took narrative approaches such as, it will gain student interest or spark
creativity.

Conclusion
The overall summary from all three of the analyzed texts evolved into three
points. Point one is that songs and music should be used in the classroom creatively and
in a way that promotes student engagement in learning. Point two is that general K-5
teachers must have a strong understanding of potential cross-curricular connections,
music teaching, and time management to successfully implement song and music use in
the classroom. Finally, point three, song choice is everything. If a general K-5 teacher
picks out a song that does not add value to the lesson, topic, or unit being taught, then the
song has a chance to distract, confuse, and cause misconceptions in the classroom. When
a teacher considers points one and two along with the learning styles in their classroom
when picking out songs to integrate into their curriculum, song use in the classroom will
become successful in promoting the lesson, topic, or unit being taught. It can become a
long-term memorization tool at their students’ disposal whenever it is needed.
In conclusion, through this content analysis I have determined that no two
teaching texts are alike. Some present a plethora of information while others only
represent a small fraction of what could be useful to both pre-service and in-service
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educators. I have also found that time has a major effect on content presented. The oldest
text by Richard and Atterbury, relied on old teaching practices that match the time it was
published, 20 years ago, while the other two that presented teaching strategies and topics
that present more current and up to date teaching practices. In conclusion, I have also
found through the three texts that music and song in the classroom can only be beneficial
if the teachers integrate music and song through careful and creative planning.
To effectively see how information, examples, and the benefits of music and song
integration in the general K-5 classroom proposed by the three texts is being practically
used, I would suggest following this research with a case study. By completing a case
study in which interviews and surveys are completed with five to six different elementary
teachers from different areas, one would be able to examine the practicality of strategies
recommended by the authors.
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APPENDIX A
Completed Song List from Analyzed Texts
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Richardson and Atterbury (Songs Highlighted)

32

33

34

35

36

37

38

Robinson, Spano, and Hall

39

40

41

Anderson and Lawrence

42

43

44

APPENDIX B
Categorized Song List
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Song

Grade
Levels

Subject(s)

Standard(s)

Analyzed Text
Reference(s)

Hickory Dickory
Dock

K-1

Writing/Reading
Social Studies

K.FL.PC.1a
K.FL.PC.1b
K.FL.PC.1c
K.FL.PC.1e
1.FL.PA.2a-d
K.FFL.PA.2a-e

2

America

1-4

Social Studies

1.SSP.01.16
1.SSP.01.25
2.SSP.02.28
2.SSP.02.32
4.SSP.04.20

3

Down in the Valley

K-4

Social Studies

SSP.01-06 (K-5)
K.SS.AAH.20
1.SS.AAH.26
2.SS.AAH.29
4.SS.AAH.19
4.SS.AAH.21
4.SS.AAH.25
4.SS.AAH.26
4.SS.P.27
4.SS.P.28
4.SS.AAH.30
4.SS.P.35
4.SS.P.39
5.SS.AAH.24

2

Follow the Drinkin’ 4-6
Gourd

Social Studies

SSP.01-06 (K-5)
K.SS.AAH.20
1.SS.AAH.26
2.SS.AAH.29
2.SS.G.16
2.SS.G.17
2.SS.G.18
4.SS.AAH.19
4.SS.AAH.21
4.SS.AAH.25
4.SS.AAH.26
4.SS.P.27
4.SS.P.28

2
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4.SS.AAH.30
4.SS.P.35
4.SS.P.39
5.SS.AAH.24
When Johnny
Comes Marching
Home

3-6

Social Studies

4.SS.P.32
4.SS.H.30

2

You’re A Grand
Old Flag

4-6

Social Studies

K.SS.P.16
4.SS.P.32
4.SS.H.30

2

Camptown Races

3-5

Reading/Writing

5.FL.F.5
5.RL.LID.2

2

Erie Canal

4-6

Social Studies

2.SS.G.16
2.SS.G.17
2.SS.G.18

2

The Farmer in the
Dell

K-3

Social Studies

K.G.A.1

2

Home on the Range 2-6

Social Studies

3.SS.H.22
4.SS.G.22
4.SS.G.23
4.SS.G.24

2

Hot Cross Buns

K-1

Math

2.MD.C.8

2

Row Row Row
Your Boat

K-5

Writing/Reading

K.FL.PC.1a
K.FL.PC.1b
K.FL.PC.1c
K.FL.PC.1e
1.FL.PA.2a-d
K.FFL.PA.2a-e
5.FL.F.5
5.RL.LID.2

2

The Star-Spangled
Banner

3-6

Social Studies

2.SS.P.19
2.SS.H.17

2

Swing Low, Sweet
Chariot

3-6

Social Studies

4.SS.H.34

2

Tina Singu

3-6

Social Studies

3.SS.WG.07
K.SS.C.01

2
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K.SS.C.02
1.SS.C.01
1.SS.C.02
1.SS.C.03
2.SS.C.01
2.SS.C.03
Tinga Layo

2-4

Social Studies

3.SS.WG.07
K.SS.C.01
K.SS.C.02
1.SS.C.01
1.SS.C.02
1.SS.C.03
2.SS.C.01
2.SS.C.03

2

We Shall
Overcome

2-6

Social Studies

SSP.01-06 (K-5)
K.SS.H.20
1.SS.H.26
2.SS.H.29
4.SS.AAH.19
4.SS.AAH.21
4.SS.AAH.25
4.SS.AAH.26
4.SS.P.27
4.SS.P.28
4.SS.AAH.30
4.SS.P.35
4.SS.P.39
5.SS.AAH.24

3

Arirang

2-6

Social Studies

3.SS.WG.07
K.SS.C.01
K.SS.C.02
1.SS.C.01
1.SS.C.02
1.SS.C.03
2.SS.C.01
2.SS.C.03

3

Six Little Ducks

K-1

Science
Math

K.LS1.1
K.LS1.2
2.LS1.1
2.LS1.2
2.LS1.3
2.LS2.1

3
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2.LS2.2
3.LS2.1
K.CC.A.2
K.CC.A.3
K.CC.B.4a-c
K.CC.B.5
K.CC.C.6
K.CC.C.7
Five Green
Speckled Frogs

K-3

Science
Math

K.LS1.1
K.LS1.2
2.LS1.1
2.LS1.2
2.LS1.3
2.LS2.1
2.LS2.2
3.LS2.1
K.CC.A.2
K.CC.A.3
K.CC.B.4a-c
K.CC.B.5
K.CC.C.6
K.CC.C.7

2

La Cucaracha

K-3

Science
Social Studies

K.LS1.1
K.LS1.2
2.LS1.1
2.LS1.2
2.LS1.3
3.SS.WG.07

2

Miss Mary Mack

K-1

Social Studies

K.FL.PC.1a
K.FL.PC.1b
K.FL.PC.1c
K.FL.PC.1e
1.FL.PA.2a-d
K.FFL.PA.2a-e

2

Down By the Bay

K-55

Reading/Writing

K.FL.PC.1a
K.FL.PC.1b
K.FL.PC.1c
K.FL.PC.1e
1.FL.PA.2a-d
K.FFL.PA.2a-e
5.FL.F.5
5.RL.LID.2

2
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Kum Ba Yah

1-4

Religion

1.SS.AAH.26
2.SS.AAH.29
4.SS.AAH.19
4.SS.AAH.21
4.SS.AAH.25
4.SS.AAH.26

2

Star Light, Star
Bright

K-1

Science

1.ESS1.1
1.ESS1.2

2

Funga Alafia

K-3

Social Studies

3.SS.WG.07
K.SS.C.01
K.SS.C.02
1.SS.C.01
1.SS.C.02
1.SS.C.03
2.SS.C.01
2.SS.C.03

All Night, All Day

1-4

Social Studies

1.SS.AAH.26
2.SS.AAH.29
4.SS.AAH.19
4.SS.AAH.21
4.SS.AAH.25
4.SS.AAH.26

2

Eency Weency
Spider

K-3

Science

2.LS1.2
2.LS1.3
3.ESS2.1

2

Frere Jacques

K-3

Social Studies
Foreign Language

3.SS.WG.07
K.SS.C.01
K.SS.C.02
1.SS.C.01
1.SS.C.02
1.SS.C.03
2.SS.C.01
2.SS.C.03

3

Der Fuggerin Tanz

K-3

Social Studies
Foreign Language

3.SS.WG.07
K.SS.C.01
K.SS.C.02
1.SS.C.01
1.SS.C.02
1.SS.C.03
2.SS.C.01

2
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2.SS.C.03
Go Tell It on the
Mountain

1-4

Social Studies

1.SS.AAH.26
2.SS.AAH.29
4.SS.AAH.19
4.SS.AAH.21
4.SS.AAH.25
4.SS.AAH.26

2

Go Down Moses

1-4

Social Studies

1.SS.AAH.26
2.SS.AAH.29
4.SS.AAH.19
4.SS.AAH.21
4.SS.AAH.25
4.SS.AAH.26

2

Good News

1-4

Social Studies

1.SS.AAH.26
2.SS.AAH.29
4.SS.AAH.19
4.SS.AAH.21
4.SS.AAH.25
4.SS.AAH.26

2

Hava Nagila

K-3

Social Studies

3.SS.WG.07
K.SS.C.01
K.SS.C.02
1.SS.C.01
1.SS.C.02
1.SS.C.03
2.SS.C.01
2.SS.C.03

2

Sakura

3-4

Social Studies

3.SS.WG.07
K.SS.C.01
K.SS.C.02
1.SS.C.01
1.SS.C.02
1.SS.C.03
2.SS.C.01
2.SS.C.03

2

Shalom Chaverim

3-6

Social Studies

3.SS.WG.07
K.SS.C.01
K.SS.C.02
1.SS.C.01
1.SS.C.02
1.SS.C.03

2
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2.SS.C.01
2.SS.C.03
This Old Man

K-5

Reading/Writing

K.FL.PC.1a
K.FL.PC.1b
K.FL.PC.1c
K.FL.PC.1e
1.FL.PA.2a-d
K.FFL.PA.2a-e
5.FL.F.5
5.RL.LID.2

2

Hahvah Nahgeelah

4-6

Social Studies

3.SS.WG.07
K.SS.C.01
K.SS.C.02
1.SS.C.01
1.SS.C.02
1.SS.C.03
2.SS.C.01
2.SS.C.03

3

Zum Gali, Gali

4-6

Religion
Social Studies

3.SS.WG.07
K.SS.C.01
K.SS.C.02
1.SS.C.01
1.SS.C.02
1.SS.C.03
2.SS.C.01
2.SS.C.03

2

Again

K-5

Reading/Writing

K.FL.PC.1a
K.FL.PC.1b
K.FL.PC.1c
K.FL.PC.1e
1.FL.PA.2a-d
K.FFL.PA.2a-e
5.FL.F.5
5.RL.LID.2

2

We Wish You a
Merry Christmas

K

Social Studies

K.SS.H.02
K.SS.H.19

2

Tideo

2-3

Social Studies

3.SS.WG.07
K.SS.C.01
K.SS.C.02
1.SS.C.01
1.SS.C.02

2
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1.SS.C.03
2.SS.C.01
2.SS.C.03
Twinkle Twinkle
Little Star

5

Reading/Writing

5.FL.F.5
5.RL.LID.2

3

America the
Beautiful

1-6

Social Studies

2.SS.G.16
2.SS.G.17
2.SS.G.18
4.SS.G.22
4.SS.G.23
4.SS.G.24

3

Simple Gifts

K-1

Social Studies

SSP.01-06 (K-5)
K.SS.H.20
1.SS.H.26
2.SS.H.29
4.SS.H.19
4.SS.H.21
4.SS.H.25
4.SS.H.26
4.SS.P.27
4.SS.P.28
4.SS.H.30
4.SS.P.35
4.SS.P.39
5.SS.H.24

3
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APPENDIX C
Understanding TN State Standards
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Language Arts for K-5:
Subject: Foundational Literacy (FL) or Language Arts
Domains: Print Concepts (PC), Phonological Awareness (PA), Phonics and Word
Recognition (PWR), Word Composition (WC), Fluency (F), Sentence
Composition (SC), Vocabulary Acquisition (VA)
Example:

Science for K-5:
Disciplinary Core Ideas: Physical Science (PS), Earth and Space Science (ESS),
Engineering Technology and Applications of Science (ETS), Life Science (LS)
Example:
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Social Studies:
Course Codes: African American History (AAH), Ancient History (AH),
Contemporary Issues (CI), Economics (E), United States Government and Civics
(GC), Psychology (P), Sociology (S), Tennessee History (TN), United States
History and Geography: Post-Reconstruction to the Present (US), World
Geography (WG), World History and Geography the Industrial Revolution to the
Contemporary World (W)
Content Strands: 65Culture (C), Economics (E), Geography (G), History (H),
Politics/Government (P), Tennessee (T), and Tennessee Code Annotated (TCA)
Example:
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Math:
Domains: Counting and Cardinality (CC), Numbers and Operations in Base Ten
(NBT), Number and Operations Fractions (NF), Operations and Algebraic
Thinking (OA), Geometry (G), Measurement and Data (MD)
Cluster (like standards): A, B, C, D. These changes depending on the grade level
you are looking at.
Example:
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APPENDIX D
Representative Integrated Lesson Plans
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Richardson and Atterbury
Lesson Plan 1 (353 - 355):

59

60

Lesson Plan 2 (312 - 315):

61

62

63

64

Robertson, Spano, and Hall
Lesson Plan 1 (197- 202):

65

66

67

68

69

70

Lesson Plan 2 (251 - 254):

71

72

73

74

Anderson and Lawrence
Lesson Plan 1 (381 - 384):

75

76

77

78

79

Lesson Plan 2 (365 – 367):

80

81

82

